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Preface

In 1991, Vermont’s college presidents submitted the Report of the Vermont Higher Education
Council President’s Panel on Program Approval to the Vermont Standards Board for
Professional Educators (herein VSBPE). This report established the framework for Vermont’s
Results Oriented Program Approval (herein ROPA), an outcomes-based program approval
process. The VSBPE enacted the policies to create such a system that same year.

At the conclusion of the first round of ROPA reviews in 1997, the VSBPE commissioned a study
to evaluate the implementation and impact of ROPA on preparation programs and the quality of
beginning educators. The findings identified both successes and shortcomings in the first cycle of
ROPA reviews.

The VSBPE adopted new ROPA program approval standards and revised guidelines in April
2001. Under the revised ROPA (ROPA-R) process, each educator preparation program
developed a theme or vision that provided the foundation for its program and also conducted a
self-examination using the following seven program approval standards: 1. Opportunities for
Standards-based Preparation; Il. Collaboration with preK-12 Schools; I11. System of Assessment;
IV. Candidate Knowledge, Skills and Disposition; V. Commitment to Diversity; VI. Resources;
and VII. Institutional and Program Renewal. The inclusion of significant “inputs” and process
measures alongside outcomes surrounding candidate preparation helped create a more complete
picture of the program and institution throughout the round of ROPA reviews completed in 2006.

An evaluation of the ROPA process and revisions of the current ROPA document began in 2004
and included teacher educators and practitioners from across the state. Prior to beginning the
redesign process, the VSBPE agreed to keep the program approval standards consistent for the
next round of visits while working to improve the standards’ indicators and rubrics and the
beginning teacher licensure portfolio. Halfway through this round of ROPA reviews, institutions
began to evaluate the review process following each full-program visit. These evaluations,
coupled with an analysis of the Review Team reports, provided the Vermont Department of
Education (herein the VTDOE) and the Design Team with data to inform revisions. Design
Team members also visited educator preparation programs across the state to solicit feedback.
The standards, corresponding indicators and rubrics were then reviewed for redundancies, clarity
and alignment across the document. Vermont Council of Teacher Educators (VCTE) members
and representatives of institutions of higher education were invited to review the revised
standards and offer feedback throughout 2006.

The Design Team chose to respond to feedback on the Level | Licensure Portfolio by adjusting
the six portfolio entries to better reflect the demands and practices of the field and the current
research on quality beginning teacher assessments. VCTE members and representatives of
institutions of higher education were invited to review the revised portfolio and offer feedback
throughout the fall of 2006 and winter of 2007.

The Design Team carefully reviewed Connecticut’s Beginning Educator Support and Training
(BEST) Program, Rhode Island’s Portfolio Tasks, and the California Formative Assessment and
Support System for Teachers (CFASST) during the initial portfolio development process. The
National Board for Professional Teaching Standards (NBPTS) portfolio process and the
Interstate New Teacher Assessment and Support Consortium (INTASC) portfolio assessment
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structure continue to guide the Design Team’s work today. Additionally, the team considered
current research on portfolio implementation, the Danielson framework, Richard Stiggins’ work
on “assessments for learning~,” and the National Council for Accreditation of Teacher Education
(NCATE) standards requiring programs to assess the performance of their candidates over time
using multiple measures.

Finally, it is important to note that the program approval process continues to be informed by
NCATE’s review process, the INTASC Program Approval Project (of which Vermont was a
member), and Rhode Island’s program approval process.

Goals of the ROPA Process:

e Ensure that ROPA stays results-oriented; the assessment of prospective educators’
performance is paramount in the review process. However, the program approval process
should also include critical input and process measures and evidence in order to create a more
complete picture of the programs and institution.

e Ensure the program approval process is a meaningful learning experience that encourages a
program or institution’s continual growth.

e Ensure that the preparation of educators is recognized as an institution-wide responsibility that
requires the involvement of liberal arts and sciences departments and does not rest solely with
the education department.

e Ensure educator preparation programs comply with current state regulations (especially those
related to the endorsement requirements) and federal laws and rules.

e Provide training on the ROPA process to educators who will serve on Review Teams to ensure
consistent, reliable assessments.

e Ensure a licensure portfolio structure that is based on current research and on best practice.

e Ensure reliability across licensure portfolio assessments by establishing clear performance
standards, utilizing a common set of scoring rubrics, and providing training for portfolio
assessors.

e Use ROPA to evaluate alternate routes to licensure.

e Use ROPA to evaluate new programs for licensure.

e Support institutions in the implementation of the revised ROPA process.

! Richard Stiggins, “Specifications for a Performance-based Assessment System for Teacher Preparation,”
Assessment Training Institute, July 5, 2000.

Results Oriented Program Approval Process (3/07)
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ROPA Overview 1

I. Introduction

The VSBPE has the responsibility of evaluating and approving educator preparation programs at
the undergraduate and graduate level and alternate routes to licensure. Candidates who complete
any approved programs, who are recommended by their program and who meet examination
requirements (e.g., Praxis or its equivalent) are eligible for licensure in Vermont.

The VSBPE approves licensure programs that have successfully demonstrated the capacity to
provide prospective educators with the knowledge, skills, experiences, and dispositions needed
to foster all students’ growth. Unless otherwise specified, program approval is valid for six years.
An external Review Team must review programs seeking continued state approval; this process
is briefly described below and detailed in Chapter 3. Institutions seeking to add new programs
must also submit a detailed proposal for the new program to the VSBPE (see Chapter 6).

I1. The Program Approval Process

One year prior to the expiration of a program’s approval, the VSBPE will send a letter to the
president of the institution notifying her or him of the approaching expiration date. The
institution then suggests possible dates for the external review to the VSBPE. The VSBPE,
through the VTDOE, will work with the institution to arrive at a mutually acceptable date for the
review and on-site visit.

Once a date is set, institutions are responsible for the creation and submission of an Institutional
Portfolio. The Institutional Portfolio is the primary document through which the Review Team
becomes acquainted with the institution, its programs, and candidates.

The visit of the Review Team is meant to confirm the background information and evidence
submitted in the Institutional Portfolio. A summary of the report of the findings of the Review
Team will be shared with the institution at the conclusion of the visit with a final report
submitted to both the VSBPE and the institution. The VSBPE has the final authority to approve
an institution’s educator preparation programs based on the findings of the Review Team. Please
note that assistance will be made available to the institution throughout the program approval
process.

I11. Alternate Routes to Licensure

Alternate routes to licensure will also be assessed through the ROPA review process. The
program will be measured in terms of the seven program approval standards, though specific
indicators may be revised or found not applicable. Upon scheduling a program review, an
alternate route to licensure program must meet with a representative of the VSBPE and/or the
VTDOE to formally review the seven standards and to determine the appropriate indicators and
supporting evidence.

Results Oriented Program Approval Process (3/07)
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Fourteen VVermont institutions of higher education have approved educator preparation programs.
Vermont’s alternate route to licensure, Peer Review, is also an approved program. A list of
Vermont approved programs is provided in the chart that follows.

IV. Vermont Approved Programs

College or University Programs Approved Through
Middlebury College 2008
Castleton State College 2009
Goddard College 2009
University of Vermont 2009
Champlain College 2010
College of St. Joseph 2010
Green Mountain College 2010
Norwich University 2010
Lyndon State College 2011
Saint Michael's College 2011
Vermont College of Union Institute and University 2011
School for International Training 2012
Johnson State College 2012
Bennington College 2012
Peer Review 2012

Results Oriented Program Approval Process (3/07)
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Program Approval Standards 2

l. Introduction

The seven program approval standards apply to all undergraduate, post-baccalaureate and
graduate programs as well as to alternate routes that lead to a recommendation for initial
licensure and to programs that lead to additional endorsements. The program approval standards
make frequent reference to the Five Standards for Vermont Educators: A Vision for Schooling,
the 16 Principles for Vermont Educators (see Appendix A), the Vermont Framework of
Standards and Learning Opportunities, the Grade Expectations, and the endorsement
requirements. Additionally it should be noted that the seven standards and their indicators
correspond closely with the Vermont Regulations Governing the Licensing of Educators and the
preparation of educational professionals (see Appendix B). A complete copy of the Vermont
Framework of Standards and Learning Opportunities and Grade Expectations can be accessed
at: http://education.vermont.gov/new/html/pubs/framework.html.

I1. Overview of Vermont’s Program Approval Standards

STANDARD I: Standards-Based Preparation

Programs provide candidates with coherent and purposeful instructional experiences. Programs assure that candidates
acquire content-rich general knowledge and the knowledge, skills, dispositions, and pedagogy of their content area(s) as
reflected in the Five Standards for Vermont Educators: A Vision for Schooling, the 16 Principles for Vermont Educators,
the Vermont Framework of Standards and Learning Opportunities, the Grade Expectations, and the endorsement
requirements.

STANDARD II: Collaboration with preK-12 Schools

The program and its preK-12 partners are committed to the improvement of teaching and learning for all candidates,
cooperating practitioners, preK-12 students, and college faculty. The program and its school partners design, implement,
and evaluate field experiences to ensure that these are high quality experiences capable of providing a candidate the
opportunity to develop and demonstrate the knowledge, skills, and dispositions as reflected in the Five Standards for
Vermont Educators: A Vision for Schooling, the 16 Principles for Vermont Educators, the Vermont Framework of
Standards and Learning Opportunities, the Grade Expectations, and the endorsement requirements.

STANDARD lll; System of Assessment

The educator program uses a system of rigorous and varied measures to evaluate candidates’ growth from admission
through recommendation for licensure. The assessment system ensures that candidates recommended for licensure meet
the standards of performance for beginning educators as reflected in the Five Standards for Vermont Educators: A Vision
for Schooling, the16 Principles for Vermont Educators, the Vermont Framework of Standards and Learning Opportunities,
the Grade Expectations, and the endorsement requirements.

STANDARD IV: Demonstration of Candidate Knowledge, Skills and Dispositions

Candidates are knowledgeable in the content area(s) of their endorsements and have the pedagogical knowledge, skills,
and dispositions required for beginning educators as reflected in the Five Standards for Vermont Educators: A Vision for
Schooling, the 16 Principles for Vermont Educators, the Vermont Framework of Standards and Learning Opportunities, the
Grade Expectations, and the endorsement requirements.
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STANDARD V: Commitment to Diversity

The institution provides candidates with opportunities to learn from faculty and students from diverse backgrounds in order
for candidates to develop a greater appreciation for diversity in our world. The program assures that candidates have the
knowledge, skills, and dispositions to address issues of diversity in the context of teaching and learning.

STANDARD VI: Resources

The institution provides its educator preparation programs with the funding, personnel, resources, and authority necessary
to prepare quality educators as described in Vermont's Program Approval Standards.

STANDARD VII: Institutional and Program Renewal

To evaluate its quality and effectiveness in preparing knowledgeable and skilled beginning educators, the institution and
programs engage in ongoing self-assessment in relation to each of the ROPA standards. Programs use the data collected
from the institutional and program assessment system to design and implement a Five-Year Plan for improvement that is
consistent with the program’s theme and has support across the institution.

I11. Overview of Indicators

Each program approval standard is further developed though its accompanying indicators.
Programs are able to demonstrate meeting the program approval standards by detailing their
performance on each indicator.

The following pages present the seven standards and indicators along with the Directions,
Indicators, and Evidence charts which summarize the guidelines for institutions and programs to
use in documenting their performances for that standard. Please pay special attention to the
required evidence (noted with the ® symbol) that must be included in reports in order to address
a particular standard and indicator.

The Directions, Indicators, and Evidence chart for each standard also provides directions to
institutions for creating their Institutional Portfolio. Programs will first respond to each indicator
by referencing their evidence. Programs will then compose a reflective summary that analyzes
the major components of the program (or institution) for meeting this standard and reflect on the
ways in which they meet or do not meet the standard. Finally, the institution will delineate the
strengths of its programs and the areas of relative weakness, and discuss possible improvements.
This program assessment process is explained in detail in Chapter 3, Continued Program
Renewal.

1VV. Overview of Rubrics

Rubrics to evaluate the institution and program(s) are also provided for each standard in the
following pages. These rubrics will be used by the Review Team and can be used by the
institution in its internal review or self study. The rubric assesses performance across four levels:
no evidence, emergent, approaching standard, and meets standard. Chapter 3 provides further
details for using the rubrics.

Results Oriented Program Approval Process (3/07)
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The Seven ROPA Standards

STANDARD I: Standards-Based Preparation

Programs provide candidates with coherent and purposeful instructional experiences. Programs
assure that candidates acquire content-rich general knowledge and the knowledge, skills,
dispositions, and pedagogy of their content area(s) as reflected in Five Standards for Vermont
Educators: A Vision for Schooling, the 16 Principles for Vermont Educators, the Vermont
Framework of Standards and Learning Opportunities, the Grade Expectations, and the
endorsement requirements.

INDICATORS:

General Knowledge, Skills, and Dispositions

1.01

Programs assure that candidates acquire content-rich general knowledge in the liberal
arts and sciences, receive rich content across the disciplines, and complete a liberal arts
major that will complement knowledge in their endorsement area(s).

Endorsement Area Knowledge, Skills, and Dispositions

1.02

1.03

1.04

1.05

1.06

1.07

Programs assure that candidates develop in-depth content and pedagogical knowledge
in the endorsement area(s) sought, including the central concepts, the tools of inquiry,
and the structures of the relevant discipline(s).

Programs assure that candidates learn how preK-12 children develop, how they differ in
their approaches to learning, and how to create equitable learning experiences that are
responsive to all students’ intellectual, social, physical and emotional development.

Programs assure that candidates demonstrate technological literacy and the ability to
use technology in instruction within their endorsement area(s).

Programs assure that candidates learn how to plan curriculum, instruction and
assessment activities and structure positive learning environments aligned with the Five
Standards for Vermont Educators: A Vision for Schooling, the 16 Principles for
Vermont Educators, the Vermont Framework of Standards and Learning Opportunities,
the Grade Expectations, and the endorsement requirements.

Programs assure that candidates develop as reflective practitioners and plan for
professional growth.

Programs assure that candidates understand and maintain standards of professional
conduct guided by legal and ethical principles.

Results Oriented Program Approval Process (3/07)
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DIRECTIONS: For each indicator describe how your program(s) or institution specifically addresses that indicator.

STANDARD I[: Standards-Based Preparation — Programs provide candidates with coherent and purposeful instructional experiences. Programs assure
that candidates acquire content-rich general knowledge and the knowledge, skills, dispositions, and pedagogy of their content area(s) as reflected in the
Five Standards for Vermont Educators: A Vision for Schooling, the 16 Principles for Vermont Educators, the Vermont Framework of Standards and
Learning Opportunities, the Grade Expectations, and the endorsement requirements.

Indicators

Required and Suggested Supporting Evidence

1.01 — Programs assure that candidates acquire content rich general
knowledge in the liberal arts and sciences, receive rich content across the
disciplines, and complete a liberal arts major that will complement knowledge
in their endorsement area(s).

2College catalog highlighting core curriculum and/or degree criteria checklist
List of possible liberal arts majors and requirements

3Program curriculum sheet

Criteria for self-designed majors

Description of advising system

Study plans

Senior/masters theses

1.02 — Programs assure that candidates develop in-depth content and
pedagogical knowledge in the endorsement area(s) sought, including the
central concepts, the tools of inquiry, and the structures of the relevant
discipline(s).

Curricular map that provides an overview of the program’s coursework cross-referenced to the 16
Principles and to the endorsement requirements

Course syllabi with evaluated work samples

Excerpts from candidate portfolios

Candidate’s plan to meet requirements for licensure

Senior/masters theses

Description of individually designed major

Evaluations

Description of advising system

1.03 — Programs assure that candidates learn how preK-12 children develop,
how they differ in their approaches to learning, and how to create equitable
learning experiences that are responsive to all students’ intellectual, social
and emotional development.

Curricular map

Course syllabi with evaluated products
Excerpts from candidate portfolios
Field experience evaluations

1.04 — Programs assure that candidates develop and demonstrate
technological literacy and the ability to use technology in instruction within
their endorsement area(s).

* 6 6 DD e e DD N O e e e e e @ e o ¢ ¢ 6 @

Curricular map identifying uses of technology

Course syllabi with evaluated products

Excerpts from candidate portfolios

List of available technology (hardware, software, labs)
Field experience evaluations

2 ® = Required evidence
® » = Suggested evidence

Results Oriented Program Approval Process (3/07)
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DIRECTIONS: For each indicator describe how your program(s) or institution specifically addresses that indicator.

STANDARD [: Standards-Based Preparation — Programs provide candidates with coherent and purposeful instructional experiences. Programs assure
that candidates acquire content-rich general knowledge and the knowledge, skills, dispositions, and pedagogy of their content area(s) as reflected in the

Five Standards for Vermont Educators: A Vision for Schooling, the 16 Principles for Vermont Educators, the Vermont Framework of Standards and
Learning Opportunities, the Grade Expectations, and the endorsement requirements.

Indicators Required and Suggested Supporting Evidence
1.05 — Programs assure that candidates learn how to plan curriculum ® Curricular map c_ross-referenced to the 16 Principles and the endorsement requirements
in'struction and assessment activities and structure positive learning , ®  Course syllabi with gvaluated p_roducts
: : ) ; , ® Excerpts from candidate portfolios that reference the Vermont Framework and/or the Grade
environments aligned with the Five Standards for Vermont Educators: A Expectations
Vision for Schooling, the 16 Principles for Vermont Educators, the Vermont Xpec - . .
Framework of Standards and Learning Opportunities, the Grade ¢ Individual _study plans_, b|bl|?graph|es, and evaluations
Expectations, and the endorsement requirements. . Cage studies of can.dldates progress through the program(s)
# Action research projects
¢ Field experience evaluations
1.06 — Programs assure that candidates develop as reflective practitioners ® Excerpts from candidate portfolios
and plan for professional growth. + Journals
+ Syllabi and evaluated course work samples
¢ Self-evaluations
1.07 — Programs assure that candidates understand and maintain standards | ® Handbooks that include policies and procedures
of professional conduct guided by legal and ethical principles. ® Documentation of seminars and presentations on law and ethics
® Excerpts from candidate portfolios
¢ Course syllabi
¢ College catalog
+ Policies and procedures
¢ Professional attributes or dispositions forms
¢ Field experiences evaluations

ANALYSIS AND REFLECTIVE SUMMARY : Write a brief (approximately one page) reflective summary in which you analyze the
major components of your program (or institution) for meeting this standard and reflect on the ways in which they meet or do not meet
the standard. Delineate the strengths of your program (or institution) and the areas of relative weakness, and discuss possible

improvements.
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SCORING RUBRICS - STANDARD |[: Standards-Based Preparation — Programs provide candidates with coherent and purposeful instructional
experiences. Programs assure that candidates acquire content-rich general knowledge, skills, dispositions, and pedagogy of their content area(s) as
reflected in the Five Standards for Vermont Educators: A Vision for Schooling, the 16 Principals for Vermont Educators, the Vermont Framework of
Standards and Learning Opportunities, the Grade Expectations, and the endorsement requirements.

Indicators

No
Evidence

Emergent

Approaching Standard

Meets Standard

1.01 - Programs assure that
candidates acquire content rich
general knowledge in the liberal arts
and sciences, receive rich content
across the disciplines, and complete
a liberal arts major that will
complement knowledge in their
endorsement area(s).

Programs are reviewing and revising
the opportunities for candidates to
acquire content rich general
knowledge in the liberal arts and
sciences, receive rich content across
the disciplines, and complete a liberal
arts major that will complement
knowledge in their endorsement
area(s).

Programs provide candidates with
opportunities to acquire content rich
general knowledge in the liberal arts
and sciences, receive rich content
across the disciplines, and complete
a liberal arts major that will
complement knowledge in their
endorsement area(s).

Programs assure that candidates
acquire content rich general
knowledge in the liberal arts and
sciences, receive rich content across
the disciplines, and complete a liberal
arts major that will complement
knowledge in their endorsement
area(s).

1.02 — Programs assure that
candidates develop in-depth content
and pedagogical knowledge in the
endorsement area(s) sought,
including the central concepts, the
tools of inquiry, and the structures of
the relevant discipline(s).

Programs are reviewing and revising
the opportunities for candidates to
develop in-depth content and
pedagogical knowledge in the
endorsement area(s) sought, including
the central concepts, the tools of
inquiry, and the structures of the
relevant discipline(s).

Programs provide candidates with
opportunities to develop in-depth
content and pedagogical knowledge
in the endorsement area(s) sought,
including the central concepts, the
tools of inquiry, and the structures of
the relevant discipline(s).

Programs assure that candidates
develop in-depth content and
pedagogical knowledge in the
endorsement area(s) sought, including
the central concepts, the tools of
inquiry, and the structures of the
relevant discipline(s).

1.03 — Programs assure that
candidates learn how preK-12
children develop, how they differ in
their approaches to learning, and
how to create equitable learning
experiences that are responsive to
all students’ intellectual, social and
emotional development.

Programs are reviewing and revising
the opportunities for candidates to
learn how preK-12 children develop,
how they differ in their approaches to
learning, and how to create equitable
learning experiences that are
responsive to all students’ intellectual,
social and emotional development.

Programs provide candidates with
opportunities to learn how preK-12
children develop, how they differ in
their approaches to learning, and
how to create equitable learning
experiences that are responsive to
all students’ intellectual, social and
emotional development.

Programs assure that candidates learn
how preK-12 children develop, how
they differ in their approaches to
learning, and how to create equitable
learning experiences that are
responsive to all students’ intellectual,
social and emotional development.

1.04 — Programs assure that
candidates develop and demonstrate
technological literacy and the ability
to use technology in instruction
within their endorsement area(s).

Programs are reviewing and revising
the opportunities for candidates to
develop and demonstrate
technological literacy and the ability to
use technology in instruction within
their endorsement area(s).

Programs provide candidates with
the opportunities to develop and
demonstrate technological literacy
and the ability to use technology in
instruction within their endorsement
area(s).

Programs assure that candidates
develop and demonstrate
technological literacy and the ability to
use technology in instruction within
their endorsement area(s).

1T

Results Oriented Program Approval Process (3/07)




Vermont Department of Education

SCORING RUBRICS - STANDARD |[: Standards-Based Preparation — Programs provide candidates with coherent and purposeful instructional
experiences. Programs assure that candidates acquire content-rich general knowledge, skills, dispositions, and pedagogy of their content area(s) as
reflected in the Five Standards for Vermont Educators: A Vision for Schooling, the 16 Principals for Vermont Educators, the Vermont Framework of
Standards and Learning Opportunities, the Grade Expectations, and the endorsement requirements.

Indicators

No
Evidence

Emergent

Approaching Standard

Meets Standard

1.05 - Programs assure that
candidates learn how to plan
curriculum, instruction and
assessment activities and structure
positive learning environments
aligned with the Five Standards for
Vermont Educators: A Vision for
Schooling, the 16 Principles for
Vermont Educators, the Vermont
Framework of Standards and
Learning Opportunities, the Grade
Expectations, and the endorsement
requirements.

Programs are reviewing and revising
the opportunities candidates have to
learn how to plan curriculum,
instruction and assessment activities
and structure positive learning
environments aligned with the Five
Standards for Vermont Educators: A
Vision for Schooling, the 16 Principles
for Vermont Educators, the Vermont
Framework of Standards and Learning
Opportunities, the Grade
Expectations, and the endorsement
requirements.

Programs provide candidates with
opportunities to learn how to plan
curriculum, instruction and
assessment activities and structure
positive learning environments
aligned with the Five Standards for
Vermont Educators: A Vision for
Schooling, the 16 Principles for
Vermont Educators, the Vermont
Framework of Standards and
Learning Opportunities, the Grade
Expectations, and the endorsement
requirements.

Programs assure that candidates learn
how to plan curriculum, instruction and
assessment activities and structure
positive learning environments aligned
with the Five Standards for Vermont
Educators: A Vision for Schooling, the
16 Principles for Vermont Educators,
the Vermont Framework of Standards
and Learning Opportunities, the Grade
Expectations, and the endorsement
requirements.

1.06 — Programs assure that
candidates develop as reflective
practitioners and plan for
professional growth.

Programs are reviewing and revising
the opportunities candidates have to
develop as reflective practitioners and
plan for professional growth.

Programs provide candidates with
opportunities to develop as reflective
practitioners and plan for
professional growth.

Programs assure that candidates
develop as reflective practitioners and
plan for professional growth.

1.07 — Programs assure that
candidates understand and maintain
standards of professional conduct
guided by legal and ethical
principles.

Programs are reviewing and revising
the opportunities candidates have to
understand and maintain standards of
professional conduct guided by legal
and ethical principles.

Programs provide candidates with
opportunities to understand and
maintain standards of professional
conduct guided by legal and ethical
principles.

Programs assure that candidates
understand and maintain standards of
professional conduct guided by legal
and ethical principles.

¢t
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STANDARD I1I: Collaboration with Pre-K-12 Schools

The program and its PreK-12 partners are committed to the improvement of teaching and
learning for all candidates, cooperating practitioners, PreK-12 students, and college faculty. The
program and its school partners design, implement, and evaluate field experiences to ensure that
these are high-quality experiences capable of providing a candidate the opportunity to develop
and demonstrate the knowledge, skills and dispositions as reflected in the Five Standards for
Vermont Educators: A Vision for Schooling, the 16 Principles for Vermont Educators, the
Vermont Framework of Standards and Learning Opportunities, the Grade Expectations, and
the endorsement requirements.

INDICATORS:

2.01 Programs establish respectful, collaborative, and mutually beneficial relationships with
schools, districts and other educational settings that provide field experiences for
candidates.

2.02 The programs and their school partners work collaboratively using a systematic process to
design, implement, and evaluate field experiences to ensure high-quality learning
opportunities for candidates.

2.03 Programs assure that candidates complete purposeful and developmentally sequenced
field experiences where they learn to integrate content, pedagogical knowledge, and a full
range of professional and general knowledge, in the context of the Five Standards for
Vermont Educators: A Vision for Schooling, the 16 Principles for Vermont Educators, the
Vermont Framework of Standards and Learning Opportunities, the Grade Expectations,
and the endorsement requirements.

2.04 Programs provide candidates with a variety of field experiences in classrooms that serve a
diverse population of students. (See definition of diversity p. 25)

2.05 Programs provide candidates with a sequence of field experiences that represent the range
of grade levels, content, and requirements of the endorsements sought.

2.06 Programs systematically recruit, select, and support field-based faculty who model
effective practice and are committed to supervising and assessing candidates’
performance with respect to the Five Standards for Vermont Educators: A Vision for
Schooling, the 16 Principles for Vermont Educators, the Vermont Framework of
Standards and Learning Opportunities, the Grade Expectations, and the endorsement
requirements.

Results Oriented Program Approval Process (3/07)

13



Vermont Department of Education

DIRECTIONS: For each indicator describe how your program(s) or institution specifically addresses that indicator.

STANDARD lI: Collaboration with preK-12 Schools - The program and its preK-12 partners are committed to the improvement of teaching and
learning for all candidates, cooperating practitioners, preK-12 students, and college faculty. The program and its school partners design, implement, and
evaluate field experiences to ensure that these are high-quality experiences capable of providing a candidate the opportunity to develop and demonstrate
the knowledge, skills, and dispositions as reflected in the Five Standards for Vermont Educators: A Vision for Schooling, the 16 Principles for Vermont
Educators, the Vermont Framework of Standards and Learning Opportunities, the Grade Expectations, and the endorsement requirements.

Indicators

Required and Suggested Supporting Evidence

2.01 - Programs establish respectful, collaborative, and mutually beneficial
relationships with schools, districts and other educational settings that
provide field experiences for candidates.

Copies of partnership agreements

Letters of support

Evaluations of school partnerships (e.g., PDS)

Grants (co-written, co-implemented, co-funded)

Documentation of workshops, collaborative meetings, or presentations
On-site seminars and courses

Presentation notes

2.02 - The programs and their school partners work collaboratively using a
systematic process to design, implement, and evaluate field experiences to
ensure high-quality learning opportunities for candidates.

Handbook(s)

Communication between the program representatives and preK-12 educators
PreK-12 faculty contributions to evaluation of portfolios
Documentation of program changes as a result of collaboration
Placement contracts

Tools for assessing quality of field sites

Handbook for field-based faculty

Resumes

Evaluation processes

Supervisor evaluations of field experiences

Candidate evaluations of field experiences

2.03 - Programs assure that candidates complete purposeful and
developmentally sequenced field experiences where they learn to integrate
content, pedagogical knowledge, and a full range of professional and general
knowledge, in the context of the Five Standards for Vermont Educators: A
Vision for Schooling, the 16 Principles for Vermont Educators, the Vermont
Framework of Standards and Learning Opportunities, the Grade
Expectations, and the endorsement requirements.
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Handbook(s)

Curricular map

Field placement records

Field placement evaluation forms

Placement contracts

Journals

Course syllabi with evaluated products
Advising folders

Records tracking placements for all candidates
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DIRECTIONS: For each indicator describe how your program(s) or institution specifically addresses that indicator.

STANDARD lI: Collaboration with preK-12 Schools - The program and its preK-12 partners are committed to the improvement of teaching and
learning for all candidates, cooperating practitioners, preK-12 students, and college faculty. The program and its school partners design, implement, and

evaluate field experiences to ensure that these are high-quality experiences capable of providing a candidate the opportunity to develop and demonstrate

the knowledge, skills, and dispositions as reflected in the Five Standards for Vermont Educators: A Vision for Schooling, the 16 Principles for Vermont
Educators, the Vermont Framework of Standards and Learning Opportunities, the Grade Expectations, and the endorsement requirements.

Indicators

Required and Suggested Supporting Evidence

2.04 - Programs provide candidates with a variety of field experiences in
classrooms that serve a diverse population of students. (See definition of
diversity, p. 25)

Master list of schools and other sites used as field placements
Demographics of field placement sites

Profiles of candidates’ field experiences at different points in the program
Survey from field site participants

Candidates’ journal entries

Tools for assessing quality of field sites

Minutes of meetings between the program and preK-12 educators
Classroom profiles

2.05 - Programs provide candidates with a sequence of field experiences that
represent the range of grade levels, content, and requirements of the
endorsements sought.

Records of field placements for every candidate

Master list of schools and other sites used as field placements
Advising folders

Curricular map stating purposes of field placements
Placement contracts

Field experience requirements

2.06 - Programs systematically recruit, select, and support field-based faculty
who model effective practice and are committed to supervising and assessing
candidates’ performance with respect to the Five Standards for Vermont
Educators: A Vision for Schooling, the 16 Principles for Vermont Educators,
the Vermont Framework of Standards and Learning Opportunities, the Grade
Expectations, and the endorsement requirements.
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Recruitment and selection criteria process
Resumes

Evaluation processes

Supervisor evaluations of field experiences
Analysis of cooperating teachers’ classrooms
Field experience requirements

Handbook for field-based faculty

Student teaching handbook

Candidates’ evaluations of cooperating teachers

ANALYSIS AND REFLECTIVE SUMMARY : Write a brief (approximately one page) reflective summary in which you analyze the
major components of your program (or institution) for meeting this standard and reflect on the ways in which they meet or do not meet
the standard. Delineate the strengths of your program (or institution) and the areas of relative weakness, and discuss possible

improvements.
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SCORING RUBRICS - STANDARD lI: Collaboration with preK-12 Schools - The program and its preK-12 partners are committed to the
improvement of teaching and learning for all candidates, cooperating practitioners, preK-12 students, and college faculty. The program and its school
partners design, implement, and evaluate field experiences to ensure that these are high-quality experiences capable of providing a candidate the
opportunity to develop and demonstrate the knowledge, skills, and dispositions as reflected in the Five Standards for Vermont Educators: A Vision for
Schooling, the 16 Principles for Vermont Educators, the Vermont Framework of Standards and Learning Opportunities, the Grade Expectations, and the

endorsement requirements.

Indicators

No
Evidence

Emergent

Approaching Standard

Meets Standard

2.01 - Programs establish respectful,
collaborative, and mutually beneficial
relationships with schools, districts and
other educational settings that provide
field experiences for candidates.

Programs have a plan to establish
respectful relationships with schools,
districts and other educational settings
that provide field experiences for
candidates.

Programs are beginning to establish
respectful and collaborative
relationships with schools, districts
and other educational settings that
provide field experiences for
candidates.

Programs establish respectful,
collaborative, and mutually beneficial
relationships with schools, districts and
other educational settings that provide
field experiences for candidates.

2.02 - The programs and their school
partners work collaboratively using a
systematic process to design,
implement, and evaluate field
experiences to ensure high-quality
learning opportunities for candidates.

The programs and their school
partners use an informal approach to
design, implement, and evaluate field
experiences to ensure high-quality
learning opportunities for candidates.

The programs and their partners use
an inconsistent process to design,
implement, and evaluate field
experiences to ensure high-quality
learning opportunities for candidates.

The programs and their school
partners work collaboratively using a
systematic process to design,
implement, and evaluate field
experiences to ensure high-quality
learning opportunities for candidates.

2.03 - Programs assure that candidates
complete purposeful and
developmentally sequenced field
experiences where they integrate
content, pedagogical knowledge, and a
full range of professional and general
knowledge, in the context of the Five
Standards for Vermont Educators: A
Vision for Schooling, the 16 Principles
for Vermont Educators, the Vermont
Framework of Standards and Learning
Opportunities, the Grade Expectations,
and the endorsement requirements.

Programs provide limited opportunities
for candidates to complete purposeful
and developmentally sequenced field
experiences where they integrate
content, pedagogical knowledge, and
a full range of professional and
general knowledge, in the context to
the Five Standards for Vermont
Educators: A Vision for Schooling, the
16 Principles for Vermont Educators,
the Vermont Framework of Standards
and Learning Opportunities, the
Grade Expectations, and the
endorsement requirements.

Programs provide some opportunities
for candidates to complete
purposeful and developmentally
sequenced field experiences where
they integrate content, pedagogical
knowledge, and a full range of
professional and general knowledge,
in the context to the Five Standards
for Vermont Educators: A Vision for
Schooling, the 16 Principles for
Vermont Educators, the Vermont
Framework of Standards and
Learning Opportunities, the Grade
Expectations, and the endorsement
requirements.

Programs assure that candidates
complete purposeful and
developmentally sequenced field
experiences where they integrate
content, pedagogical knowledge, and
a full range of professional and general
knowledge, in the context to the Five
Standards for Vermont Educators: A
Vision for Schooling, the 16 Principles
for Vermont Educators, the Vermont
Framework of Standards and Learning
Opportunities, the Grade Expectations,
and the endorsement requirements.

2.04 - Programs provide candidates
with a variety of field experiences in
classrooms that serve a diverse
population of students. (See diversity
definition, p. 25)

Programs provide candidates with
limited experiences in classrooms that
serve a diverse population of
students.

Programs provide candidates with
some field experiences in classrooms
that serve a diverse population of
students.

Programs provide candidates with a
variety of field experiences in
classrooms that serve a diverse
population of students.
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SCORING RUBRICS - STANDARD lI: Collaboration with preK-12 Schools - The program and its preK-12 partners are committed to the
improvement of teaching and learning for all candidates, cooperating practitioners, preK-12 students, and college faculty. The program and its school
partners design, implement, and evaluate field experiences to ensure that these are high-quality experiences capable of providing a candidate the
opportunity to develop and demonstrate the knowledge, skills, and dispositions as reflected in the Five Standards for Vermont Educators: A Vision for
Schooling, the 16 Principles for Vermont Educators, the Vermont Framework of Standards and Learning Opportunities, the Grade Expectations, and the

endorsement requirements.

Indicators

No
Evidence

Emergent

Approaching Standard

Meets Standard

2.05 - Programs provide candidates
with a sequence of field experiences
that represent the range of grade levels,
content, and requirements of the
endorsements sought.

Programs provide candidates with
limited field experiences that
represent the grade levels, content,
and requirements of the
endorsements sought.

Programs provide candidates with
some field experiences that
represent the grade levels, content
and requirements of the
endorsements sought.

Programs provide candidates with a
sequence of field experiences that
represent the grade levels, content
and requirements of the endorsements
sought.

2.06 - Programs systematically recruit,
select, and support field-based faculty
who model effective practice and are
committed to supervising and assessing
candidates’ performance with respect to
the Five Standards for Vermont
Educators: A Vision for Schooling, the
16 Principles for Vermont Educators,
the Vermont Framework of Standards
and Learning Opportunities, the Grade
Expectations, and the endorsement
requirements.

Programs informally recruit and select
but do not support field-based faculty
and who model effective practice and
are committed to supervising and
assessing candidates’ performance
with respect to the Five Standards for
Vermont Educators: A Vision for
Schooling, the 16 Principles for
Vermont Educators, the Vermont
Framework of Standards and Learning
Opportunities, the Grade
Expectations, and the endorsement
requirements.

Programs informally recruit, select
and inconsistently support field-
based faculty who model effective
practice and are committed to
supervising and assessing
candidates’ performance with respect
to the Five Standards for Vermont
Educators: A Vision for Schooling,
the 16 Principles for Vermont
Educators, the Vermont Framework
of Standards and Learning
Opportunities, the Grade
Expectations, and the endorsement
requirements.

Programs systematically recruit, select
and support field-based faculty who
model effective practice and are
committed to supervising and
assessing candidates’ performance
with respect to the Five Standards for
Vermont Educators: A Vision for
Schooling, the 16 Principles for
Vermont Educators, the Vermont
Framework of Standards and Learning
Opportunities, the Grade Expectations,
and the endorsement requirements.
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STANDARD II1: System of Assessment

The educator programs use a system of rigorous and varied measures to evaluate candidates’
growth from admission through recommendation for licensure. The assessment system ensures
that candidates recommended for licensure meet the standards of performance for beginning
educators as reflected in Five Standards for Vermont Educators: A Vision for Schooling, the 16
Principles for Vermont Educators, the Vermont Framework of Standards and Learning
Opportunities, the Grade Expectations, and the endorsement requirements.

INDICATORS:

3.01

3.02

3.03

3.04

3.05

3.06

Programs establish and maintain performance criteria for entrance to the program,
entrance to student teaching, and exit from the program.

Programs provide a system of continual assessment of candidates’ knowledge, skills,
dispositions, and performance as reflected in the Five Standards for Vermont Educators:
A Vision for Schooling, the 16 Principles for Vermont Educators, the Vermont Framework
of Standards and Learning Opportunities, the Grade Expectations, and the endorsement
requirements, and provide interim checks to ensure candidates receive timely and accurate
feedback and appropriate advising.

Programs provide a comprehensive system for the development and evaluation of the
Level I Licensure Portfolio.

Programs assure that candidates are knowledgeable about the program’s assessment
system including its policies, instruments and uses, and that the system is administered in
a manner that is fair and non-discriminatory.

Institutions and programs use a formal system to collect information from educators they
have recommended for licensure during the first five years of their practice for the
purpose of assessing the quality of the preparation programs.

Institutions and programs use a formal system to collect information from the graduates’
employers during their first five years in the profession for the purpose of assessing the
quality of the preparation programs.

Results Oriented Program Approval Process (3/07)
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Directions: For each indicator describe how your program(s) or institution specifically addresses that indicator.

STANDARD lII: System of Assessment — The educator programs a system of rigorous and varied measures to evaluate candidates’ growth from admission
through recommendation for licensure. The assessment system ensures that candidates recommended for licensure have met the standards of performance
for beginning educators as reflected in the Five Standards for Vermont Educators: A Vision for Schooling, the 16 Principles for Vermont Educators, the
Vermont Framework of Standards and Learning Opportunities, the Grade Expectations, and the endorsement requirements.

Indicators Required and Suggested Supporting Evidence
3.01 - Programs establish and maintain performance criteria for entrance to ® Handbook(s)
the program, entrance to student teaching, and exit from the program. ® Assessments and criteria used
¢ Records on individual candidates
¢ Advising forms
¢ Websites
3.02 - Programs provide a system of continual assessment of candidates’ ® Flow chart of candidate assessment system indicating when interim checks related to key decision
knowledge, skills, dispositions, and performance as reflected in the Five points occur
Standards for Vermont Educators: A Vision for Schooling, the 16 Principles for | ®  Curricular map that includes assessments linked to the 16 Principles and endorsement areas
Vermont Educators, the Vermont Framework of Standards and Learning ® Sample candidate assessments including the feedback provided and how that feedback was used in
Opportunities, the Grade Expectations, and the endorsement requirements and advising the candidate (e.g., readiness for student teaching, counseling out of the program)
provide interim checks to ensure candidates receive timely and accurate ¢ Advising handbooks
feedback and appropriate advising. ¢ Examples of assessments
¢ Course syllabi with evaluated work samples
3.03 - Programs provide a comprehensive system for the development and ® Handbook(s) or other materials explaining program'’s portfolio development and assessment process
evaluation of the Level | Licensure Portfolio. ®  Sign off sheet (or equivalent) documenting that two or more trained assessors from the institution
score portfolios
# Assessor training materials/ meeting notes
+ Samples of portfolios at various stages of development
+ Course syllabi and assignments relating to portfolio development
+ Documentation of portfolio presentations
+ Candidate reflections and/or evaluations of the portfolio process
3.04 - Programs assure that candidates are knowledgeable about the ® Handbook(s) or other information candidates receive that details assessments, criteria, and appeal
program’s assessment system including its policies, instruments and uses, and process
that the system is administered in a manner that is fair and non-discriminatory. | &  Schedule and notes from presentations and meetings
¢ College catalogue
3.05 - Institutions and programs use a formal system to collect information ® Sample evaluation forms
from educators they have recommended for licensure during the first five years | ® Description of system
of their practice for the purpose of assessing the quality of the preparation + Testimonials and/or letters
programs
3.06 - Institutions and programs use a formal system to collect information from | ® Sample evaluation forms
program graduates’ employers during the first five years in the profession for ® Description of system
the purpose of assessing the quality of the preparation programs. + Testimonials/ letters

ANALYSIS AND REFLECTIVE SUMMARY: : Write a brief (approximately one page) reflective summary in which you analyze
the major components of your program(s) for meeting this standard and reflect on the ways in which they meet the standard or do not
meet the standard. Delineate the strengths of your program (or institution) and the areas of relative weakness, and discuss possible

improvements.
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SCORING RUBRIC- STANDARD lIl: System of Assessment — The educator programs use a system of rigorous and varied measures to evaluate
candidates’ growth from admission through recommendation for licensure. The assessment system ensures that candidates recommended for
licensure have met the standards of performance for beginning educators as reflected in the Five Standards for Vermont Educators: A Vision for
Schooling, the 16 Principles for Vermont Educators, the Vermont Framework of Standards and Learning Opportunities, the Grade Expectations,
and the endorsement requirements.

Indicators

No
Evidence

Emergent

Approaching Standard

Meets Standard

3.01 — Programs establish and
maintain performance criteria for
entrance to the program, entrance to
student teaching, and exit from the
program.

Programs are in the process of
establishing performance criteria for
entrance to the program, entrance to
student teaching, and exit from the
program.

Programs have established
performance criteria for entrance to
the program, entrance to student
teaching, and exit from the program.

Programs establish and maintain
performance criteria for entrance to
the program, entrance to student
teaching and exit from its program.

3.02 - Programs provide a system of
continual assessment of candidates’
knowledge, skills, dispositions, and
performance as reflected in the Five
Standards for Vermont Educators: A
Vision for Schooling, the 16 Principles
for Vermont Educators, the Vermont
Framework of Standards and
Learning Opportunities, the Grade
Expectations, and the endorsement
requirements and provide interim
checks to ensure candidates receive
timely and accurate feedback and
appropriate advising.

Programs have a plan for a system of
continual assessment of candidates’
knowledge, skills, and dispositions
and performance as reflected in the
Five Standards for Vermont
Educators: A Vision for Schooling, the
16 Principles for Vermont Educators,
the Vermont Framework of Standards
and Learning Opportunities, the
Grade Expectations, and the
endorsement requirements and
provide interim checks to ensure
candidates receive timely and
accurate feedback and appropriate
advising.

Programs are beginning to
implement a system of continual
assessment of candidates’
knowledge, skills, and dispositions
and performance as reflected in the
Five Standards for Vermont
Educators: A Vision for Schooling,
the 16 Principles for Vermont
Educators, the Vermont Framework
of Standards and Learning
Opportunities, the Grade
Expectations, and the endorsement
requirements and provide interim
checks to ensure candidates receive
timely and accurate feedback and
appropriate advising.

Programs provide a system of
continual assessment of candidates’
knowledge, skills, and dispositions
and performance as reflected in the
Five Standards for Vermont
Educators: A Vision for Schooling, the
16 Principles for Vermont Educators,
the Vermont Framework of Standards
and Learning Opportunities, the Grade
Expectations, and the endorsement
requirements, and provide interim
checks to ensure candidates receive
timely and accurate feedback and
appropriate advising.

3.03 - Programs provide a
comprehensive system for the
development and evaluation of the
Level | Licensure Portfolio.

Programs are developing a system
for the development and evaluation of
the Level | Licensure Portfolio.

Programs are beginning to provide a
system for the development and
evaluation of the Level | Licensure
Portfolio.

Programs provide a comprehensive
system for the development and
evaluation of the Level | Licensure
Portfolio.

3.04 — Programs assure that
candidates are knowledgeable about
the program'’s assessment system
including its policies, instruments and
uses, and that the system is
administered in a manner that is fair
and non-discriminatory.

Programs are developing a system to
assure that candidates are
knowledgeable about the program’s
assessment system including its
policies, instruments and uses, and
that the system is administered in a
manner that is fair and non-
discriminatory.

Programs are beginning to
implement a system to assure that
candidates are knowledgeable
about the program’s assessment
system including its policies,
instruments and uses, and that the
system is administered in a manner
that is fair and non-discriminatory.

Programs assure that candidates are
knowledgeable about the program’s
assessment system including its
policies, instruments and uses, and
that the system is administered in a
manner that is fair and non-
discriminatory.
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SCORING RUBRIC- STANDARD lII: System of Assessment — The educator programs use a system of rigorous and varied measures to evaluate
candidates’ growth from admission through recommendation for licensure. The assessment system ensures that candidates recommended for
licensure have met the standards of performance for beginning educators as reflected in the Five Standards for Vermont Educators: A Vision for
Schooling, the 16 Principles for Vermont Educators, the Vermont Framework of Standards and Learning Opportunities, the Grade Expectations,
and the endorsement requirements.

Indicators

No
Evidence

Emergent

Approaching Standard

Meets Standard

3.05 - Institutions and programs use
a formal system to collect information
from educators they have
recommended for licensure during the
first five years of their practice for the
purpose of assessing the quality of
the preparation programs.

Institutions and programs are
developing a plan to collect
information from educators they have
recommended for licensure during the
first five years of their practice for the
purpose of assessing the quality of
the preparation programs.

Institutions and programs have an
informal process to collect
information from educators they
have recommended for licensure
during the first five years of their
practice for the purpose of
assessing the quality of the
preparation programs.

Institutions and programs have a
formal system to collect information
from educators they have
recommended for licensure during the
first five years of their practice for the
purpose of assessing the quality of the
preparation programs.

3.06 — Institutions and programs use
a formal system to collect information
from program graduates’ employers
during the first five years in the
profession for the purpose of
assessing the quality of the
preparation programs.

Institutions and programs are
developing a plan to collect
information from program graduates’
employers during the first five years in
the profession for the purpose of
assessing the quality of the
preparation programs.

Institutions and programs have an
informal process to collect
information from program graduates
employers during the first five years
in the profession for the purpose of
assessing the quality of the
preparation programs.

il

Institutions and programs have a
formal system to collect information
from program graduates’ employers
during the first five years in the
profession for the purpose of
assessing the quality of the
preparation programs.
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STANDARD IV: Demonstration of Candidate Knowledge, Skills and Dispositions

Candidates are knowledgeable in the content area(s) of their endorsements and have the
pedagogical knowledge, skills, and dispositions required for beginning educators as reflected
in Five Standards for Vermont Educators: A Vision for Schooling, the 16 Principles for
Vermont Educators, the Vermont Framework of Standards and Learning Opportunities, the
Grade Expectations, and the endorsement requirements.

INDICATORS:

4.01 Programs assure that all candidates demonstrate through the Level I Licensure Portfolio
that they have met the standards of performance for beginning educators as reflected in
the Five Standards for Vermont Educators: A Vision for Schooling, the 16 Principles for
Vermont Educators, the Vermont Framework of Standards and Learning Opportunities,
the Grade Expectations, and the endorsement requirements.

4.02 Programs use the data gathered through the assessment system(s) to assure that
candidates recommended for licensure are knowledgeable in the content areas of their
endorsements and have the pedagogical knowledge, skills, and dispositions required for
beginning educators as reflected in the Five Standards for Vermont Educators: A Vision
for Schooling, the 16 Principles for Vermont Educators, the Vermont Framework of
Standards and Learning Opportunities, the Grade Expectations, and the endorsement
requirements.

Results Oriented Program Approval Process (3/07)
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DIRECTIONS: For each indicator describe how your program(s) or institution specifically addresses that indicator.

STANDARD IV: Candidate Knowledge, skills, and dispositions - Candidates are knowledgeable in the content area(s) of their endorsements and have
the pedagogical knowledge, skills, and dispositions as in Five Standards for Vermont Educators: A Vision for Schooling, the 16 Principles for Vermont

Educators, the Vermont Framework of Standards and Learning Op

ortunities, the Grade Expectations, and the endorsement requirements.

Indicators

Required and Suggested Supporting Evidence

4.01- Programs assure that all candidates demonstrate through the Level | ® Samples of licensure portfolios that were judged “pass”
Licensure Portfolio that they have met the standards of performance for ® Samples of licensure portfolios that were judged “fail”
beginning educators as reflected in the Five Standards for Vermont Educators: | ® Samples of evaluated portfolios of candidates recommended for licensure from all endorsements
A Vision for Schooling, the 16 Principles for Vermont Educators, the Vermont
Framework of Standards and Learning Opportunities, the Grade Expectations,
and the endorsement requirements
4.02 - Programs use the data gathered through the assessment system to ® Student teaching/internship supervisor's evaluation
assure that candidates recommended for licensure are knowledgeable in the ® Student teaching/internship cooperating teacher’s evaluation
content areas of their endorsements and have the pedagogical knowledge, ® Title Il report
skills, and dispositions required for beginning educators as reflected in the ® Student teaching completers
Five Standards for Vermont Educators: A Vision for Schooling, the 16 ® Aggregate data from completed surveys from graduates
Principles for Vermont Educators, the Vermont Framework of Standards and ® Aggregate data from completed surveys of graduates’ employers
Learning Opportunities, the Grade Expectations, and the endorsement ® Data from surveys of candidates in programs
requirements. ® Chart of the candidates who submitted portfolios in the previous year, number of re-writes they did,
and their final portfolio score (see Appendix C)
+ Evidence of dispositions
+ Additional evidence of content knowledge from liberal arts/science major or equivalent
+ Samples of candidate portfolios at various stages of development
¢ Endorsement criteria/record keeping forms
+ Data on acceptance to department or student teaching
+ Data across entries in Level | Licensure Portfolio for consistency in assessment

ANALYSIS AND REFLECTIVE SUMMARY : Write a brief (approximately one page) reflective summary in which you analyze the
major components of your program(s) for meeting this standard and reflect on the ways in which they meet the standard or do not meet
the standard. Delineate the strengths of your program (or institution) and the areas of relative weakness, and discuss possible

improvements.
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SCORING RUBRICS - STANDARD IV: Candidate Knowledge, skills, and dispositions - Candidates are knowledgeable in the content area(s)
of their endorsements and have the pedagogical knowledge, skills, and dispositions as in Five Standards for Vermont Educators: A Vision for
Schooling, the 16 Principles for Vermont Educators, the Vermont Framework of Standards and Learning Opportunities, the Grade Expectations,
and the endorsement requirements.

Indicators

No
Evidence

Emergent

Approaching Standard

Meets Standard

4.01 - Programs assure that all
candidates demonstrate through the
Level | Licensure Portfolio that they
have met the standards of
performance for beginning educators
as reflected in the Five Standards for
Vermont Educators: A Vision for
Schooling, the 16 Principles for
Vermont Educators, the Vermont
Framework of Standards and
Learning Opportunities, the Grade
Expectations, and the endorsement
requirements.

Programs assure that some
candidates demonstrate through the
Level | Licensure Portfolio that they
have met few of the standards of
performance for beginning
educators as reflected in the Five
Standards for Vermont Educators: A
Vision for Schooling, the 16
Principles for Vermont Educators,
the Vermont Framework of
Standards and Learning
Opportunities, the Grade
Expectations, and the endorsement
requirements.

Programs assure that most
candidates demonstrate through the
Level | Licensure Portfolio that they
have met some of the standards of
performance for beginning
educators as reflected in the Five
Standards for Vermont Educators: A
Vision for Schooling, the 16
Principles for Vermont Educators,
the Vermont Framework of
Standards and Learning
Opportunities, the Grade
Expectations, and the endorsement
requirements.

Programs assure that all candidates
demonstrate through the Level |
Licensure Portfolio that they have met
most of the standards of performance
for beginning educators as reflected in
the Five Standards for Vermont
Educators: A Vision for Schooling, the
16 Principles for Vermont Educators,
the Vermont Framework of Standards
and Learning Opportunities, the Grade
Expectations, and the endorsement
requirements.

4.02 — Programs use the data
gathered through the assessment
system to assure that candidates
recommended for licensure are
knowledgeable in the content areas of
their endorsements and have the
pedagogical knowledge, skills, and
dispositions required for beginning
educators as reflected in the Five
Standards for Vermont Educators: A
Vision for Schooling, the 16 Principles
for Vermont Educators, the Vermont
Framework of Standards and
Learning Opportunities, the Grade
Expectations, and the endorsement
requirements.

Programs rarely use the data
gathered through the assessment
system to assure that candidates
recommended for licensure are
knowledgeable in the content areas
of their endorsements and have the
pedagogical knowledgeable, skills
and dispositions required for
beginning educators as reflected in
the Five Standards for Vermont
Educators: A Vision for Schooling,
the 16 Principles for Vermont
Educators, the Vermont Framework
of Standards and Learning
Opportunities, the Grade
Expectations, and the endorsement
requirements.

Programs inconsistently use the
data gathered through the
assessment system to assure that
candidates recommended for
licensure are knowledgeable in the
content areas of their endorsements
and have the pedagogical
knowledgeable, skills and
dispositions required for beginning
educators as reflected in the Five
Standards for Vermont Educators: A
Vision for Schooling, the 16
Principles for Vermont Educators,
the Vermont Framework of
Standards and Learning
Opportunities, the Grade
Expectations, and the endorsement
requirements.

Programs use the data gathered
through the assessment system to
assure that candidates recommended
for licensure are knowledgeable in the
content areas of their endorsements
and have the pedagogical knowledge,
skills, and dispositions required for
beginning educators as reflected in the
Five Standards for Vermont Educators:
A Vision for Schooling, the 16
Principles for Vermont Educators, the
Vermont Framework of Standards and
Learning Opportunities, the Grade
Expectations, and the endorsement
requirements.
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STANDARD V: Commitment to Diversity”

The institution provides candidates with opportunities to learn from faculty and students from
diverse backgrounds in order for candidates to develop a greater appreciation for diversity on
our world. The program assures that candidates have the knowledge, skills, and disposition to
address issues of diversity in the context of teaching and learning.

INDICATORS:

5.01

5.02

5.03

5.04

5.05

5.06

The institution and programs are committed to providing an environment where issues of
diversity are explored and addressed.

The institution and programs recruit, admit, support, and retain students from diverse
backgrounds.

The institution and programs recruit, hire, support, and retain faculty from diverse
backgrounds.

Programs assure that candidates acquire knowledge of other cultures and communities,
explore issues of diversity, and develop skills to apply this knowledge in their teaching
and learning.

Programs assure that candidates understand conditions which may lead to discrimination
and how to take proactive steps to address discrimination.

Programs assure that candidates create educational climates that encourage respect for self
and others, positive social action, and personal health and safety.

* Diversity includes individuals representing a range of different socio-economic, ethnic, racial, gender, linguistic,
and religious backgrounds and histories; different sexual orientations; individuals who come from different regions
of the country and the world with multi-cultural and global perspectives; and individuals with exceptionalities in
learning.
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Directions: For each indicator describe how your program(s) or institution specifically addresses that indicator.

STANDARD V: Commitment to Diversity” - The institution provides candidates with opportunities to learn from faculty and students from diverse backgrounds
in order for candidates to develop a greater appreciation for diversity in our world. The program assures that candidates have the knowledge, skills, and
dispositions to address issues of diversity in the context of teaching and learning.

Indicators Required and Suggested Supporting Evidence

5.01 - The institution and programs are committed to providing an Purpose, mission, and vision of the institution
environment where issues of diversity are explored and addressed. Student and faculty support services

Testing preparation supports

Curricular offerings and requirements

Library holdings/technology connections
Physical space (e.g., dedications, artwork)
Sponsorship of multi-cultural events

Guest speakers or visitors

5.02 - The institution and programs recruit, admit, support, and retain
students from diverse backgrounds.

Action plans for recruiting candidates from diverse backgrounds

Rates of completion for various groups (see Appendix C)

Orientation and mentoring

Scholarship programs and other financial incentives

Partnerships with other postsecondary institutions with diverse faculty and student bodies
Admission criteria

College programs (e.g., mathematics and science for women)

PreK-12 partnerships with feeder schools of targeted demographic

5.03 - The institution and programs recruit, hire, support, and retain faculty
from diverse backgrounds.

Recruitment chart (see Appendix C)

List of places where jobs were posted

Hiring protocols and outcomes

Action plans for recruiting faculty from diverse backgrounds
Job advertisements

Job descriptions

Faculty mentoring systems

Faculty exchange programs

5.04 - Programs assure that candidates acquire knowledge of other cultures
and communities, explore issues of diversity, and develop skills to apply this
knowledge in their teaching and learning.

Course syllabi with evaluated work

Demographics of field placement sites

Samples from candidate portfolios

Curricular offerings and requirements from both liberal arts and education
Curricular maps

Candidate journals

Student exchange opportunities abroad

Student exchange opportunities in diverse communities of the U.S.
Campus activities

@D e o 66 DD e o 66 DDADD o o 6 6 DDA e e e e @D®O®B®

9¢

Results Oriented Program Approval Process (3/07)




Vermont Department of Education

Directions: For each indicator describe how your program(s) or institution specifically addresses that indicator.

STANDARD V: Commitment to Diversity” - The institution provides candidates with opportunities to learn from faculty and students from diverse backgrounds
in order for candidates to develop a greater appreciation for diversity in our world. The program assures that candidates have the knowledge, skills, and
dispositions to address issues of diversity in the context of teaching and learning.

Indicators Required and Suggested Supporting Evidence

5.05 - Programs assure that candidates understand conditions which may Curricular offerings and requirements from both liberal arts and education
lead to discrimination and how to take proactive steps to address Course syllabi and evaluated work samples

discrimination. Guest speakers

Candidate journals related to experiences with diverse populations

5.06 - Programs assure that candidates create educational climates that
encourage respect for self and others, positive social action, and personal
health and safety.

Samples from candidate portfolios

Course syllabi and evaluated work

Curricular offerings and requirements

Guest speakers

Field placement observations and evaluations
Program handbooks

Advising notes

Candidate journals

Disposition surveys

@@ e o0 eDDPDDe @
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ANALYSIS AND REFLECTIVE SUMMARY': Write a brief (approximately one page) reflective summary in which you analyze the
major components of your program (or institution) for meeting this standard and reflect on the ways in which they meet the standard or do
not meet the standard. Delineate the strengths of your program (or institution) and the areas of relative weakness and discuss possible
improvements.
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SCORING RUBRICS - STANDARD V: Commitment to Diversity - The institution provides candidates with opportunities to learn from faculty and students
from diverse backgrounds in order for candidates to develop a greater appreciation for diversity in our world. The program assures that candidates have the
knowledge, skills, and dispositions to address issues of diversity in the context of teaching and learning.

Indicators

No
Evidence

Emergent

Approaching Standard

Meets Standard

5.01 - The institution and programs
are committed to providing an
environment where issues of diversity
are explored and addressed.

The institution and programs are
developing strategies to provide an
environment where issues of diversity are
explored and addressed.

The institution and programs are
implementing strategies to provide an
environment where issues of diversity
are explored and addressed.

The institution and programs provide an
environment where issues of diversity are
explored and addressed.

5.02 - The institution and programs
recruit, admit, support, and retain
candidates from diverse
backgrounds.

The institution and programs are
developing strategies to recruit, admit,
support, and retain candidates from
diverse backgrounds.

The institution and programs are
implementing strategies to recruit,
admit, support, and retain candidates
from diverse backgrounds.

The institution and programs recruit,
admit, support, and retain candidates
from diverse backgrounds.

5.03 - The institution and programs
recruit, hire, support, and retain
faculty from diverse backgrounds.

The institution and programs are
developing strategies to recruit, hire,
support, and retain faculty from diverse
backgrounds.

The institution and programs are
implementing strategies to recruit, hire,
support, and retain faculty from diverse
backgrounds.

The institution and programs recruit, hire,
support, and retain faculty from diverse
backgrounds.

5.04 - Programs assure that
candidates acquire knowledge of
other cultures and communities,
explore issues of diversity, and
develop skills to apply this knowledge
in their teaching and learning.

Programs provide candidates with limited
opportunities to acquire knowledge of
other cultures and communities, explore
issues of diversity, and develop skills to
apply this knowledge in their teaching
and learning.

Programs provide candidates with
multiple opportunities to acquire
knowledge of other cultures and
communities, explore issues of
diversity, and develop skills to apply
this knowledge in their teaching and
learning.

Programs assure that candidates acquire
knowledge of other cultures and
communities, explore issues of diversity,
and develop skills to apply this
knowledge in their teaching and learning.

5.05 - Programs assure that
candidates understand conditions
which may lead to discrimination and
how to take proactive steps to
address discrimination.

Programs provide candidates with limited
opportunities to understand conditions
which may lead to discrimination and
how to take proactive steps to address
discrimination.

Programs provide candidates with
multiple opportunities to understand
conditions which may lead to
discrimination and how to take
proactive steps to address
discrimination.

Programs assure that candidates
understand conditions which may lead to
discrimination and how to take proactive
steps to address discrimination.

5.06 - Programs assure that
candidates create educational
climates that encourage respect for
self and others, positive social action,
and personal health and safety.

Programs assure that candidates
sometimes create educational climates
that encourage respect for self and
others, positive social action, and
personal health and safety.

Programs assure that candidates often
create educational climates that
encourage respect for self and others,
positive social action, and personal
health and safety.

Programs assure that candidates create
educational climates that encourage
respect for self and others, positive social
action, and personal health and safety.
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Results Oriented Program Approval Process (3/07)




Vermont Department of Education

STANDARD VI: Resources

The institution provides its educator preparation programs with the funding, personnel,
resources, and authority necessary to prepare quality educators as described in Vermont’s
ROPA Standards.

INDICATORS:

6.01

6.02

6.03

6.04

6.05

6.06

6.07

The program is fully accredited by the New England Association of Schools and Colleges
(NEASC) or equivalent.

The governance structure within the institution assures a clear route for programs to plan,
deliver, maintain, and improve quality educator programs.

The institution provides resources adequate to provide quality experiences that prepare
candidates to meet the Five Standards for Vermont Educators: A Vision for Schooling, the
16 Principles for Vermont Educators, the Vermont Framework of Standards and Learning
Opportunities, the Grade Expectations, and the endorsement requirements.

The institution provides support and resources that assure collaboration among faculty
from education, the liberal arts and sciences, and preK-12 schools to maintain high-quality
educator programs at all levels.

The institution’s resources and policies related to faculty workload reflect the value of
active engagement in teaching, scholarship, service, and preK-12 collaboration.

The institution provides resources to assure that technologies in instruction and for
administration are current and accessible.

The institution provides the education programs with the resources needed to meet the
ROPA standards and to implement the Five-Year Plan.

Results Oriented Program Approval Process (3/07)
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Directions: For each indicator describe how your program(s) or institution specifically addresses that indicator.

Standard VI: Resources — The institution provides its educator preparation programs with the funding, personnel, resources, and authority necessary to

prepare quality educators as described in Vermont's ROPA Standards.

Indicators

Required and Suggested Supporting Evidence

6.01 - The program is fully accredited by NEASC or equivalent.

NEASC accreditation report or its equivalent

6.02 - The governance structure within the institution assures a clear route
for programs to plan, deliver, maintain, and improve quality educator
programs.

Organizational chart

Administrative protocols

Communication flow chart from president to program’s leadership and faculty
Relationship with board of directors

6.03 - The institution provides resources adequate to provide quality
experiences that prepare candidates to meet the Five Standards for Vermont
Educators: A Vision for Schooling, the 16 Principles for Vermont Educators,
the Vermont Framework of Standards and Learning Opportunities, the Grade
Expectations, and the endorsement requirements.

Program budget

Numbers of adjunct and full-time faculty across the institution

Institution’s salary scale

Student/faculty ratio for programs across the institution

Grants

Space and equipment

Comparability of per student cost across the institution

Participation in professional organizations that advance quality of education

6.04 — The institution provides support and resources that assure
collaboration among faculty from education, the liberal arts and sciences, and
preK-12 schools to maintain high-quality educator programs at all levels.

Workload designation for faculty working with preK-12 partners and liberal arts faculty
Events promoting/involving collaboration

Compensation and recognition for teaching fellows working in preK-12

Release time for faculty

Course scheduling that promotes collaborative efforts

6.05 — The institution’s resources and policies related to faculty workload
reflect the value of active engagement in teaching, scholarship, service, and
preK-12 collaboration.

Professional development funding

Job descriptions

Workload description

Committee assignments

Policies for advancements

Endowed chairs for education

Reward and recognition systems acknowledge preK-12 collaboration
Professional presentation(s)

6.06 — The institution provides resources to assure that technologies in
instruction and for administration are current and accessible.
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Technology plan and accomplishments
Grants

ANALYSIS AND REFLECTIVE SUMMARY: : Write a brief (approximately one page) reflective summary in which you analyze

the major components of your program (or institution) for meeting this standard and reflect on the ways in which they meet the

standard or do not meet the standard. Delineate the strengths of your program (or institution) and the areas of relative weakness and

discuss possible improvements.
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SCORING RUBRICS - Standard VI: Resources — The institution provides its educator preparation programs with the funding, personnel, resources, and
authority necessary to prepare quality educators as described in Vermont's ROPA Standards.

Indicators

No
Evidence

Emergent

Approaching Standard

Meets Standard

6.01 — The program is fully accredited
by NEASC or equivalent.

The institution is working towards
NEASC accreditation or its equivalent.

The institution is conditionally
accredited by NEASC or its equivalent.

The institution is fully accredited by the
NEASC or its equivalent.

6.02 — The governance structure
within the institution assures a clear
route for programs to plan, deliver,
maintain, and improve quality
educator programs.

The governance structure within the
institution provides an ineffective route to
plan, deliver, improve and maintain high-
quality educator programs.

The governance structure within the
institution provides an inconsistent
route to plan, deliver, improve and
maintain high-quality educator
programs.

The governance structure within the
institution assures a clear route to
plan, deliver, improve and maintain
high-quality educator programs.

6.03 — The institution provides
adequate resources and funding to
provide quality experiences that
prepare candidates to meet the Five
Standards for Vermont Educators: A
Vision for Schooling, the 16 Principles
for Vermont Educators, the Vermont
Framework of Standards and
Learning Opportunities, the Grade
Expectations, and the endorsement
requirements.

The institution provides limited resources
and funding to assure quality
experiences for candidates to meet the
Five Standards for Vermont Educators: A
Vision for Schooling, the 16 Principles for
Vermont Educators, the Vermont
Framework of Standards and Learning
Opportunities, the Grade Expectations,
and the endorsement requirements.

The institution inconsistently provides
resources and funding to assure
quality experiences for candidates to
meet the Five Standards for Vermont
Educators: A Vision for Schooling, the
16 Principles for Vermont Educators,
the Vermont Framework of Standards
and Learning Opportunities, the Grade
Expectations, and the endorsement
requirements.

The institution provides adequate
resources and funding to assure
quality experiences for candidates to
meet the Five Standards for Vermont
Educators: A Vision for Schooling, the
16 Principles for Vermont Educators,
the Vermont Framework of Standards
and Learning Opportunities, the Grade
Expectations, and the endorsement
requirements.

6.04 — The institution provides
support and resources that assure
collaboration among faculty from
education, the liberal arts and
sciences and preK-12 schools to
maintain high-quality educator
programs at all levels.

The institution provides limited support
and resources that assure collaboration
among faculty from education, the liberal
arts and sciences and preK-12 schools to
maintain high-quality educator programs
at all levels.

The institution inconsistently provides
support and resources that assure
collaboration among faculty from
education, the liberal arts and sciences
and preK-12 schools to maintain high-
quality educator programs at all levels

The institution provides support and
resources that assure collaboration
among faculty from education, the
liberal arts and sciences and preK-12
schools to maintain high-quality
educator programs at all levels.

6.05 — The institution’s resources and
policies related to faculty workload
reflect the value of active
engagement in teaching, scholarship,
service, and preK-12 collaboration.

Few of the institution’s resources and
policies related to faculty workload reflect
the value of faculty’s active engagement
in teaching, scholarship, preK-12
collaboration, and service.

Some of the institution’s resources and
policies related to faculty workload
reflect the value of faculty’s active
engagement in teaching, scholarship,
service and

PreK-12 collaboration.

The institution’s resources and policies
related to faculty workload reflect the
value of faculty’s active engagement in
teaching, scholarship, service, and
preK-12 collaboration.

6.06 — The institution provides
resources to assure that technologies
in instruction and for administration
are current and accessible.

The institution provides limited resources
to assure that technologies in instruction
and for administration are current and
accessible.

The institution inconsistently provides
resources to assure that technologies
in instruction and for administration are
current and accessible.

The institution provides resources to
assure that technologies in instruction
and for administration are current and
accessible.
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SCORING RUBRICS - Standard VI: Resources — The institution provides its educator preparation programs with the funding, personnel, resources, and
authority necessary to prepare quality educators as described in Vermont's ROPA Standards.

Indicators No
Evidence

Emergent

Approaching Standard

Meets Standard

6.07 - The institution provides the
education programs with the
resources needed to meet the ROPA
Standards and implement the Five-
Year Plan.

The institution provides the education
programs with limited resources to meet
the ROPA Standards and implement the
Five-Year Plan.

The institution provides the education
programs with some resources to meet
the ROPA Standards and implement
the Five-Year Plan.

The institution provides the education
programs with the resources needed
to meet the ROPA Standards and
implement the Five-Year Plan.
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STANDARD VII: Institutional and Program Renewal

To evaluate its quality effectiveness in preparing knowledgeable and skilled beginning
educators, the institutions and programs engage in ongoing self-assessment in relation to each
of the ROPA standards. Programs use the data collected form the institutional and program
assessment system to design and implement a Five-Year Plan for improvement that is
consistent with the program’s theme and has support across the institution.

INDICATORS:

7.01 The institution and programs have a comprehensive system for engaging in ongoing self-
assessment in relation to each of the ROPA standards.

7.02 Institutions and programs demonstrate progress on the Five-Year Plan and concerns from
the previous ROPA evaluation(s).

7.03  Programs report and reflect on the findings from ROPA standards I-VI and other relevant

data. They use data collected to design a Five-Year Plan for improvement that is
consistent with the program’s theme and has support across the institution.

Results Oriented Program Approval Process (3/07)
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Directions: For each indicator describe how your program(s) or institution specifically addresses that indicator.

Standard VII: Institutional and Program Renewal — To evaluate its quality and effectiveness in preparing knowledgeable and skilled beginning
educators, the institution and program engage in ongoing self-assessment in relation to each of the ROPA standards. Programs use the data
collected from the institutional and program assessment system to design and implement a Five-Year Plan for improvement that is consistent with

the program’s theme, and has support across the institution.

Indicators

Required and Suggested Supporting Evidence

7.01 - The institution and programs have a comprehensive system for ® System of self-assessment

engaging in ongoing self-assessment in relation to each of the ROPA + Minutes from planning meetings

standards. + Notes from work sessions

7.02- Institutions and programs demonstrate progress on the Five-Year Plan | ® Revisions to Five-Year Plan

and concerns from the previous ROPA evaluation(s). ® Minutes from meetings focusing on progress with Five-Year Plan and concerns
+ Progress towards meeting concerns from previous ROPA evaluation(s)

7.03 - Programs report and reflect on the findings from ROPA Standards I-VI
and other relevant data. They use data collected to design a Five-Year Plan
for improvement that is consistent with the program’s theme and has support
across the institution.

Review the results of your self-assessment for each of the program approval standards. Provide
a summary of your analysis of the institution's and programs’ strengths and areas of need and
discuss possible improvements.

Develop a Five-Year Plan specifying how you will address the areas of need. The plan must be a
detailed “action plan” that identifies annual and long term goals, includes an implementation
timeline, and specifies the evidence that will be used to assess growth towards meeting these
goals. (For a sample format, refer to Appendix E)
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SCORING RUBRICS - STANDARD VII: Institutional and Program Renewal -To evaluate its quality effectiveness in preparing knowledgeable
and skilled beginning educators, the institutions and programs engage in ongoing self-assessment in relation to each of the ROPA standards.
Programs use the data collected form the institutional and program assessment system to design and implement a Five-Year Plan for improvement

that is consistent with the program’s theme and has support across the institution.

Indicators

No
Evidence

Emergent

Approaching Standard

Meets Standard

7.01 - The institution and programs
have a comprehensive system for
engaging in ongoing self-assessment
in relation to each of the ROPA
Standards.

The institution and programs are
developing a system for ongoing self-
assessment in relation to each of the
ROPA Standards.

The institution and programs have

an informal system for ongoing self-

assessment in relation to each of
the ROPA Standards.

The institution and programs have a
comprehensive system for engaging
in ongoing self-assessment in
relation to each of the ROPA
Standards.

7.02 - Institutions and programs
demonstrate progress on the Five-
Year Plan and concerns from the
previous ROPA evaluation(s).

Institutions and programs demonstrate
little progress on the Five-Year Plan
and concerns from the previous ROPA
evaluation(s).

Institutions and programs
demonstrate some progress on the
Five-Year Plan and concerns from
the previous ROPA evaluation(s).

Institutions and programs
demonstrate progress on the Five-
Year Plan and concerns from the
previous ROPA evaluation(s).

7.03 - Programs report and reflect on
the findings from ROPA standards I-
VI and other relevant data. They use
the information collected to design a
Five-Year Plan for improvement that
is consistent with the program’s
theme and has support across the
institution.

Programs meet some of the criteria for
the summative report and the Five-
Year Plan.

Programs meet most of the criteria
for the summative report and the
Five-Year Plan.

Programs report and reflect on the
findings from ROPA standards I-IV
and other relevant data. They use
the information collected to design a
Five-Year Plan for improvement that
is consistent with the program's
theme and has support across the
institution.
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Continued Program Renewal

3

l. Introduction

Program approval has two purposes: review for improvement and review for accountability. It is
the expectation that institutions of higher education in Vermont, in partnership with the VSBPE
and the VTDOE, engage in on-going program assessment and improvement to enhance the
experiences and quality of the educators they develop. Through the program approval process,
the VSBPE holds institutions responsible for meeting Vermont’s Program Approval Standards.

Vermont’s ROPA process consists of an internal review (e.g., a self-study) that the institution
conducts and an external review that a team approved by the VSBPE conducts in collaboration
with the VTDOE. In both types of reviews, the performance of an institution and programs is
measured in terms of the program approval standards. The Institutional Portfolio summarizes the
findings of the internal review, or self-study, an institution and program(s) undertake, whereas
the Review Team Report summarizes the findings of the external review conducted during a
visit.

Vermont institutions of higher education and alternate routes wishing to remain approved
educator preparation programs must be reviewed every six years in order to continue
recommending candidates for licensure. The VSBPE expects, however, that programs will be
engaged in on-going internal review and reflection in order to improve programs and to meet the
program approval standards.

I1. Self-Study

The major goals of program review are institutional self-assessment and program improvement.
A self-study should be part of an ongoing process that continues throughout the six years for
which a program is approved and culminates in the full program review. Chapter 2 provides
detailed performance indicators for each program approval standard, required and suggested
evidence charts, and scoring rubrics to guide institutions in completing a self-study and in
creating the Institutional Portfolio.

The Review Team conducts a full program review which should principally serve to verify the
findings of the self-study, as summarized in the Institutional Portfolio, and provide an outside
perspective. An institution should continually evaluate its programs in order to align itself with
current research and best practice. Continual review will also enable programs to assemble or
develop the documentation needed to address the program approval standards. Some of the
required data and documentation (e.g., curricular maps, surveys from program graduates, etc.)
require advance planning and implementation. (Please note that Appendix C contains charts
required for evidence for particular standards.)

A strong self-study would involve the ongoing, active participation of the program’s preK-12

partners. Vermont’s Program Approval Standards reflect the important role preK-12 educators
have in developing high quality beginning educators. In addition, the belief that educator
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preparation is an institutional responsibility and opportunity underscores the program approval
standards. Collaboration with faculty, staff, and administrators across the institution should
extend to their continual involvement in evaluating the program as well.

Appendix D offers a series of questions for each standard that may further assist an institution in
self-reflection throughout the self-study process. Bear in mind, however, that each indicator must
be addressed. While an institution may choose to incorporate its answers to the questions directly
into the Institutional Portfolio, it is not required.

I11. Developing the Institutional Portfolio

The Institutional Portfolio is a primary source of documentation for program approval as it
demonstrates that an institution is meeting program approval standards. The Institutional
Portfolio also serves to introduce the institution and its work to members of the Review Team
and provides information that the Team will confirm on a visit. (See Appendix E for a sample of
an Institutional Portfolio format.)

Although the Institutional Portfolio is prepared for the formal visit, the program documentation
that is contained within the report, including data tables, should be updated on a regular basis
(e.g., annually) and serve the institution’s need for formative self-assessment of programs (see
Appendix C). The data from this process should provide the basis for programmatic changes
before full program visits occur.

A. Institutional Portfolio Style

The Institutional Portfolio should ultimately be a professional document that is complete, well-
organized, and reader friendly. While the Institutional Portfolio should be written in one voice, a
single person should not author the document without input from the community. The team that
prepares the report should view it as forming the Review Team’s first impression.

The authors should write the report so that it builds an argument of how the standard and
indicators are met. All assertions should be supported by the evidence. There are no page limits,
but the institution is advised to write in a concise manner that provides only the necessary
responses and supporting evidence. It is presumed that additional evidence will be found in the
evidence room or accessed electronically. (See Appendix E for sample formats of Institutional
Portfolios.)

Institutions that have both initial and advanced programs may elect to prepare one report for
initial programs and a second report for additional endorsements. If the institution chooses this
option, the initial licensure report should include all routes (e.g., undergraduate, graduate, and
continuing education) to the recommendation for initial licensure. A second option is for the
report to begin with initial programs and then address advanced programs within each standard.
Regardless of the institution’s approach, initial and advanced programs must be addressed in a
report. It may also be easiest to move from general information on all candidates and then to the
specifics by program area. One might, for example, explain what all candidates experience and
then what secondary candidates in particular experience.

Results Oriented Program Approval Process (3/07)
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B. Institutional Portfolio Format

Introduction

The report should begin with a brief introduction to the college or university and the educator

preparation programs, which includes the following:

e A brief description of the institution and its mission;

e The program’s theme and how it guides the program’s work;

e The required chart that identifies all initial licensure and additional endorsement programs,
various delivery models for each program, number of graduates of the program in the most
recent year, number of candidate enrolled in each area, and other critical data (Appendix C),
and;

e Any other contextual information that will assist the Review Team to better understand the
institution, candidates, and the unique culture of the institution and programs.

It is not necessary to repeat information that can be found in an institution’s catalogue

Addressing the Program Approval Standards

e Respond to each standard by explaining how the program addresses each indicator;

e Reference supporting evidence by either including it in the Institutional Portfolio or by noting
its location in the evidence room. Only provide crucial evidence within the Institutional
Portfolio;

e At the end of each standard, summarize the program’s findings, and;

e Analyze the institution’s performance for the entire standard. Delineate the strengths of the
program (or institution) and the areas of relative weakness as supported by the evidence, and
discuss possible improvements (see Appendix E).

Five-Year Plan

The program’s Five-Year Plan should:

e Identify the program’s areas of strengths and needs based on the analysis of the data collected
for each standard;

o State goals, a timeline for meeting these goals, annual benchmarks, strategies, and the
evidence that will indicate progress (See Appendix E for a sample), and;

e Be consistent with the program’s theme.

C. Using the Scoring Rubrics

Rubrics to evaluate the institution and program(s) are provided for each indicator of the standard
in Chapter 2. These rubrics will be used by the Review Team and can be used by the institution
in its self study. The rubric assesses performance across four levels: no evidence, emergent,
approaching standard, and meets standard.

Results Oriented Program Approval Process (3/07)

38



Vermont Department of Education

ROPA Visits 4

I. Preparing for the Visit

The ongoing maintenance of a college’s or university’s Institutional Portfolio is the primary
means through which an institution may prepare for a visit. Self-studies and documentation that
are begun in the year a visit is scheduled may not provide the institution with enough evidence
for a visiting team to confirm the meeting of a standard. Evaluated portfolios, for example, will
need to be collected for several years across programs in order to assure that the Review Team
has a strong sample to review. (Please note that candidate work in advanced degree programs
will also need to be documented through a portfolio or alternate assessment.) Institutions should
view the visit as the opportunity to provide additional evidence that is necessary for the team to
confirm that the program approval standards are being met.

One year beforehand, the VSBPE will send a letter to the institution notifying the educator
preparation program of the expiration date of a program’s approval. The institution then suggests
possible dates for the external review to the VSBPE. The VTDOE will work with the institution
to arrive at a mutually acceptable date for the Review Team’s visit.

1. Review Teams

The VTDOE and the VSBPE work to create a review team that is balanced in terms of expertise,
content knowledge, and instructional level.

It is the policy of the VSBPE to attract the most qualified individuals to serve on visiting teams
in the education preparation program approval process. Team members must be independent and
impartial in order to ensure that team recommendations are based solely on the merits of the
institution visited. All team members will be trained in the Five Standards for Vermont
Educators: A Vision for Schooling, the 16 Principles for Vermont Educators, the Vermont
Framework of Standards and Learning Opportunities, the Grade Expectations, the endorsement
requirements, and the ROPA process for reviewing programs.

The Review Team will be determined by the VTDOE and approved by the institution. The Team
will then be approved by the VSBPE. The size of the team depends on the number of licensing
areas to be evaluated and is comprised of specialists in the endorsement(s) area being sought.
The team will include:

= One member of the VSBPE

= One member from an educator preparation institution

=  Two members at large

= Additional members may be added to the team as needed

(For further details on the VSBPE’s policy on the selection of Review Team members, please see
Appendix F.)
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I11. Pre-Visit Conference

Once the Institutional Portfolio has been received, the Chair of the Review Team and the ROPA
Consultant will meet with the coordinator of the preparation program(s) in order to discuss and
set the itinerary for the visit.

The outcomes of the Pre-Visit Conference are as follows:

(1) Clear understanding of the purpose, process, responsibilities, and appeal rights available to
the institution

(2) Schedule for the on-site visit

(3) Plans for logistics of the visit (see below)

(4) Identification of individuals from the institution who will participate in discussions and
interviews

(5) Selection of field sites and individuals at the sites whom the team can interview

(6) Selection criteria for the licensure portfolios that will be available for the team to review

(7) General description of the documents and artifacts that will be made available to the team in
the evidence room

(8) Plan for transcript reviews (this “audit” may occur during the Pre-Visit Conference or during
the visit itself)

The institution should review the lists below and have preliminary responses ready for the
planning visit.

A. Logistics

The institution should be prepared to provide the following support:

¢ Lodging near campus that will provide: lodging for the team (Saturday night arrival for the
team chair and team members who may be traveling long distances, Sunday arrival for others,
Wednesday departure for all); meeting space from Sunday evening through Wednesday mid-
day (including a computer, printer, and web access and light refreshments each evening and on
Wednesday morning)

e Meeting space at or near lodging for Monday and Tuesday evenings

e Parking at the hotel and institution for team members

o Breakfast either at the hotel or in the evidence room on Sunday through Wednesday

e Lunch in the evidence room on Sunday through Tuesday

e Dinner with faculty, administrators, and candidates on Sunday. Dinner for team members
Monday and Tuesday evening.

e An evidence room on campus throughout the visit that can accommodate exhibits and provide
work space for the team. The room should also have a computer with web access and a printer.

e Interview space to accommodate candidate and faculty interviews outside of the evidence
room on Monday and Tuesday

e Coffee, tea, water and light snacks should be available in the evidence room throughout the
visit.
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B. Interviews, Meetings, and Other Events to Schedule

In preparation for the planning visit, the institution should begin to identify the individuals who
will play a key role in each of the meetings and interview sessions. The questions that follow can
guide the institution’s preliminary planning.

e \What is the location of the evidence room?

e Who will meet the team and provide an overview of the evidence room?

e Who will attend the dinner on the first night? How will the institution highlight or set the
context for its program to team members? A list of attendees should include designation of
individuals by programs represented or offices on campus. Where will the dinner be held?

e What candidates will be selected by the programs for interviews for each program? This
should include candidates early in the program, in the middle of the program, and late in the
program. When are they available for interviews? Where will the interviews be held?

e How will the program involve program graduates for interviews? Who will attend? Who will
need to be interviewed over the phone?

e What schools/districts will be selected by the programs for team visits? This list should
include solid partnerships and representatives of all of the programs. Who will drive teams to
the sites?

e Whom will the programs invite to a meeting of arts and science faculty members who are
partners in educator preparation? Where will it be held?

e Whom will the program invite to a meeting of individuals who are knowledgeable about the
institution’s commitment to issues of diversity? Where will it be held?

e \Whom will the program invite to a meeting of individuals who are knowledgeable about the
institution’s resources? Where will it be held?

¢ \WWhom will the program select for interviews from the group of cooperating teachers? This
may be several small groups, depending on the number of programs at the institution. Where
will they be held?

e What other individuals or groups should the team meet in order to fully evaluate ways in
which the program meets the standards? Are there other places the team should visit?

e \WWhom will the program invite for the exit report? Where will it be?

VTDOE will work with the institution to develop a detailed agenda for the visit, including times,
locations, and lists of interviewees. The agenda will be reviewed, revised, and refined prior to the
arrival of the visiting team. At the visit, be prepared to provide a list of all current candidates,
including status (just admitted; just approved to student teach; currently student teaching).

Whenever possible, interviews will be scheduled prior to the site visit. However, if the team
decides there is a need to schedule other interviews, the chair will work with the institution to
make these arrangements during the visit. Additionally, it should be noted that upon occasion a
scheduled interview may need to be canceled or rescheduled. While the team makes every effort
to stay on schedule, the Review Team’s needs require some flexibility.

1V. Evidence Room

The Review Team will need to have a private work room available on campus throughout the
visit; this room may also be used to display evidence. The evidence room allows the institution
to organize and display evidence that demonstrates how programs meet standards.
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Institutions may choose to display some or all of their evidence on the institution’s website, or in
an “electronic evidence room.” The Institutional Portfolio might, for instance, contain links to
supporting evidence. The VSBPE believes that the electronic versions of documents and
collections of candidate work will make it easier for institutions to prepare for a visit. Please bear
in mind that electronic evidence should be easy to navigate and designed to facilitate team
members’ moving easily through evidence without scrolling through large documents. Whether
electronic or paper, evidence should include program assessments of candidate proficiencies and
the effectiveness of the institution. (See Appendix E for a sample of an electronic portfolio
format.)

Institutions should clearly label and key to the standards all evidence online and in the evidence
room. Review Teams find it very helpful to have evidence labeled by standard. Institutions are
required to compile an index of all evidence in the evidence room to distribute to the team. If
evidence is located somewhere other than the evidence room, the list should indicate where to
find it. Institutions should not include information that doesn’t directly link to the standards.

V. Visits

The purpose of the site visit is to enable the Review Team to gather evidence needed to verify
and evaluate a program’s performance. Although the specific agenda for an on-site visit will
depend upon the unique characteristics of each program, the core activities include: visiting field
sites; interviewing faculty, administrators, candidates and graduates; reviewing candidate
portfolios; and examining supporting documentation.

All on-site visits have three phases:

e The first phase involves orienting the team and developing an understanding of the context of
the institution and programs.

¢ The second and longest phase is data collection; the team gathers data from interviews and
observations, and from analyses of portfolios and documents.

¢ The final phase is the Team’s evaluation of the institution and its programs upon reviewing the
evidence and using the scoring rubrics.

Typically, visits begin on a Sunday and conclude on Wednesday afternoon. However, this
schedule is not specified in regulation and can be adjusted to whatever is most appropriate for a
specific institution. (A sample visit schedule can be found in Appendix E.)

V1. Exit Reports

The team’s final evaluation of the evidence, as based on the scoring rubrics, will be presented in
an exit report on the last day of the visit. The presentation of the exit report will include the Chair
of the Review Team, the ROPA Consultant, and representatives from the institution.

The purpose of the exit report is to share the team’s preliminary findings and overall evaluation
with the institution. This is not a time to discuss or debate the team’s findings. The institution
will have the opportunity to respond to the team’s findings once it receives the draft written
report.
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The team will begin their report by reviewing the institution’s rating on each of the seven
standards. These ratings provide an overview of the institution as a whole in its efforts to meet
the program approval standards. The institution may be found to meet standard, to be
approaching standard, to be emergent or to have no evidence.

The team will then proceed to ranking each of the institution’s individual programs. The team
can recommend for each program full approval for a six-year period, conditional approval of
less than six years, or deny approval.

The Review Team may also recommend stipulations for the improvement of the institution or
individual programs. Stipulations are issued when the team has a serious concern(s) that needs be
addressed in a particular way within a specific time frame.

A. Recommendation Criteria

Institutional Standard Rating

Meets Standard

Achieves “Meets Standard” across a substantial number of indicators

Approaching Standard

Achieves “Approaching Standard” across a substantial number of all indicators

Emergent

Has a substantial number of “Emergent

ratings on indicators

No Evidence

Has a substantial number of “No Evidence” ratings

Program Rating

Full Approval

standards

Achieves “Meets Standard” across a substantial number of the seven program approval

Conditional Approval

approval standards

Achieves “Approaching Standard” across a substantial number of the seven program

Deny Approval

Has a substantial number of “No Evidence” and/or “Emergent” ratings

VI1I. Timeline for Visits

Timeline Item Responsible Party
One year Institution is notified of approval expiration President of the institution
1-2 months after request Response to the institution and set date for on-site visit VSBPE
12 weeks prior to on-site Submit list of proposed members for Review Team to the VSBPE
visit institution
10 weeks prior to on-site Deadline for any objections institution may have to Review Institution
visit Team composition
8 weeks prior to the on-site | Send copies of Institutional Portfolio to all members of the Institution
visit Review Team and a copy to the VTDOE.
4-6 weeks prior to the on- Preliminary review of the Institutional Portfolio Review Team

site visit

4 weeks prior to the on-site
visit

Pre-visit meeting

Institution, Review Team
Chair, VTDOE staff

3 weeks prior to the on-site
visit

Send agenda for the visit, map, lodging information to Review
Team members and VT DOE.

Institution
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Timeline Item Responsible Party
6 weeks after visit Draft of report sent to team members for feedback Review Team Chair and
ROPA Consultant
8 weeks after visit Draft of report sent to the president of the institution for any ROPA Consultant
factual corrections
10 weeks after visit Notify VTDOE if any corrections to the report are needed Institution
12 weeks after visit Final Report to the institution ROPA Consultant
14 weeks after visit Institution Rejoinder sent to VSBPE Institution
3-5 months after visit VSBPE meets with Review Team member and representative | VSBPE

of the institution to review report and rejoinder prior to issuing
a final decision on program approval status
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Reports and Results of a ROPA Visit

S

I. Report of the Review Team

The ROPA Consultant, with the assistance of the Chair of the Review Team, prepares the final
report. The report summarizes the findings of the Review Team relative to the evidence provided
that the program(s) and institution are meeting Vermont’s Program Approval Standards.

The format for the report is as follows:

1) Description of the process including names and affiliations of the Review Team and details of
the team’s activities

2) Summary of findings for each of the program approval standards for the institution as a whole
(e.g., meets standard, approaching standard, emergent or no evidence)

3) Recommendation to VSBPE to grant full approval, conditional approval, or deny approval for
each program reviewed

4) Review Team’s stipulations for institution and/or programs

5) Introduction and overview of the preparation program(s) at the institution

6) Summary of findings of the Review Team for each of the seven program approval standards
by indicator and for individual programs

7) Commendations, Concerns, and Considerations for Further Program Development by the
seven program approval standards and for each program reviewed

I1. Report Process

Draft Report

Upon completion of the draft report by the ROPA Consultant, a copy is sent to Review Team
members for verification of findings. With the team’s approval, the draft is sent to the
department chair for factual corrections. The institution will notify the VTDOE in a timely
manner if any corrections to the report are needed. Please also offer supporting documentation.
(See Appendix E for a sample of factual corrections.)

Final Report
A finalized report is sent to the president of the institution and a copy is filed with the VTDOE.

Rejoinder & Revised Five-Year Plan

Upon receipt of the final report, the institution must revise its Five-Year Plan incorporating the
findings of the Review Team. The institution’s rejoinder should also respond to the concerns of
the Review Team. (See Appendix E for sample documents.) Institutions may choose to challenge
a finding of the Review Team or raise concerns about the visit in the rejoinder.

I11. VSBPE Actions

Upon receiving the team’s report and the institution’s rejoinder, the Chair of the VSBPE will
schedule a meeting at which a representative of the Review Team presents the team’s findings
and recommendations. Representatives from the institution are notified of the meeting and
invited to participate.
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The VSBPE Higher Education Committee will review the revised plan, the report and rejoinder
before making a final decision on program approval. The VSBPE may take one of the following
actions for the institution as a whole or for each program reviewed at the institution:

e grant full approval for six years

e grant conditional approval for a specified time period

e deny approval

The VSPBE may also choose to make specific recommendations or add stipulations following
discussions. A simple majority of the VSBPE is required to enact any recommendation.

IV. Two-Year Report

Once the report of the Review Team has been accepted by the VSBPE, the institution must
submit a report to the VSBPE within two years of the acceptance date. The report should begin
by offering a brief overview of all programs seeking continued full-approval, including the
number of candidates enrolled in each program, and continue to describe any major changes at
the institution that may impact the educator preparation program(s). (See Appendix C for a
sample of this required chart.)

The Two-Year Report should proceed to offer a description of its overall progress on each of the
program approval standards not found to meet standard at the time of the full-program review.
Explain what steps the institution has taken as a whole to meet the standard.

The report should go on to describe in detail how the institution and/or program have addressed
the specific concerns and stipulations of the Review Team. (See Appendix E for a sample
report.)

The VSBPE reviews the report and determines whether satisfactory progress has been made
towards addressing the concerns. If the VSBPE finds satisfactory progress, full approval for the
program will be continued and extended for the next four years. Programs on conditional
approval may be granted full approval at this time. If the progress is unsatisfactory, the VSBPE
may decide to grant conditional approval for a given period of time or deny approval for the
program.

V. Interim Report

The Review Team or the VSBPE may request an interim report from an institution if the
concerns of the Review Team are such that they feel closer monitoring and/or support of the
educator preparation program is warranted.

If a program is granted conditional approval, the Review Team will recommend to the VSBPE
the length of the approval and what conditions need to be met in order for the program to be
granted full approval. The conditions may be a written report, a set of modifications verified
through an on-site visit, or any other appropriate course of action. If the VSBPE finds that a
program has satisfactorily met the conditions and submitted supporting evidence, the VSBPE
may grant full approval until the next scheduled approval review. If the conditions are not met,
the VSBPE may continue approval for a specified time period with conditions attached or deny
approval.

Results Oriented Program Approval Process (3/07)

46



Vermont Department of Education

V1. Follow-Up or Focused Visits

Vermont’s Regulations Governing the Licensing of Educators and the Preparation of
Educational Professionals provides the VSBPE with the authority to conduct a follow up review
of any approved program during its approval period if there is a concern that the program is out
of compliance with any program approval requirement (section 5942.1). The follow-up review
may be a written report, a focused visit, or both. The VSBPE has the responsibility for
determining the exact nature of the review. As with all of its actions, the VSBPE will provide
information, adequate notice and consultation to the institution.

VII. Appeals Process

If a program is denied approval, the institution shall be notified and offered an opportunity for a
hearing. The institution may appeal the decision of the VSBPE to the State Board of Education
(section 5950). After conducting a hearing, the State Board may affirm, modify or reverse the
decision of the VSBPE.

VIII. Assistance

The VTDOE is available to provide assistance to institutions following a visit. The Higher
Education Liaison can meet with interested programs to review the findings of the Review Team
and develop strategies to meet program approval standards and to address the concerns of the
Review Team.

IX. Substantive Changes

Once a program is approved, it is the expectation of the VSBPE that no significant changes will
alter the course of preparation of its students. The VSPBE will need to be notified in writing of
any substantive changes to the practices or policies of the educator preparation program and/or
the institution. Such changes may include dropping an area of licensure, substantially changing a
program’s design, significantly altering field experiences, etc. (See Appendix E for a sample
format.)

X. Low Performing Institutions

The Vermont State Board of Education adopted revised criteria on June 23, 2006 in order to
identify and assist low-performing programs of teacher preparation in compliance with HEA
Title 11, Section 208(a). (Please see Appendix G for further information.)
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New Program Approval

l. Introduction

Institutions seeking to begin a new program are required to submit a request to the VSBPE for a
program approval visit to take place prior to admitting candidates into the new program.
Accompanying this request should be a Design Document detailing the proposed program. A review
of this document by the VTDOE and the VSBPE offers assurance that the program meets minimal
requirements for approval by a Review Team.

New programs can only be conditionally approved for one to two years or denied approval by the
Review Team. New programs cannot receive full approval until the end of a two-year period.

The steps an institution must undergo to receive approval for new educator preparation programs are
described below. (Further information on the VSBPE’s policy for new programs can be found in
Appendix F.)

I1. Steps for Attaining Program Approval

Step 1: Create Design Document
The Design Document should:

e Include background information on the institution proposing the new program, identify the
endorsement area(s) to be addressed, offer a rationale, and provide a timeline for
implementation.

e Provide documentation of progress existing programs have made toward addressing the
concerns of the Review Team from the most recent program reviews. Pay special
attention to programs under conditional approval.

e Offer a brief overview of the educator preparation curriculum and describe its alignment to
the Five Standards for Vermont Educators: A Vision for Schooling, the 16 Principles for
Vermont Educators, and the endorsement requirements. Programs may do so by providing
a detailed curriculum map.

Step 2: Request Visit
e Submit a letter from the institution’s president to request the visit at least six months
before the program review visit is to be conducted. Include the Design Document with
this request.

Step 3: VSBPE Review
e Upon receipt of the request, the VSBPE will consider the Design Document and seek
clarification from the institution, as needed, before approving a visit.

Step 4: Plan Visit
e The visit date will be established by the VTDOE in cooperation with the institution.
e The Review Team will be determined by the VTDOE and approved by the institution.
The team will then be approved by the VSBPE.
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0 Review Team size depends on the number of licensing areas to be
evaluated and is comprised of specialists in the endorsement area being
sought.

0 The team will include:

= One member of the VSBPE

= One member from an educator preparation institute

=  Two members at large

= Additional members may be added to the team as needed.

e The institution should begin drafting the Institutional Portfolio addressing the seven
program approval standards and indicators for the proposed program(s). Please note:
New programs are not required to address standard 4 as it necessitates evidence
of candidate performance (e.g. evaluated portfolios, Praxis scores, etc.).

Step 5: Submit an Institutional Portfolio
o At least two months prior to the scheduled visit, the Institutional Portfolio should be
sent to the VTDOE and to members of the Review Team.
e The VTDOE reviews the Institutional Portfolio and makes one of the following
determinations:
o0 Not enough information was provided for the visit to take place
0 More information is needed prior to the visit
o Visitis ready to take place

Step 6: Pre-Visit Conference
o Meet with representatives of the VTDOE and the team chair to coordinate visit details
and review the Institutional Portfolio.
e Review agenda for visit.
e Confirm team accommodations and meals, as needed.

Step 7: Visit Is Conducted

e Visits typically last a day.

e The Review Team will collect evidence confirming the information provided in the
Institutional Portfolio by conducting interviews of program and school based faculty, by
possibly visiting potential field sites, by reviewing program notes, and by meeting with
admissions and program administrators.

e The Team’s decision to conditionally approve or deny the program will be communicated
to the institution during the Exit Report.

Step 8: VSBPE Response
e The Report of the Review Team will be submitted to the institution for factual corrections.

Upon receipt of the final report, the institution must revise its Five-Year Plan and write its
rejoinder (See Appendix F for a sample document.).

Representatives of the institution will be invited to meet with the VSBPE Higher
Education Committee.

The VSBPE Higher Education Committee will review the plan, the report, and the
rejoinder before making a final decision on program approval.

VSBPE votes to accept the report of the Review Team.
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I11. Timeline for Adding New Programs

Timeline ltem Responsible Party
6 months prior to on- | Written request for adding a new program and Design President of the
site visit Document is sent to the Chair of the VSBPE and the ROPA | institution
consultant
8 weeks after request | Response to the institution and set date for on-site visit VSBPE
12 weeks prior to on- | Submit list of proposed members for Review Team to the VSBPE
site visit institution
10 weeks prior to on- | Deadline for any objections institution may have to Review | Institution
site visit Team composition
8 weeks prior to the | Copies of the Institutional Portfolio sent to all members of Institution
on-site visit the Review Team and a copy to the VTDOE
4-6 weeks prior to the | Preliminary review of the Institutional Portfolio Review Team
on-site visit
4 weeks prior to the | Pre-visit meeting Institution, Review
on-site visit Team Chair, ROPA
Consultant
3 weeks prior to the | Agenda sent for the visit, map, lodging information to Institution

on-site visit

Review Team members and VT DOE

4 weeks after visit

Draft of report sent to team members for feedback

Review Team Chair

and ROPA
Consultant
6 weeks after visit Draft of report sent to the president of the institution for any | ROPA Consultant
factual corrections
8 weeks after visit VTDOE notified if any corrections to the report are needed | Institution
10 weeks after visit Final Report to the institution ROPA Consultant
14 weeks after visit Institution Rejoinder sent to VSBPE Institution
4 months after visit VSBPE meets with Review Team member and VSBPE

representative of the institution to review report and
rejoinder prior to issuing a final decision on program
approval status
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Level I Licensure Portfolio 7

NOTE: Programs are expected to have fully implemented the redesigned Level I Licensure
Portfolio in their programs by 2011. The graduating class of 2011 then will have completed
the revised portfolio as a condition for licensure. It is recommended, of course, that
programs begin to implement the revised portfolio as soon as possible.

I. Purposes of the Level I Licensure Portfolio

The Level | Licensure Portfolio plays an important role in the preparation of educators for
Vermont’s schools. Portfolio development can be a dynamic process for candidates allowing
them to grow in their understanding of themselves as professional educators and in their
understanding of students as learners. As a licensure requirement, the portfolio also provides
candidates with the opportunity to demonstrate to their institution their qualifications for
becoming licensed beginning educators.

Additionally, the licensure portfolio serves to inform institutions of the effectiveness of their
educator preparation program. Candidate performance on its six entries will reflect the educator
preparation program’s own strengths and weaknesses. An institution’s reflection on the success
of its candidates on the different entries can provide valuable insight during the self-study
process and when working to meet the program approval standards.

Finally, the licensure portfolio provides evidence to the state for program approval. The Review
Team examines evaluated portfolios during full program visits to ensure that the institution’s
assessment system results in the program only recommending qualified candidates for licensure.
Portfolio entries can offer strong evidence to Review Teams that an institution is meeting
standard and should remain an approved preparation program.

All candidates seeking initial licensure must complete a Level | Licensure Portfolio. While the
portfolio was designed specifically for beginning teachers, components of it will also serve to
document the qualifications of licensure candidates seeking non-classroom endorsements.
Programs should, however, add additional requirements to better reflect the endorsement
requirements of candidates in special education, counseling, etc. It should also be noted that
programs recommending licensed educators for a second endorsement must document
candidates’ work. Although a Level I Licensure Portfolio is not required to do so, it is
recommended that programs incorporate a professional portfolio into their assessment system to
document candidates’ meeting of the endorsement requirements.

I1. Description of the Level I Licensure Portfolio

The Level I Licensure Portfolio consists of an introductory section followed by six entries
divided into three parts. The optional introductory section allows candidates to present
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themselves as caring and competent beginning educators to their evaluators. Programs may
choose to require candidates to include pieces that reflect the institution’s unique theme or
individual candidate’s philosophy of education, etc. The introduction is followed by Part 1 which
may be completed prior to student teaching as it contains entries that are more developmental in
nature while addressing many of the 16 Principles. Part 2 must be completed during student
teaching and incorporates all sixteen of the principles. Finally, Part 3 will be completed once
parts 1 and 2 have been finished as it requires thorough reflection on the portfolio entries and
teaching experiences.

Introduction (optional)

Part 1
1. Analyzing the Learning Environment
2. Accommodating Students Identified as Having Special Needs
3. Colleagueship and Advocacy
4. Teaching Episodes

Part 2
5. Teaching Over Time

Part 3
6. Reflection and Goals

I11. Incorporating the Licensure Portfolio into the Candidate Assessment
System

The portfolio’s common architecture is meant to unify institutions’ performance assessments
while at the same time allowing programs to maintain their uniqueness. The licensure portfolio’s
structure can be incorporated into programs’ assessment systems in a variety of ways. It is
ultimately up to the program to make the decision as to when to use the licensure portfolio
entries.

Whatever form its implementation takes, institutions must ensure that candidates demonstrate
strength in their content knowledge and pedagogy of the endorsement (s) they seek throughout
the six entries. For example, elementary candidates should demonstrate their knowledge and
understanding of pedagogy across the content areas required by their endorsement (e.g., math,
history, reading, etc) in their portfolios. Institutions must also ensure reliability across licensure
portfolio assessments by establishing clear performance standards, by utilizing the common set
of scoring rubrics, and by providing training for portfolio assessors.

It is assumed that programs will implement the licensure portfolio as a developmental process
and formative evaluation until the point in time when the program must decide whether to
recommend a candidate for licensure or not. Institutions are welcome, for instance, to utilize Part
I as a “qualifying portfolio” that will assist candidates in developing Part I1. Part I stands as the
formative phase of this process, where candidates will be given constructive feedback on the
entries. Parts Il and 111, however, are more summative in nature and demand more of the
candidates.

Results Oriented Program Approval Process (3/07)

52



Vermont Department of Education

The licensure portfolio entries are minimum requirements. Each entry must be included in all
initially licensed candidates’ portfolios and assessed using the scoring rubrics provided.
However, institutions and programs are encouraged to add additional entries and documentation
that candidates would need to provide to support the program’s theme and its unique
characteristics, priorities, and philosophy. In addition, programs may choose to add entries that
will provide candidates with additional opportunities to demonstrate their content knowledge,
pedagogical knowledge and skills, and dispositions.

V. Format and Style of the Level I Licensure Portfolio Entries

Each of the six entries that comprise the Level | Licensure Portfolio is comprised of the
following components:

(a) Purpose

(b) Principles to Be Addressed

(c) Required Documentation

(d) Directions

The Purpose provides a clear focus for each entry and is followed by the Principles to be
Addressed in order to clarify the entry’s alignment with the Five Standards for Vermont
Educators: A Vision for Schooling, the 16 Principles for Vermont Educators, and the
endorsement requirements. Required Documentation identifies required evidence for each entry
although the preparation programs may require other appropriate artifacts. Finally, candidates are
provided with Directions and related questions to respond to each portfolio entry.

Institutions will find that the directions mirror the written commentary National Board
Certification candidates are asked to include in their portfolios®. The following section provides
institutions and candidates with a detailed overview of the descriptive, analytical and reflective
writing required for each entry.

Description: Candidates are first given brief directions for the entry. Any description candidates
provide within the entry should be logical and detailed enough to provide the assessor with an
understanding of the school and/or classroom context. This section should be brief and to the
point. The focus of the candidate’s writing will be on what occurred.

Analysis: Analysis deals with reasons, motives, and interpretation and is grounded in the
required evidence for the entry. The questions provided are meant to prompt analysis of the
collected evidence. Candidates will interpret the information gathered or the experience in their
analysis and demonstrate the significance of the evidence. The focus of the candidate’s writing
will be on why something occurred.

Reflection: Each entry concludes with several questions designed to prompt candidates in their
reflective process. While reflection may occur in many places, the reflection section of each
entry is where candidates must show assessors what they have learned from their experiences
and how it will impact their teaching in the future. The reflection provides candidates with the

® “Get Started: Description, Analysis, and Reflection,” The National Board for Professional Teaching Standards,
http://www.nbpts.org/for_candidates/the_portfolio?ID=17&x=44&y=12, accessed
September 5, 2006.
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opportunity for self-analysis. The focus of the candidate’s writing will be on so what. In other
words, what do the observations and analysis suggest for the candidate’s teaching in the future?

Candidates are expected to transition smoothly between the three forms of writing and to
structure their responses clearly and logically in essay form. Each entry should be a professional
document that is complete, well-organized, and reader-friendly. Inherent within the meets
standards rating is the requirement that the candidate uses appropriate grammar, usage,
mechanics, and spelling throughout the portfolio.

V. Rubrics for Scoring Portfolio Entries

The 16 Principles for Vermont Educators are incorporated into the six portfolio entries. In some
instances, the language of the Principles has been modified to better reflect the knowledge and
ability expected of beginning educators.

All programs are required to use the scoring rubrics provided for each entry when assessing their
candidates’ portfolios. The rubrics are based upon criteria derived from the purpose, required
evidence, prompting questions, and the Principles. There are four assessment ratings for each
criterion: no evidence, emergent, approaching standard, and meets standard. A comment section
has been provided in each rubric for assessors to provide further feedback to candidates.

V1. Scoring the Portfolio Entries

The redesign of the portfolio entries allows institutions more flexibility for scoring their
candidates’ portfolios. For example, Part | can be scored separately from Parts 11 and I11.
Therefore candidates may submit Part | prior to student teaching for evaluation. Having
evaluated Part I, an institution would not have to re-evaluate it when assessing Parts 11 and |11,
which may be submitted at the conclusion of student teaching. Programs may also evaluate the
portfolio in its entirety after the conclusion of student teaching. In all cases, a final composite
score would result from combining the three scores.

In order to achieve a “pass” on the licensure portfolio, a candidate must achieve an overall rating
of “pass” on all six entries. To achieve a “pass” on an entry, a candidate must have a rating of
meets standards in the majority of cells with no ratings of emergent. Please note that it is
strongly recommended that the program provide candidates the opportunity to submit draft
entries for feedback and re-writes as needed until the final portfolio assessment is due.

When the program assesses the licensure portfolio entries, two or more trained assessors from
the institution, program, or field should independently review the evidence the candidate
provides and determine which level best describes the candidate’s performance on each criterion.
The assessors reviewing the candidate’s portfolio should then meet to determine the level of
agreement of their independent assessments and resolve any areas of disagreement. The program
should encourage faculty and candidates to use the rubrics in the on-going assessment of drafts
of the licensure portfolio. Doing so will provide specific feedback and foster the candidate’s self-
assessment.

Candidates’ scores should reflect the degree to which portfolio evaluators were able to locate
clear evidence that each entry meets standards.
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VII. Electronic Portfolio Guidelines

Upon reviewing the work of Vermont institutions® on the portfolio and the current research, it
has become clear that electronic portfolios will play a much larger role in the next round of
ROPA reviews’. Candidate work on electronic portfolios has strong potential for both
meaningful integration of technology and powerful presentation of candidate ability.
Furthermore, electronic portfolios may facilitate portfolio production for students, provide
technology practice, and promote technology use in teaching and learning.

Please consider the following suggestions for use of electronic portfolios:

e Pilot a program with a small group.

e Gain faculty support for electronic portfolios prior to beginning use.

e Gain institutional support for electronic portfolios.

e Implement an electronic portfolio in stages. Begin requiring it, for example, in early
coursework and continue to implement through student teaching.

¢ Provide instruction for candidates in using technology throughout the program and across the
institution, not just in early courses. Systematically teach the necessary skills.

e Assure reliable servers and accessible software for candidates, faculty, and evaluators.

e Address “usability issues”. Identify the plug-ins and utilities, file formats, operating systems
that can be used, and the bandwidth and other technologies required.

e Agree on how training and support will be addressed in the long term.

e Determine who will have access to the portfolio. Consider the external audiences such as
potential employers and program evaluators.

e Address security and privacy issues.

e Determine how portfolio evaluators will offer feedback electronically.

Electronic portfolio style and format suggestions:

¢ Electronic portfolios should be easy to navigate and designed to facilitate a person moving
easily through evidence without scrolling through large documents.

There should be a balance between text and visuals throughout the document.

Note that the structure, navigation, and performance of the portfolio system can both enhance
or detract from usability.

Cross references and linking should be clean and clear.

e Consider multiple uses of data throughout the document.

The electronic portfolio should reflect the candidate as an individual.

& With thanks to Middlebury College and the University of Vermont

" Keith Wetzel and Neal Strudler, “The Diffusion of Electronic Portfolios in Teacher Education: Next Steps and Recommendations from
Accomplished Users.” Journal of Research on Technology in Education. Winter 2005: VVolume 38 Number 2.

ePortConsortium. (2003, November 3). Electronic Portfolio White Paper, from http://www.eportconsortium.org/Content/Root/whitePaper.aspx,

accessed March 1, 2007
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LEVEL | LICENSURE PORTFOLIO
Part |

Entry 1: Analyzing the Learning Environment

Purpose Candidates analyze the learning environment using knowledge of human development and individual differences to provide learning opportunities for all
students.

Principles Principle # 2: The educator understands how individuals learn and grow and provides learning opportunities that support intellectual, physical, social,

to Be Addressed | and emotional development.
Principle # 3: The educator understands how individuals and groups differ and creates equitable instructional opportunities that respond to the needs of
all students.
Principle # 5: The educator creates a classroom climate that encourages respect for self and others, positive social interaction and personal health and
safety.
Principle # 10: The educator understands conditions and actions, which would tend to discriminate against students on the basis of sex, race, color,
creed, age, sexual orientation, disability, or national origin, and takes proactive steps to address discrimination.

Required Dated field notes

Documentation

Directions Observe a classroom over time and engage in a conversation with the classroom teacher. Describe the classroom context including:

e demographics

number of students

variety and types of learners including abilities

physical space/room arrangement

classroom management systems (rules, homework policies, etc)
classroom structure (looped, multi-age, departmentalized, other)
types of instruction and activities

scope and sequence/standards for content area(s) (curricular maps, textbooks, etc)
resources available (technology and human resources)
students’ responses to instruction

student-student interactions

student-teacher interactions

teacher-parent interactions

Describe the school context including:
e physical plant
e philosophy, climate, and culture
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Entry 1: Analyzing the Learning Environment

Directions

e behavior management system
e connections with the community

Analyze the information gathered from your observations, research and conversation with the teacher. Discuss these relevant factors and how they

affect the teaching/learning process. Include any supports and challenges that affect instruction and student learning. Within the context of your analysis
consider the following questions:

o What factors in the school impact the classroom context?

o How does what you learned relate to your understanding of learning theory and human development (emotional, social, physical, and
intellectual)?

How are the needs of all students being met?
o Whatis conducive to student learning and what interferes?

Reflect on your experiences. Within the context of your self-reflection consider the following questions:

e How have your initial impressions of this learning environment changed or stayed the same over the period of time you have spent in the
classroom?

What have you learned about the process of creating an effective learning environment?

As a teacher, what actions would you take to address issues of discrimination in your classroom?
What proactive steps would you take to provide equitable learning opportunities in your classroom?
What would be your strengths and challenges in creating such learning opportunities for all students?
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SCORING RUBRIC- ENTRY 1: Candidates analyze the learning environment using knowledge of human development and individual differences to
provide learning opportunities for all students.

No
Evidence

Emergent

Approaching
Standard

Meets Standard

Comments

The candidate offers a
limited description of the

The candidate offers a clear
description of the classroom

The candidate offers a
thorough description of the

Description classroom and school and school context. classroom and school
context. context.
The candidate’s analysis | The candidate’s analysis The candidate’s analysis and
and reflection and reflection demonstrate | reflection demonstrate a
Principle #2 demonstrate a limited a clear understanding of thorough understanding of
understanding of how how students learn and how students learn and
students learn and grow. | grow. grow.
The candidate’s analysis | The candidate’s analysis The candidate’s analysis and
and reflection and reflection demonstrate | reflection demonstrate a
demonstrate a limited a clear understanding of thorough understanding of
understanding of how to | how to provide learning how to provide learning
provide learning opportunities that support opportunities that support
opportunities that support | intellectual, physical, social, | intellectual, physical, social,
intellectual, physical, and emotional and emotional development.
social, and emotional development.
development.
The candidate’s analysis | The candidate’s analysis The candidate’s analysis and
and reflection and reflection demonstrate | reflection demonstrate a
Principle #3 demonstrate a limited a clear understanding of thorough understanding of

understanding of how
individuals and groups
differ.

how individuals and groups
differ.

how individuals and groups
differ.

The candidate’s analysis
and reflection
demonstrate a limited
understanding of how to
create equitable
instructional
opportunities for all
students.

The candidate’s analysis
and reflection demonstrate
a clear understanding of
how to create equitable
instructional opportunities
for all students.

The candidate’s analysis and
reflection demonstrate a
thorough understanding of
how to create equitable
instructional opportunities for
all students.
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SCORING RUBRIC- ENTRY 1: Candidates analyze the learning environment using knowledge of human development and individual differences to
provide learning opportunities for all students.

No
Evidence

Emergent

Approaching
Standard

Meets Standard

Comments

Principle #5

The candidate’s analysis
and reflection
demonstrate a limited
understanding of the
conditions and actions
which create a classroom
climate that encourages
respect for others,
positive social interaction
and personal health and
safety.

The candidate’s analysis
and reflection demonstrate
a clear understanding of the
conditions and actions
which create a classroom
climate that encourages
respect for others, positive
social interaction and
personal health and safety.

The candidate’s analysis and
reflection demonstrate a
thorough understanding of
the conditions and actions
which create a classroom
climate that encourages
respect for others, positive
social interaction and
personal health and safety.

Principle # 10

The candidate’s analysis
and reflection
demonstrate a limited
understanding of the
conditions and actions
which tend to
discriminate against
students on the basis of
Sex, race, color, creed,
age, sexual orientation,
disability or national
origin.

The candidate’s analysis
and reflection demonstrate
a clear understanding of the
conditions and actions
which tend to discriminate
against students on the
basis of sex, race, color,
creed, age, sexual
orientation, disability or
national origin.

The candidate’s analysis and
reflection demonstrate a
thorough understanding of
the conditions and actions
which tend to discriminate
against students on the
basis of sex, race, color,
creed, age, sexual
orientation, disability or
national origin.

Reflection

Through reflection on
Entry 1 the candidate
demonstrates limited
ability to use her/his
experiences and
understanding of best
practice to improve
teaching and student
learning.

Through reflection on Entry
1 the candidate
demonstrates some ability
to use her/his experiences
and understanding of best
practice to improve teaching
and student learning.

Through reflection on Entry 1
the candidate demonstrates
the ability to use her/his
experiences and
understanding of best
practice to improve teaching
and student learning.

65
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Entry 2: Accommodating Students Identified as Having Special Needs

Purpose Candidates demonstrate an understanding of how to identify and accommodate students with special needs in an equitable learning environment. This
includes an understanding of applicable laws, policies, and procedures.

Principles Principle # 3: The educator understands how individuals and groups differ and creates equitable instructional opportunities that respond to the needs of all

to Be students.

Addressed Principle # 8: The educator integrates students with disabilities into appropriate learning situations.
Principle # 13: The educator understands laws related to student and educator rights and responsibilities, and applies current state and federal laws and
regulations as they pertain to all children, including those who are at risk and those with disabilities, and treats students and colleagues fairly and
equitably.

Required e Summary of needs and accommodations (IEP, 504, etc.)

Documentation | e Notes from conference with classroom and/or special education teacher

Directions Select one student who has an IEP and a second student who may be eligible or who is eligible for special services (e.g. a student on a 504 plan, an

English language learner, a student identified as gifted, or a student who is in the early stages of the referral process). Gather information from multiple
settings over time.

For each student describe:
o The history of services provided
The identification/referral process (including assessments)
The classroom setting including climate
The instruction being provided including materials and any modifications
Any human and/or technical support services provided
Information gathered from a conference with the classroom and/or special education teachers

Analyze the information gathered discussing how the policies, procedures, and supports work to serve each of the two students. Within the context of
your analysis consider the following questions:
e  Given your knowledge of law, policies, and procedures for students with special needs, how effectively are the needs of each of these two
students being met?
¢ Whatimpact does the learning environment have on the learning for the two students as well as for all of the students in the classroom?

Reflect on your experiences with the two students. Within the context of your reflection consider the following questions:
e What are the implications for teaching students with special needs within your endorsement area?
o What would be your strengths and challenges in accommodating students with special needs?
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SCORING RUBRIC- Entry 2: Candidates demonstrate an understanding of how to identify students with special needs and accommodate them in
inclusive and equitable learning environments. This includes an understanding of applicable laws, policies, and procedures.
No Emergent Approaching Meets Standard Comments
Evidence Standard
Description The candidate offers a Candidate offers a clear Candidate offers a thorough
limited description of the | description of the two description of the two
two students. students. students.
The candidate’s analysis | The candidate’s analysis The candidate’s analysis and
Principle # 3 and reflection and reflection demonstrate | reflection demonstrate a
demonstrate a limited a clear understanding of thorough understanding of
understanding of how how individuals and groups | how individuals and groups
individuals and groups differ. differ.
differ.
The candidate’s analysis | The candidate’s analysis The candidate’s analysis and
and reflection and reflection demonstrate | reflection demonstrate a
demonstrate a limited a clear understanding of thorough understanding of
understanding of how to | how to create equitable how to create equitable
create equitable instructional opportunities to | instructional opportunities to
instructional respond to the needs of respond to the needs of
opportunities to respond | students. students.
to the needs of students.
The candidate’s analysis | The candidate’s analysis The candidate’s analysis and
Principle # 8 and reflection and reflection demonstrate | reflection demonstrate a
demonstrate a limited a clear understanding of thorough understanding of
understanding of how to | how to integrate students how to integrate students with
integrate students with with disabilities into disabilities into appropriate
disabilities into appropriate learning learning situations.
appropriate learning situations.
situations.
The candidate’s analysis | The candidate’s analysis The candidate’s analysis and
Principle # 13 and reflection and reflection demonstrate | reflection demonstrate a
demonstrate a limited a clear understanding of thorough understanding of
understanding of laws laws related to studentand | laws related to student and
related to student and educator rights and educator rights and
educator rights and responsibilities. responsibilities.
responsibilities.

19
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SCORING RUBRIC- Entry 2: Candidates demonstrate an understanding of how to identify students with special needs and accommodate them in

inclusive and equitable learning environments. This includes an understanding of applicable laws, policies, and procedures.

No
Evidence

Emergent

Approaching
Standard

Meets Standard

Comments

Principle # 13

The candidate’s analysis
and reflection
demonstrate a limited
understanding of how to
apply current state and
federal laws and
regulations as they
pertain to all children,
including those at risk
and those with
disabilities.

The candidate’s analysis
and reflection demonstrate
a clear understanding of
how to apply current state
and federal laws and
regulations as they pertain
to all children, including
those at risk and those with
disabilities.

The candidate’s analysis and
reflection demonstrate a
thorough understanding of
how to apply current state and
federal laws and regulations
as they pertain to all children,
including those at risk and
those with disabilities.

Reflection

Through reflection on
Entry 2, the candidate
demonstrates limited
ability to use her/his
experiences and
understanding of best
practice to improve
teaching and student
learning.

Through reflection on Entry
2, the candidate
demonstrates some ability
to use her/his experiences
and understanding of best
practice to improve teaching
and student learning.

Through reflection on Entry 2,
the candidate demonstrates
the ability to use her/his
experiences and
understanding of best practice
to improve teaching and
student learning.
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Entry 3: Colleagueship and Advocacy

Purpose Candidates demonstrate the ability to work as a team member and advocate for students and families.

Principles to Be | Principle #11: The educator works as a team member and establishes collaborative relationships with school colleagues, parents, agencies and others

Addressed in the broader community to support students’ learning and well-being, and to implement the school’s goals and articulated curriculum.
Principle #12: The educator recognizes multiple influences on students inside and outside the school and accesses appropriate systems of support for
students.

Required Documentation of participation (e.g., award certificate, program note, letter of recommendation, etc.)

Documentation

Directions Colleagueship

Describe your experiences where you have worked collaboratively to support students’ learning and well-being. This may include work with colleagues in
a higher education, school, work or volunteer setting (e.g. teaming with Para-educators, participating in IEP meetings, teaming with school personnel to
implement a unit of study, creating and presenting a project with colleagues, working with a team of camp counselors, collaborating within a professional
organization, service learning, etc.).

Analyze your various experiences identifying the critical elements of effective collaboration. Within the context of your analysis consider the following
questions:

e What skills and knowledge have you gained from working in collaborative relationships?

e How have your experiences supported students’ learning and well-being?

Reflect on your experiences. Within the context of your reflection consider the following questions.
e How will you work in collaborative relationships to promote the well-being of students and families in your classroom?
e What do you see as your strengths and challenges working as a member of a collaborative team to support students’ learning and well-being?
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Entry 3: Colleagueship and Advocacy

Directions

Advocacy

Describe your experiences in relationships where you advocated for students and their families (e.g. communications with parents, working with students
outside of school, planning and facilitating community and family events, tutoring or mentoring, seeing a family or student in trouble and working to better
things, volunteering, etc.)

Describe possible resources available to support students and families. (E.g. Boys and Girls Club, Washington West Family Child Center, a mentoring
program, etc.).

Analyze your experiences as an advocate identifying the multiple influences that may affect the ability of students to learn in the classroom. Within the
context of your analysis consider the following questions.

e What skills and knowledge have you gained in advocating for students and families?

e What do your experiences reveal about the multiple influences on students inside and outside of school?
o What challenges have you confronted working as an advocate for students and families?

¢ What resources were most effective in supporting students and families?

Reflect on your experiences. Within the context of your reflection consider each of the following questions.
e What is the importance of your role as an educator and advocate in promoting the well-being of students?
e What are your strengths and challenges as an advocate for students and families?
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SCORING RUBRIC- Entry 3: Candidates demonstrate the ability to work as a team member and advocate for students and families.

Description
Colleagueship

No
Evidence

Emergent

Approaching
Standard

Meets Standard

Comments

The candidate offers a
limited description of work
with colleagues.

The candidate offers a
clear description of work
with colleagues.

The candidate offers a
thorough description of work
with colleagues.

The candidate’s analysis

The candidate’s analysis

The candidate’s analysis and

Principle # 11 and reflection demonstrate | and reflection demonstrate | reflection demonstrate
limited work as a team some work as a team appropriate work as a team
member to support student | member to support member to support student
learning and well-being. student learning and well- | learning and well-being.
being.
The candidate offers a The candidate offers a The candidate offers a
Description Iimiteq description of' clear Qescription of ' thoroqgh description _of
Advocacy experiences advo_c;atmg for | experiences advocat_lr_wg experiences advo_c_atlng for
students and families. for students and families. | students and families.
The candidate offers a The candidate offers a The candidate offers a
limited description of clear description of thorough description of
resources available to resources available to resources available to
students and families. students and families. students and families.
The candidate’s analysis The candidate’s analysis The candidate’s analysis and
Principle # 12 and reflection demonstrate | and reflection demonstrate | reflection demonstrate a
a limited understanding of | a clear understanding of thorough understanding of the
the multiple influences on the multiple influences on | multiple influences on
students inside and outside | students inside and students inside and outside of
of school. outside of school. school.
The candidate’s analysis The candidate’s analysis The candidate’s analysis and
and reflection demonstrate | and reflection demonstrate | reflection demonstrate a
a limited understanding of | a clear understanding of thorough understanding of
appropriate systems of appropriate systems of appropriate systems of
support for students. support for students. support for students.
Through reflection on Entry | Through reflection on Through reflection on Entry 3,
3, the candidate Entry 3, the candidate the candidate demonstrates
Reflection demonstrates limited ability | demonstrates some ability | the ability to use her/his

to use her/his experiences
and understanding of best
practice to improve
teaching and student
learning.

to use her/his experiences
and understanding of best
practice to improve
teaching and student
learning.

experiences and
understanding of best practice
to improve teaching and
student learning.
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Entry 4: Teaching Episodes

Purpose Candidates demonstrate the ability to plan and teach two in-depth, standards-based?® lessons in the endorsement sought. Candidates reflect on student
learning, and their teaching and growth over time.

Principles Principle #1: The educator has knowledge and skills in the content of his or her endorsement(s) at a level that enables students to meet or exceed the

to Be Addressed | standards represented in both the Fields of Knowledge and the Vital Results of Vermont's Framework of Standards and Learning Opportunities.
Principle #4: The educator understands and uses a variety of instructional strategies to provide opportunities for all students to meet or exceed the
expectations in Vermont's Framework of Standards and Learning Opportunities.
Principle #5: The educator creates a classroom climate that encourages respect for self and others positive social interaction, and personal health and
safety.
Principle #7: The educator uses multiple assessment strategies to evaluate student growth and modify instruction to ensure the continuous intellectual,
social, physical, and emotional development of every student.

Required e Lesson plans

Documentation | ¢ Samples of student work with analysis
¢ Video tape, transcription or detailed supervisor's notes of lessons taught
e Evaluation of lesson by supervisor and/or cooperating teacher

Directions Select two lessons taught at two different times during your field experiences. Describe each lesson and the classroom context including:

e Grade level and curricular materials

Classroom

Number and ability levels of students

Point in the teaching sequence the lesson takes place
Rationale for lesson plan

Summary of lesson, assessment(s), and student work

For each of the two lessons, analyze the effectiveness of your teaching and the level of student learning. Use the evidence from the video, transcription,
or detailed supervisor's notes and your analysis of the students’ work when considering the following questions:

e How appropriate were the standards/grade equivalents you selected for each lesson?

e How did your goals, assessments, activities and teaching materials align with the standards/grade equivalents?

o What information did your assessments provide about student learning?

¢ Inwhat ways were your teaching and management strategies effective or not effective in helping students meet or exceed the expectations for

each lesson?
e How did you create a positive learning environment?

& Vermont Framework of Standards and Learning Opportunities and Grade Expectations
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Entry 4: Teaching Episodes

How did your planning and preparation impact your teaching and student participation?
How did this lesson demonstrate strength in your endorsement area?

Reflect on each lesson. Within the context of your reflection consider the following questions.

If you taught this lesson again what changes would you make to improve the effectiveness of your teaching?
How did your knowledge and skills in your content area enable your students to meet the standards or Grade Expectations?
What are your strengths and challenges in providing opportunities for all students to meet or exceed the standards or grade equivalents?

Reflect on the two lessons together. Within the context of your reflection address the following questions:

What changes did you make in your teaching between the two lessons and what impact did those changes have on student learning?
What are your strengths and challenges in providing opportunities for all students to meet or exceed the standards or grade equivalents?
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SCORING RUBRIC- Entry 4: Candidates demonstrate the ability to plan and teach two in-depth, standards-based lessons in the endorsement sought.
Candidates reflect on student learning and their teachin

and growth over time.

No
Evidence

Emergent

Approaching
Standard

Meets Standard

Comments

The candidate offers a

The candidate offers a

The candidate offers a

Description limited description of each | clear description of each | thorough description of
lesson and classroom lesson and classroom each lesson and classroom
context. context. context.

The candidate’s analysis The candidate’s analysis The candidate’s analysis
and reflection demonstrate | and reflection demonstrate | and reflection demonstrate

Princinle # 1 limited knowledge and some knowledge and skills | thorough knowledge and

iretfpliz skills in the content of in the content of her/his skills in the content of
her/his endorsement at a endorsement at a level that | her/his endorsement at a
level that enables students | enables students to meet | level that enables students
to meet or exceed the or exceed the expectations | to meet or exceed the
expectations in Vermont's | in Vermont's Frameworks | expectations in Vermont's
Frameworks of Standards | of Standards and Learning | Frameworks of Standards
and Learning Opportunities | Opportunities and Grade and Learning Opportunities
and Grade Expectations. Expectations. and Grade Expectations.
The candidate’s analysis The candidate’s analysis The candidate’s analysis
and reflection demonstrate | and reflection demonstrate | and reflection demonstrate

Principle # 4 a limited understanding of | some understanding of the | a thorough understanding of

the variety of instructional
strategies to provide
opportunities for all
students to meet or exceed
the expectations in
Vermont's Frameworks of
Standards and Learning
Opportunities and Grade
Expectations.

variety of instructional
strategies to provide
opportunities for all
students to meet or exceed
the expectations in
Vermont's Frameworks of
Standards and Learning
Opportunities and Grade
Expectations.

the variety of instructional
strategies to provide
opportunities for all students
to meet or exceed the
expectations in Vermont's
Frameworks of Standards
and Learning Opportunities
and Grade Expectations.

The candidate’s analysis
and reflection demonstrate
limited ability to use a
variety of instructional
strategies to provide
opportunities for all
students to meet or exceed
the expectations in
Vermont's Frameworks of

The candidate’s analysis
and reflection demonstrate
some ability to use a
variety of instructional
strategies to provide
opportunities for all
students to meet or exceed
the expectations in
Vermont's Frameworks of

The candidate’s analysis
and reflection demonstrate
the ability to use a variety of
instructional strategies to
provide opportunities for all
students to meet or exceed
the expectations in
Vermont's Frameworks of
Standards and Learning
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SCORING RUBRIC- Entry 4: Candidates demonstrate the ability to plan and teach two in-depth, standards-based lessons in the endorsement sought.

Candidates reflect on student learning and their teaching and growth over time.

Standards and Learning Standards and Learning Opportunities and Grade
Principle # 4 Opportuqities and Grade Opportunities and Grade Expectations.
continued Expectations. Expectations.
The candidate’s analysis The candidate’s analysis | The candidate’s analysis
Principle #5 and reflection demonstrate | and reflection demonstrate | and reflection demonstrate
limited ability to create a some ability to create a the ability to create a
learning environment that | learning environment that | learning environment that
encourages respect for self | encourages respect for self | encourages respect for self
and others, positive social | and others, positive social | and others, positive social
interaction, and personal interaction, and personal interaction, and personal
health and safety. health and safety. health and safety.
The candidate’s analysis The candidate’s analysis The candidate’s analysis
and reflection demonstrate | and reflection demonstrate | and reflection demonstrate
Principle #7 limited ability to use some ability to use multiple | the ability to use multiple
multiple assessment assessment strategies to assessment strategies to
strategies to evaluate evaluate student learning. | evaluate student learning.
student learning.
Through reflection on Entry | Through reflection on Entry | Through reflection on Entry
Reflection 4, the candidate 4, the candidate 4, the candidate

demonstrates limited ability
to use her/his experiences
and understanding of best
practice to improve
teaching and student
learning.

demonstrates some ability
to use her/his experiences
and understanding of best
practice to improve
teaching and student
learning.

demonstrates the ability to
use her/his experiences and
understanding of best
practice to improve teaching
and student learning.
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LEVEL I LICENSURE PORTFOLIO

Part 11

Entry 5: Teaching Over Time

Purpose

Through a unit (or units) of study candidates demonstrate the ability to plan, implement, and evaluate instruction to improve student learning, and to
demonstrate competency in the endorsement area(s) sought.

Principles to Be
Addressed

All 16 principles

Required
Documentation

Unit plan of study in endorsement area(s) which is researched, designed, and implemented

At least five lessons from the unit that capture the essence of student learning and the impact of your teaching
Analyzed samples of student work and other evidence of student learning

A video tape, transcription or detailed supervisor's notes of one lesson taught

Sample record keeping

Directions

Select a unit of instruction from your student teaching that you have researched, designed and implemented. (Whenever possible refrain from using
packaged materials and commercial worksheets.)

From the unit select at least five lessons that capture the essence of student learning and the impact of your teaching.
Describe both the classroom and academic context for the unit.
Analyze your teaching and student work in relation to the 16 Principles for Vermont Educators as indicated in the rubric for this entry.

Reflect on your strengths and challenges in relation to researching, designing, and implementing future units of instruction.
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SCORING RUBRIC- Entry 5: Through a unit(s) of study candidates demonstrate the ability to plan, implement, and evaluate instruction to improve student
learning, and to demonstrate competency in the endorsement area(s) sought.

Principles No Emergent Approaching Standard Meets Standard Comments
Evidence

There is limited evidence that | There is some evidence that There is appropriate evidence
the candidate has the the candidate has the that the candidate has the
knowledge and skills in the knowledge and skills in the knowledge and skills in the
content of his or her content of his or her content of his or her
endorsement(s) at a level that | endorsement(s) at a level that | endorsement(s) at a level that
enables students to meet of enables students to meet of enables students to meet of

#1 exceed the standards exceed the standards exceed the standards
represented in both the Fields | represented in both the Fields | represented in both the Fields of
of Knowledge and the Vital of Knowledge and the Vital Knowledge and the Vital Results
Results of Vermont's Results of Vermont's of Vermont's Framework of
Framework of Standards and | Framework of Standards and | Standards and Learning
Learning Opportunities. Learning Opportunities. Opportunities.
There is limited evidence that | There is some evidence that There is appropriate evidence
the candidate understands the candidate understands that the candidate understands
how individuals learn and how individuals learn and grow | how individuals learn and grow

#2 grow and provides learning and provides learning and provides learning
opportunities that support opportunities that support opportunities that support
intellectual, physical, social, intellectual, physical, social, intellectual, physical, social, and
and emotional development. and emotional development. emotional development.
There is limited evidence that | There is some evidence that There is appropriate evidence
the candidate understands the candidate understands that the candidate understands
how individuals and groups how individuals and groups how individuals and groups

#3 differ and creates equitable differ and creates equitable differ and creates equitable
instructional opportunities that | instructional opportunities that | instructional opportunities that
respond to the needs of all respond to the needs of all respond to the needs of all
students. students. students.
There is limited evidence that | There is some evidence that There is appropriate evidence
the candidate understands the candidate understands that the candidate understands
and uses a variety of and uses a variety of and uses a variety of
instructional strategies to instructional strategies to instructional strategies to

#4 provide opportunities for all provide opportunities for all provide opportunities for all

students to meet or exceed
the expectations in Vermont's
Framework of Standards and
Learning Opportunities and
Grade Expectations.

students to meet or exceed
the expectations in Vermont's
Framework of Standards and
Learning Opportunities and
Grade Expectations.

students to meet or exceed the
expectations in Vermont's
Framework of Standards and
Learning Opportunities and
Grade Expectations.
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SCORING RUBRIC- Entry 5: Through a unit(s) of study candidates demonstrate the ability to plan, implement, and evaluate instruction to improve student
learning, and to demonstrate competency in the endorsement area(s) sought.
Principles No Emergent Approaching Standard Meets Standard Comments
Evidence

There is limited evidence that | There is some evidence that There is appropriate evidence
the candidate creates a the candidate creates a that the candidate creates a
classroom climate that classroom climate that classroom climate that

#5 encourages respect for self encourages respect for self encourages respect for self and
and others, positive social and others, positive social others, positive social
interaction, and personal interaction, and personal interaction, and personal health
health and safety. health and safety. and safety.
There is limited evidence that | There is some evidence that There is appropriate evidence
the candidate implements, the candidate implements, that the candidate implements,
adapts, revises, and when adapts, revises, and when adapts, revises, and when
necessary, creates curriculum | necessary, creates curriculum | necessary, creates curriculum

#6 based on the Vermont based on the Vermont based on the Vermont
Framework or Grade Framework or Grade Framework or Grade
Expectations, knowledge of Expectations, knowledge of Expectations, knowledge of
subject matter, and student subject matter, and student subject matter, and student
needs and interests. needs and interests. needs and interests.
There is limited evidence that | There is some evidence that There is appropriate evidence
the candidate uses multiple the candidate uses multiple that the candidate uses multiple
assessments to evaluate assessments to evaluate assessments to evaluate
student growth and modify student growth and modify student growth and modify

#7 instruction to ensure the instruction to ensure the instruction to ensure the
continuous intellectual, social, | continuous intellectual, social, | continuous intellectual, social,
physical, and emotional physical, and emotional physical, and emotional
development of every student. | development of every student. | development of every student.
There is limited evidence that | There is some evidence that There is appropriate evidence
the candidate integrates the candidate integrates that the candidate integrates

48 students with disabilities into students with disabilities into students with disabilities into
appropriate learning appropriate learning situations. | appropriate learning situations.
situations.

¢l

Results Oriented Program Approval Process (3/07)




€l

Vermont Department of Education

SCORING RUBRIC- Entry 5: Through a unit(s) of study candidates demonstrate the ability to plan, implement, and evaluate instruction to improve student
learning, and to demonstrate competency in the endorsement area(s) sought.

Principles No Emergent Approaching Standard Meets Standard Comments
Evidence

There is limited evidence that | There is some evidence that There is appropriate evidence
the candidate integrates the candidate integrates that the candidate integrates

#9 current digital and material current digital and material current digital and material
technologies in instruction and | technologies in instruction and | technologies in instruction and
assessment to enhance assessment to enhance assessment to enhance student
student learning. student learning. learning.
There is limited evidence that | There is some evidence that There is appropriate evidence
the candidate understands the candidate understands that the candidate understands
conditions and actions which | conditions and actions which conditions and actions which
would tend to discriminate would tend to discriminate would tend to discriminate
against students on the basis | against students on the basis | against students on the basis of

#10 of socio-economic level, sex, of socio-economic level, sex, socio-economic level, sex, race,
race, color, creed, age, sexual | race, color, creed, age, sexual | color, creed, age, sexual
orientation, disability, or orientation, disability, or orientation, disability, or national
national origin, and takes national origin, and takes origin, and takes proactive steps
proactive steps to address proactive steps to address to address diversity.
diversity. diversity.
There is limited evidence that | There is some evidence that There is appropriate evidence
the candidate works as a team | the candidate works as ateam | that the candidate works as a
member and establishes member and establishes team member and establishes
collaborative relationships with | collaborative relationships with | collaborative relationships with
school colleagues, parents, school colleagues, parents, school colleagues, parents,

#11 agencies, and others in the agencies, and others in the agencies, and others in the
broader community to support | broader community to support | broader community to support
students’ learning and well- students’ learning and well- students’ learning and well-
being, and to implement the being, and to implement the being, and to implement the
school's goals and articulated | school's goals and articulated | school's goals and articulated
curriculum. curriculum. curriculum.
There is limited evidence that | There is some evidence that There is appropriate evidence
the candidate recognizes the candidate recognizes that the candidate recognizes
multiple influences on multiple influences on students | multiple influences on students

#12 students inside and outside inside and outside the school | inside and outside the school

the school and accesses
appropriate systems of
support for students.

and accesses appropriate
systems of support for
students.

and accesses appropriate
systems of support for students.
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SCORING RUBRIC- Entry 5: Through a unit(s) of study candidates demonstrate the ability to plan, implement, and evaluate instruction to improve student
learning, and to demonstrate competency in the endorsement area(s) sought.

Principles No Emergent Approaching Standard Meets Standard Comments
Evidence
There is limited evidence that | There is some evidence that There is appropriate evidence
the candidate understands the candidate understands that the candidate understands
laws related to student and laws related to student and laws related to student and
educator rights and educator rights and educator rights and
responsibilities, and applies responsibilities, and applies responsibilities, and applies
current state and federal laws | current state and federal laws | current state and federal laws
#13 and regulations as they and regulations as they pertain | and regulations as they pertain
pertain to all children, to all children, including those | to all children, including those
including those who are atrisk | who are at risk and those with | who are at risk and those with
and those with disabilities, and | disabilities, and treats students | disabilities, and treats students
treats students and colleagues | and colleagues fairly and and colleagues fairly and
fairly and equitably. equitably. equitably.
There is limited evidence that | There is some evidence that There is appropriate evidence
the candidate grows the candidate grows that the candidate grows
#14 professionally, through a professionally, through a professionally, through a variety
variety of approaches, to variety of approaches, to of approaches, to improve
improve professional practice | improve professional practice | professional practice and
and student learning. and student learning. student learning.
There is limited evidence that | There is some evidence that There is appropriate evidence
the candidate assesses the candidate assesses that the candidate assesses
student progression relation to | student progression relationto | student progression relation to
#15 standards and modifies standards and modifies standards and modifies curricula
curricula and instruction, as curricula and instruction, as and instruction, as necessary, to
necessary, to improve student | necessary, to improve student | improve student learning.
learning. learning.
There is limited evidence that | There is some evidence that There is appropriate evidence
the candidate maintains useful | the candidate maintains useful | that the candidate maintains
records of student work and records of student work and useful records of student work
416 performance and performance and and performance and

knowledgeably, responsibly,
and effectively communicates
student progress in relation to
standards in a manner easily
understood.

knowledgeably, responsibly,
and effectively communicates
student progress in relation to
standards in a manner easily
understood.

knowledgeably, responsibly,
and effectively communicates
student progress in relation to
standards in a manner easily
understood.
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INITIAL TEACHING LICENSURE PORTFOLIO

Part 111

Entry 6: Reflection and Vision

Purpose Candidates analyze and reflect upon their teaching and plan for their development as teachers.

Principles Principle # 14: The educator grows professionally through a variety of approaches, to improve professional practice and student learning.
to Be Addressed

Directions Use this entry to express who you are as a teacher at this time. Your entry must include a written narrative in which you refer to particular

experiences and theoretical constructs that have shaped your understandings. Evaluate the extent to which your experiences are
congruent with your beliefs about teaching and student learning. (See sample prompts on page 77.)

Use your reflections and analyses from entries one through five, evaluations from your supervisor(s) and cooperating teacher(s), teaching
experiences, and theoretical understandings, to identify areas for continued professional growth to improve your teaching and student
learning.
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SCORING RUBRIC- Entry 6: Candidates analyze and reflect upon their teaching and plan for their development as teachers.

Principle # 14

No Emergent Approaching Meets Standard Comments
Evidence Standard
The candidate The candidate The candidate
demonstrates limited demonstrates some demonstrates clear

connections between
her/his experiences and
appropriate theoretical
constructs.

connections between
her/his experiences and
appropriate theoretical
constructs.

connections between
her/his experiences and
appropriate theoretical
constructs.

The candidate
demonstrates limited
evidence of the extent to
which her/his experiences
are congruent with her/his
beliefs about teaching and
student learning.

The candidate
demonstrates some
evidence of the extent to
which her/his experiences
are congruent with her/his
beliefs about teaching and
student learning.

The candidate
demonstrates clear
evidence of the extent to
which her/his experiences
are congruent with her/his
beliefs about teaching and
student learning.

There is limited evidence
that the candidate uses
his/her experiences and
theoretical
understandings to identify
areas for professional
growth to improve
teaching and student
learning.

There is some evidence
that the candidate uses
his/her experiences and
theoretical understandings
to identify areas for
professional growth to
improve teaching and
student learning.

There is clear evidence that
the candidate uses his/her
experiences and theoretical
understandings to identify
areas professional growth
to improve teaching and
student learning.
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Sample Prompts for Level I Licensure Portfolio, Entry 6
(Brainstormed at the February 4, 2007 VCTE meeting.)

If your favorite theorist (Dewey, Palmer, etc.) were in the room now, what would he/she
say about your teaching? Five years later, what else would he/she see?

Create a construct and then write a reflective piece describing the reasoning behind the
construct and how it demonstrates your growth as a teacher.

Use images and artifacts from your college experience and create a video voice-over
telling your story.

Tell the story of how you’ve evolved as a teacher and where you are going.

Have a dialogue between you now, and you later. Talk about the part of you during
student teaching and part of who you were in college.

What are your biases/prejudices? How have these influenced your practice? Tell a story
of how you plan to address them.

Highlight in your first five entries where you were reflective. What patterns occur? (To
do this, you might cut and paste your reflections; create a collage of them: make a portrait
of you as an educator.)

Evaluate the extent to which your experiences are congruent with your theory and
practice.

How have you met the Education Department’s theme and how has that theme helped
you evolve as a teacher?

What experiences have had the greatest impact on your growth as a teacher?

Use one metaphor to reveal your evolution as an educator.

Hold a dialogue with yourself and a favorite theorist regarding your philosophy and
pedagogical practices.

Results Oriented Program Approval Process (3/07)

77



Vermont Department of Education

Appendix A: The Five Standards for Vermont Educators: A Vision for
Schooling and the 16 Principles for Vermont Educators

1. LEARNING

(Expertise in the Endorsement Area)

Each Vermont educator is knowledgeable about the standards for his/her professional

endorsement(s). Each educator continues to acquire new learning in the content of his/her

endorsement(s) and reflects this new learning in professional practice.
Principle #1 The educator has knowledge and skills in the content of his or her
endorsement(s) at a level that enables students to meet or exceed the standards
represented in both the Fields of Knowledge and the Vital Results of Vermont’s
Framework of Standards and Learning Opportunities.

2. PROFESSIONAL KNOWLEDGE

(Methodology and Pedagogy)

Each Vermont educator continues to acquire knowledge in best practices in teaching and the

learning process, so as to improve Learning Opportunities for all students.
Principle #2 The educator understands how individuals learn and grow and provides
learning opportunities that support intellectual, physical, social, and emotional
development.
Principle #3 The educator understands how individuals and groups differ and creates
equitable instructional opportunities that respond to the needs of all students.
Principle #4 The educator understands and uses a variety of instructional strategies to
provide opportunities for all students to meet or exceed the expectations in Vermont’s
Framework of Standards and Learning Opportunities.
Principle #5 The educator creates a classroom climate that encourages respect for self
and others, positive social interaction, and personal health and safety.
Principle #6 The educator implements, adapts, revises, and, when necessary, creates
curriculum based on standards, knowledge of subject matter, and student needs and
interests.
Principle #7 The educator uses multiple assessment strategies to evaluate student growth
and modify instruction to ensure the continuous intellectual, social, physical, and
emotional development of every student.
Principle #8 The educator integrates students with disabilities into appropriate learning
situations.
Principle #9 The educator integrates current technologies in instruction, assessment, and
professional productivity.
Principle #10 The educator understands conditions and actions which would tend to
discriminate against students on the basis of sex, race, color, creed, age, sexual
orientation, disability, or national origin, and takes proactive steps to address
discrimination.

3. COLLEAGUESHIP

Each Vermont educator works collaboratively with colleagues at local, state, and/or national
levels to improve student learning through implementation of national professional standards,
Vermont’s Framework of Standards and Learning Opportunities, district goals, and school goals
and/or action plans.

Results Oriented Program Approval Process (3/07)



Vermont Department of Education

Principle #11 The educator works as a team member and establishes collaborative
relationships with school colleagues, parents, agencies and others in the broader
community to support students’ learning and well-being, and to implement the school’s
goals and articulated curriculum.

4. ADVOCACY

Each Vermont educator works to improve the educational health of Vermont learners, and

promotes fairness and equity for all students and members of the educational community. The

educator engages the family and the community in partnerships to promote student learning.
Principle #12 The educator recognizes the multiple influences on students inside and
outside the school and accesses appropriate systems of support for students.

5. ACCOUNTABILITY
Each Vermont educator carries out professional responsibilities ethically. Each educator
demonstrates professional growth over time in each of the Five Standards for Vermont
Educators and in the competencies for his/her endorsement(s). This growth is documented
through a professional portfolio that includes evidence of rigorous professional development,
reflective practice, and adaptation of practice to improve student learning. In addition, a portion
of each educator’s IPDP and professional portfolio is connected to his/her school’s initiatives for
improving student learning.
Principle #13 The educator understands laws related to student and educator rights and
responsibilities, and applies current state and federal laws and regulations as they pertain
to all children, including those who are at risk and those with disabilities, and treats
students and colleagues fairly and equitably.
Principle #14 The educator grows professionally, through a variety of approaches, to
improve professional practice and student learning.
Principle #15 The educator assesses student progress in relation to standards and
modifies curricula and instruction, as necessary, to improve student learning.
Principle #16 The educator maintains useful records of student work and performance
and knowledgeably, responsibly, and effectively communicates student progress in
relation to standards in a manner easily understood.

Results Oriented Program Approval Process (3/07)
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Appendix B: ROPA and Regulation

ROPA STANDARD |: Standards-Based Preparation

Programs provide candidates with coherent and purposeful instructional experiences. These include a content-rich general knowledge base and the
knowledge, skills, and dispositions of their content area(s), of pedagogy, and of professional practice as reflected in the Five Standards for Vermont
Educators: A Vision for Schooling, the 16 Principles for Vermont Educators, the Vermont Framework of Standards and Learning Opportunities, the
Grade Expectations, and endorsement competencies.

ROPA INDICATOR

VT REGULATION

1.01 Programs assure that candidates
acquire content-rich general
knowledge in the liberal arts and
sciences, receive rich content across
the disciplines, and complete a
liberal arts major that will
complement knowledge in their
endorsement area(s).

5231  Except as otherwise noted by this section, the applicant shall hold a baccalaureate degree from a regionally accredited or
state-approved institution and shall have successfully completed a major, or its equivalent, in the liberal arts and sciences, or in the
content area of the endorsement sought.

5234 Demonstrated ability to communicate effectively in speaking, writing, and other forms of creative expression and the ability to
apply basic mathematical skills, critical thinking skills, and creative thinking skills.

5241 Except as otherwise provided by Rule 5247, all applicants for initial licensure under sections 5310, 5320, 5330, 5340, or
5345 of these rules shall be required to meet the passing scores established by the State Board of Education on the Praxis |
examinations in reading, writing, and mathematics or other skills examinations selected by the State Board.

1.02 Programs assure that candidates
develop in-depth content and
pedagogical knowledge in the
endorsement area(s) sought,
including the central concepts, the
tools of inquiry, and the structures of
the relevant discipline(s).

5232 Documentation of the specified content knowledge and performance standards and additional requirements, if any, for the
endorsement(s) being sought.

5235.1 The educator has knowledge and skills in the content of his or her endorsement(s) at a level that enables students to meet
or exceed the standards represented in both the Fields of Knowledge and the Vital Results of Vermont's Framework of Standards
and Learning Opportunities.

5242 Subject Matter Examinations in English, Mathematics, Science, Elementary Education, and Social Studies. Except as
otherwise provided by Rule 5247, all applicants for initial or additional endorsements in English, Mathematics, Science, Elementary
Education, or Social Studies shall be required to meet the passing scores established by the State Board on the applicable Praxis I
examination or other examination selected by the State Board in the endorsement area sought.

1.03 Programs assure that candidates
learn how preK-12 children develop,
how they differ in their approaches
to learning, and how to create
equitable learning experiences that
are responsive to all students’
intellectual, social, physical and
emotional development.

5235.2 The educator understands how individuals learn and grow and provides learning opportunities that support intellectual,
physical, social, and emotional development.

5235.3 The educator understands how individuals and groups differ and creates equitable instructional opportunities that respond to
the needs of all students.

1.04 Programs assure that candidates
demonstrate technological literacy
and the ability to use technology in
instruction within their endorsement
area(s).

5235.9 The educator integrates current technologies in instruction, assessment, and professional productivity.
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ROPA STANDARD I: Standards-Based Preparation

Programs provide candidates with coherent and purposeful instructional experiences. These include a content-rich general knowledge base and the
knowledge, skills, and dispositions of their content area(s), of pedagogy, and of professional practice as reflected in the Five Standards for Vermont
Educators: A Vision for Schooling, the 16 Principles for Vermont Educators, the Vermont Framework of Standards and Learning Opportunities, the
Grade Expectations, and endorsement competencies.

1.05 Programs assure that candidates
learn how to plan curriculum,
instruction and assessment activities
and structure positive learning
environments aligned with the Five
Standards for Vermont Educators: A
Vision for Schooling, the 16
Principles for Vermont Educators,
the Vermont Framework of
Standards and Learning
Opportunities, the Grade
Expectations, and the endorsement
requirements.

5235.4  The educator understands and uses a variety of instructional strategies to provide opportunities for all students to meet or
exceed the expectations in Vermont's Framework of Standards and Learning Opportunities.

5235.6 The educator implements, adapts, revises, and, when necessary, creates curriculum based on standards, knowledge of
subject matter, and student needs and interests.

5235.15 The educator assesses student progress in relation to standards and modifies curricula and instruction, as necessary, to
improve student learning.

1.06 Programs assure that candidates
develop as reflective practitioners
and plan for professional growth.

5235.14 The educator grows professionally, through a variety of approaches, to improve professional practice and student learning

1.07 Programs assure that candidates
understand and maintain standards
of professional conduct guided by
legal and ethical principles.

5235.13 The educator understands laws related to student and educator rights and responsibilities, and applies current state and
federal laws and regulations as they pertain to all children, including those who are at risk and those with disabilities, and treats
students and colleagues fairly and equitably.
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ROPA Standard II: Collaboration with preK-12 Schools

The program and its preK-12 partners are committed to the improvement of teaching and learning for all: candidates, cooperating practitioners, preK-12
students, and college faculty. The program and its school partners design, implement, and evaluate field experiences to ensure that these are high quality
experiences capable of providing a candidate the opportunity to develop and demonstrate the knowledge, skills, and dispositions needed to meet the needs
of all preK-12 students.

ROPA INDICATOR

VT REGULATION

2.01 Programs establish respectful, 5923.3 The placement of student teachers is the responsibility of the institution and shall meet the following requirements:
collaborative and mutually beneficial a) A minimum of twelve consecutive weeks of student teaching in an educational setting where the student shall gradually assume the
relationships with schools, districts And | full role and responsibilities of a classroom teacher;
other educational settings that b) The assignment shall be with a licensed educator in an appropriate setting as determined by the school district and training
provide field experiences for institution. Exceptions shall be documented and submitted to the VSBPE for approval.
candidates. ¢) A written agreement with the school in which a student teacher is placed outlines the responsibilities of each party;

2.02  The programs and their school partners | 5922.7 The Cooperating Educators have sufficient orientation and are involved in planning and evaluation of field experiences.

work collaboratively using a 5923.3 The placement of student teachers is the responsibility of the institution and shall meet the following requirements:
systematic process to design, e) The placement process and student teacher expectations are incorporated in a student teaching handbook.
implement, and evaluate field 5923.5 To successfully complete a student teaching program, a student teacher shall achieve at least a grade of “B”. Prior to issuing a
experiences to ensure high quality student teaching grade, the institution shall consider the evaluation by the Cooperating Educator.
learning opportunities for candidates.
2.03  Programs assure that candidates 5923.2 Except as otherwise provided, all candidates for student teaching shall meet the following qualifications:
complete purposeful and a) Competence in writing, speaking, and mathematics, and mastery of the content area appropriate to the endorsement(s) being
developmentally sequenced field sought;
experiences where they learn to b) Competence in teaching of reading, implementing the principles of developmental psychology, and teaching in the content area(s)
integrate content, pedagogical, and a appropriate to the endorsement(s) areas sought;
full range of professional and general ¢) Academic competence as attested by an overall B average, and a B average in field of major studies as defined by the institution, or
knowledge in the context of the Five written certification of intellectual competence by an academic dean;
Standards for Vermont Educators: A d) Through related course work, completion of a minimum of 60 clock hours of supervised field experience;
Vision for Schooling, the 16 Principles | 5923.3 The placement of student teachers is the responsibility of the institution and shall meet the following requirements:
for Vermont Educators, the Vermont a) A minimum of twelve consecutive weeks of student teaching in an educational setting where the student shall gradually assume the
Framework of Standards and Learning | full role and responsibilities of a classroom teacher.
Opportunities, the Grade Expectations,
and the endorsement requirements.
2.04  Programs provide candidates with a 5235.8 The educator integrates students with disabilities into appropriate learning situations.
variety of field experiences in 5235.10 The educator understands conditions and actions which would tend to discriminate against students on the basis of sex, race,
classrooms that serve a diverse color, creed, age, sexual orientation, or national origin, and takes proactive steps to address discrimination.
population of students.
2.05 Programs provide candidates with a 5923.2 Except as otherwise provided, all candidates for student teaching shall meet the following qualifications:

sequence of field experiences that
represent the range of grade levels,
content, and requirements of the
endorsements sought.

D) Through related course work, completion of a minimum of 60 clock hours of supervised field experience;
See also individual endorsement requirements.
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ROPA Standard II: Collaboration with preK-12 Schools
The program and its preK-12 partners are committed to the improvement of teaching and learning for all: candidates, cooperating practitioners, preK-12
students, and college faculty. The program and its school partners design, implement, and evaluate field experiences to ensure that these are high quality
experiences capable of providing a candidate the opportunity to develop and demonstrate the knowledge, skills, and dispositions needed to meet the needs

of all preK-12 students.

ROPA INDICATOR

VT REGULATION

2.06 Programs systematically recruit, select,
and support field-based faculty who
model effective practice and are
committed to supervising and
assessing candidates’ performance
with respect to the Five Standards for
Vermont Educators: A Vision for
Schooling, the 16 Principles for
Vermont Educators, the Vermont
Framework of Standards and Learning
Opportunities, the Grade Expectations,
and the endorsement requirements.

5923.3 d) Cooperating Educators have been trained by the institution in the strategies and methods being taught in the educator

preparation program.
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ROPA STANDARD III: System of Assessment

The educator programs use rigorous and varied performance assessments to evaluate candidates’ growth from admission through recommendation for
licensure. The assessment system ensures that candidates recommended for licensure have met the standards of performance for beginning educators
as reflected in the Five Standards for Vermont Educators: A Vision for Schooling, the 16 Principles for Vermont Educators, the Vermont Framework of
Standards and Learning Opportunities, the Grade Expectations, and the endorsement requirements.

ROPA INDICATOR

VT REGULATION

3.01

Programs establish and maintain
performance criteria for entrance to
the program, entrance to student
teaching, and exit from the program.

5922.4 The institution establishes performance criteria for entrance to and exit from its educator preparation programs.

3.02

Programs provide a system of
continual assessment of candidates
knowledge, skills, dispositions, and
performance as reflected in the Five
Standards, the 16 Principles, the
Vermont Framework of Standards
and Learning Opportunities, the
Grade Expectations, and the
endorsement requirements and
provide interim checks to ensure
candidates receive timely and
accurate feedback and appropriate
advising.

5922.9 The institution’s program of studies ensures that all of the state’s general licensure competencies, specific endorsement
competencies, and other licensure requirements are covered for each student in the program.

5923.4 The supervision and evaluation of student teachers by the institution's faculty shall meet the following requirements:
b) The institution’s supervisors shall observe and advise the student teacher at least once every ten teaching days.

3.03

Programs provide a comprehensive
system for the development and
evaluation of the Level | Licensure
Portfolio.

5922.1 The institution maintains an Institutional Portfolio and requires each student to maintain an individual student portfolio.

3.04

Programs assure that candidates are
knowledgeable about the program’s
assessment system including its
policies, instruments and uses, and
that the system is administered in a
manner that is fair and non-
discriminatory.

5922.6 Faculty and students know what competencies and other requirements are necessary for licensure and
endorsement.

3.05

Institutions and programs use a
formal system to collect information
from educators they have
recommended for licensure during the
first five years of their practice for the
purpose of assessing the quality of
the preparation programs.

5922.8 The institution, in order to continuously improve its programs, conducts follow-up studies of graduates and seeks the
opinions of those who have hired recent graduates.

Results Oriented Program Approval Process (3/07)




G8

Vermont Department of Education

ROPA STANDARD III: System of Assessment
The educator programs use rigorous and varied performance assessments to evaluate candidates’ growth from admission through recommendation for
licensure. The assessment system ensures that candidates recommended for licensure have met the standards of performance for beginning educators
as reflected in the Five Standards for Vermont Educators: A Vision for Schooling, the 16 Principles for Vermont Educators, the Vermont Framework of
Standards and Learning Opportunities, the Grade Expectations, and the endorsement requirements.

ROPA INDICATOR

VT REGULATION

3.06 Institutions and programs use a formal
system to collect information from the
educators’ employers during their first
five years in the profession for the
purpose of assessing the quality of the
preparation programs.

5922.8 The institution, in order to continuously improve its programs, conducts follow-up studies of graduates and seeks the

opinions of those who have hired recent graduates.
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ROPA STANDARD IV: Demonstration of Candidate Knowledge, Skills and Dispositions

Candidates are knowledgeable in the content area(s) of their endorsements and have the pedagogical knowledge, skills, and dispositions required for
beginning educators as reflected in the Five Standards for Vermont Educators: A Vision for Schooling, the 16 Principles for Vermont Educators, the
Vermont Framework of Standards and Learning Opportunities, the Grade Expectations, and the endorsement requirements.

ROPA INDICATOR

VT REGULATION

4.01 Programs assure that all candidates
demonstrate through the Level |
Licensure Portfolio that they have met
the standards of performance for
beginning educators as reflected in
the Five Standards for Vermont
Educators: A Vision for Schooling, the
16 Principles for Vermont Educators,
the Vermont Framework of Standards
and Learning Opportunities, the
Grade Expectations, and the
endorsement requirements.

5911.2 An Individual Student Portfolio shall be maintained by the student and shall contain appropriate and sufficient documentation of
an individual's competence and growth as a beginning educator including meeting all requirements for licensure.

4.02 Programs use the data gathered
through the assessment system(s) to
assure that candidates recommended
for licensure are knowledgeable in the
content areas of their endorsements
and have the pedagogical
knowledgeable, skills and dispositions
required for beginning educators as
reflected in the Five Standards for
Vermont Educators: A Vision for
Schooling, the 16 Principles for
Vermont Educators, the Vermont
Framework of Standards and
Learning Opportunities, the Grade
Expectations, and the endorsement
requirements.

5922.3 The program clearly defines results expected of students that are consistent with its theme, the “Standards for Vermont
Educators: A Vision for Schooling”, and state requirements for licensure and endorsement.

5922.9 The institution’s program of studies ensures that all of the state’s general licensure competencies, specific endorsement
competencies, and other licensure requirements are covered for each student in the program.
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ROPA STANDARD V: Commitment to Diversity

The institution provides candidates with opportunities to learn from faculty and students from diverse backgrounds in order for candidates to develop a
greater appreciation for diversity in our world. The program provides candidates with the knowledge and opportunities to explore and address issues of
diversity in the context of teaching and learning.

ROPA INDICATOR

VT REGULATION

5.01 The institution and programs are
committed to providing an
environment where issues of
diversity are explored and
addressed.

5.02 The institution and programs recruit,
admit, support, and retain students
from diverse backgrounds.

5.03 The institution and programs recruit,
hire, support, and retain faculty from
diverse backgrounds.

5.04 Programs assure that candidates
acquire knowledge of other cultures
and communities, explore issues of
diversity, and develop skills to apply
this knowledge in their teaching and
learning.

5235.3 The educator understands how individuals and groups differ and creates equitable instructional opportunities that respond to the
needs of all students.

5.05 Programs assure that candidates
understand conditions which may
lead to discrimination and how to
take proactive steps to address
discrimination.

5235.10 The educator understands conditions and actions which would tend to discriminate against students on the basis of sex, race,
color, creed, age, sexual orientation, or national origin, and takes proactive steps to address discrimination.

5235.12 The educator recognizes multiple influences on students inside and outside the school and accesses appropriate systems of
support for students.

5.06 Programs assure that candidates
create educational climates that
encourage respect for self and
others, positive social action, and
personal health and safety

5235.5 The educator creates a classroom climate that encourages respect for self and others, positive social interaction, and personal
health and safety.

5235.8 The educator integrates students with disabilities into appropriate learning situations.
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ROPA STANDARD VI: Resources

The institution provides its educator programs with the funding, personnel, resources, and authority necessary to prepare quality educators as described in
Vermont's Program Approval Standards.

ROPA INDICATOR

VT REGULATION

6.01 The program is fully accredited by
NEASC or equivalent.

6.02 The governance structure within the
institution assures a clear route for
programs to plan, deliver, maintain,
and improve quality educator
programs.

5921 The institution’s administrative procedures for operating and maintaining approved programs ensure:
5921.1 consistency with licensing regulations and consistency with the program approval granted by the VSBPE.
5921.3 notification to the Licensing Office, in advance, of any significant change affecting an approved program or administrative
procedures.

6.03 The institution provides resources
adequate to provide quality
experiences that prepare
candidates to meet the Five
Standards for Vermont Educators:
A Vision for Schooling, the 16
Principles for Vermont Educators,
the Vermont Framework of
Standards and Learning
Opportunities, the Grade
Expectations, and the endorsement
requirements.

5921 The institution’s administrative procedures for operating and maintaining approved programs ensure;
5921.1 consistency with licensing regulations and consistency with the program approval granted by the VSBPE.
5921.3 notification to the Licensing Office, in advance, of any significant change affecting an approved program or administrative
procedures.

6.04 The institution provides support and
resources that assure collaboration
among faculty from education, the
liberal arts and sciences, and from
preK-12 schools to maintain high
quality educator programs at all
levels.

5923.4 The supervision and evaluation of student teachers by the institution’s faculty shall meet the following requirements:

a) Supervision shall be provided by qualified faculty from the institution’s staff including adjunct faculty. An individual shall not serve
simultaneously as the Cooperating Educator and as the supervisor from the institution’s faculty.

b) The institution’s supervisors shall observe and advise the student teacher at least once every ten teaching days.

¢) The institution’s supervisors shall not be assigned more student teachers than can be adequately supervised and supported.

6.05 The institution’s resources and
practices related to faculty
workload reflect the value of active
engagement in teaching,
scholarship, service, and preK-12
collaboration.

5923.4 The supervision and evaluation of student teachers by the institution’s faculty shall meet the following requirements:
¢) The institution’s supervisors shall not be assigned more student teachers than can be adequately supervised and supported.
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ROPA STANDARD VI: Resources

The institution provides its educator programs with the funding, personnel, resources, and authority necessary to prepare quality educators as described in
Vermont's Program Approval Standards.

6.06 The institution provides resources to
assure that technologies in
instruction and administration are
current and accessible.

5235.9 The educator integrates current technologies in instruction, assessment, and professional productivity.

6.07 The institution provides the
education programs with the
resources needed to meet the
ROPA Program Approval
Standards and implement the Five-
Year Plan.

5910 Approval Process Statement of Purpose
Approval by the VSBPE authorizes an institution with an educator preparation program to recommend a person who satisfactorily completes
the approved program as eligible for licensure and endorsement.
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ROPA STANDARD VII: Institutional and Program Renewal

To evaluate its quality and effectiveness to prepare knowledgeable and skilled beginning educators, the institution and programs engage in ongoing self-
assessment in relation to each of the Program Approval Standards. Programs use the data collected from the institutional and program assessment
system to design and implement a Five-Year Plan for improvement that is consistent with the program’s theme.

ROPA INDICATOR

VT REGULATION

7.01 The institution and programs have a | 5911.1 The institution shall prepare an Institutional Portfolio that is a Program Assessment and Planning Report, maintained by the
system for engaging in ongoing self- | institution, that documents the effectiveness of the institution’s programs in preparing competent educators, and which also details plans
assessment in relation to each of the | for improvement and innovation in meeting current and evolving standards of best practice in educator preparation.

ROPA standards.

7.02 Institutions and programs 5911.1 The institution shall prepare an Institutional Portfolio that is a Program Assessment and Planning Report, maintained by the
demonstrate progress on the Five- institution, that documents the effectiveness of the institution's programs in preparing competent educators, and which also details plans
Year Plan and concerns from the for improvement and innovation in meeting current and evolving standards of best practice in educator preparation.
previous ROPA evaluation(s).

7.03  Programs report and reflect on the 5936.3 The institution shall respond, in writing, to the Chair of the VSBPE regarding the contents of the report. The response shall

findings from ROPA standards I-VI
and other relevant data. They use
data collected to design a Five-Year
Plan for improvement that is
consistent with the program’s theme
and has support across the
institution.

include plans to address the recommendations specified in the report of the review team.

5941.3 No later than two years after full approval, the institution shall submit to the VSBPE a report indicating how the institution has
addressed the recommendations of the review team. Continuation of full approval for each program is dependent upon satisfactory
progress in addressing the recommendations of the review team.
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Appendix C: Required Charts & Tables

Licensure Programs Overview Chart
Please note that every report to the VSBPE must include this chart.

Initial Licensure

Program Delivery Model | Number of Number of | Notes
Graduates in The Enrollees
Last 3 Years
SAMPLE: Undergrad. 2005: 3 15 Due to declining enrollment, we are considering
Social Studies 7-12 | and post-bac. 2004 7 closing this program. We will notify the VSBPE
2003: 10 of our decision this spring.
SAMPLE: Undergrad 2005: 10 25 We are working with the Higher Education
Special Education and grad. 2004: 11 Collaborative in addition to our traditional on-
2003: 9 campus program.
Additional Endorsement Programs
Program Delivery Model | Number of Number of | Notes
Graduates in The Enrollees
Last 3 Years
SAMPLE: Graduate 5 3 Candidates complete most of their coursework
Reading and during nights and weekends.

Language Arts
Coordinator

Standard 3:

Summary of Candidate Progression Rates through Program
Institutions may use the chart below or create their own noting applicable entry and exit points.
Please aggregate by each program area and provide an explanation for candidate attrition rate.

Graduates | Graduating | Graduating | Graduated | Graduated
in Two Next Year | This Year Last Year | Two Years
Years Ago

Applied to Program

Admitted to Program

Admitted to Student Teaching

Recommended for Licensure

Results Oriented Program Approval Process (3/07)
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Standard 4:
Portfolio Submissions
Candidate Number of Re-writes | Final Score
Total: Total: Total:
Standard 5:
Faculty Diversity Data
Faculty Race & Currently Recruited over Hired over the Promoted over Notes
Ethnicity (Praxis the Last 5 Years | Last5 Years the Last 5 years
2006 categories)
African American
or Black

Asian American/
Asian

Southeast Asian
American/Southea
st Asian

Pacific Island
American/Pacific
Islander

Mexican, Mexican
American or
Chicano

Puerto Rican

Other Hispanic,
Latino, or Latin
American

Native American,
American Indian,
or Alaskan Native

White

Other
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Student Race &

Ethnicity (Praxis
2006 categories)

Currently

Recruited over
the Last 5 Years

Admitted over
the Last 5 Years

Graduated over
the Last 5 years

Notes

African American
or Black

Asian American/
Asian

Southeast Asian
American/Southea
st Asian

Pacific Island
American/Pacific
Islander

Mexican, Mexican
American or
Chicano

Puerto Rican

Other Hispanic,
Latino, or Latin
American

Native American,
American Indian,
or Alaskan Native

White

Other
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Appendix D: Self-Study Questions

The following questions, which have been adapted from the Rhode Island approval process, are
designed to assist an institution in the self-study process. While an institution may choose to
incorporate its answers directly in the Institutional Portfolio, it is not required.

STANDARD I: Opportunities for Standards -Based Preparation

e What standards have the program established for candidates’ use of technology and the ability
to integrate technology into their instruction? Where are these expectations integrated into the
curriculum? How are they assessed?

e What assessments are used to monitor candidate performance to assure that standards are
being met by candidates in distance learning programs? What does the data indicate about the
performance of candidates in distance learning programs as compared to candidates in the
“traditional” program?

STANDARD I1I: Collaboration with preK-12 Schools

e How are the field experiences sequenced to build upon one another, and how do these
experiences provide the depth of experiences necessary for a beginning teacher?

¢ In what ways does the program assure that all prospective educators have the opportunity to
work with students in a variety of schools, including those that serve culturally, linguistically,
and economically diverse students and students with a range of abilities?

e What records are maintained to assure that prospective educators experience a range of
placements? What criteria are used to select schools and classrooms as sites for field
experiences?

e What is the process for identifying, evaluating, and retaining sites? How is the process of
improving the quality of placement sites evaluated, documented and implemented? What
documentation supports this?

e What are the criteria used to select practicum supervisors, cooperating teachers? What is the
process for identifying, evaluating, and retaining these individuals?

e Describe how the program recruits, prepares, and supports cooperating teachers. What training
is provided to serve in these roles? How are they prepared to evaluate candidates with respect
to college assessments? How does the program communicate their importance and value of
cooperating teachers to individuals who serve in these capacities? In what ways do they benefit
from serving in these capacities?

e Describe the partnerships that the institution has established with schools and school districts.
What has the program done to make these partnerships mutually beneficial? In what ways do
the schools/districts support the programs’ work? In what ways do the programs support
schools/districts? In what ways do the education faculty, arts and science faculty, and school
based personnel work collaboratively to prepare new teachers. How were these partnership
forged at the institution and what is done to sustain them? What evidence demonstrates these
efforts?

e How do distance learning programs ensure that field experiences are well sequenced,
supervised by trained personnel and monitored by the program’s faculty?

STANDARD II1: System of Assessment

e What are the criteria for assessment (e.g., writing ability, evidence of effective work with
children, knowledge of subject matter, ability to plan instruction for a diverse classroom,
ability to analyze student work, ability to reflect on own practice)?

Results Oriented Program Approval Process (3/07)
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e What are the sources of evidence that are reviewed for each criterion (e.g., standardized test
results, GPA, classroom observations, portfolios, recommendations)?

e How are assessment results used to counsel candidates throughout the program? What kinds of
feedback do they receive in preparation for each formative assessment and as a result of the
assessment? In what ways do they perceive the assessments as verification of their progress
towards meeting standards?

e How is the institution reviewing and improving the assessment system? What changes have
been made to the system and what was the impetus for the change?

e What evaluations of any distance learning programs provide information for use in program
improvement? What changes have occurred as a result of these evaluations?

STANDARD IV: Candidate Knowledge, Skills and Dispositions

¢ In what ways have programs aggregated data from assessments and used these data to make
changes to programs?

e How have program completers performed on the PRAXIS tests for the past five years for
specific programs? How have the data from these assessments been used to make changes to
the programs?

STANDARD V: Commitment to Diversity

e In what ways is the preparation of graduates who are socio-culturally aware and committed to
affirming diversity, and specifically culturally responsive educators central to the mission of
the institution? What evidence supports the ways in which the institution is committed to these
issues? In what ways are issues of equity and diversity explored by the administration, faculty,
and students? How has the institution capitalized on diversity of administration, faculty,
students, and community to further the education of members of the community? In what ways
are issues of diversity central to the intellectual life of the college? What are the greatest
challenges to the institution with respect to these issues and how is the institution working to
address them?

e Describe the ways in which the curriculum prepares candidates to teach students in each of the
following groups and the assessments used to assure that the candidates will be successful:

o0 Students from racial and ethnic minority groups

o Limited English Proficient students/English Language Learners

o0 Students with disabilities

o0 Economically disadvantaged students

e Describe the ways in which the prospective educators in the educator preparation programs
engage in discussions and actions that help them explore issues of diversity in our world and
our schools. This can be presented as a curriculum map that identifies specific knowledge,
skills, and dispositions and how they are assessed throughout the program. The map can
extend beyond educator preparation courses and experiences to identify other aspects of the
curriculum that are experienced by all students at the college or university. The description
should extend beyond learning about diversity and address teaching for diversity.

0 The ways in which prospective educators expand their own sociocultural
awareness, including awareness of their own personal histories, the nature of
culture as evolving and having variation within any group, and knowledge of the
histories, contributions, and status of various racial and ethnic groups.

o0 The ways in which prospective educators develop affirming attitudes towards
individuals from diverse backgrounds.
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0 The ways in which prospective educators develop a commitment to making
schools places where all preK-12 students succeed.
0 The ways in which prospective educators learn about diverse communities and
learn to teach in diverse communities
Describe the efforts the institution and educator preparation programs have made to recruit
hire, support, and retain faculty members who contribute to the diversity of the faculty?
Address both the college/university faculty as well as the educator preparation faculty in the
response. Describe other opportunities that are provided for prospective educators to interact
with and learn from educators whose experiences are different than their own. In what ways
has the program tried to recruit faculty from underrepresented groups? Provide specifics about
recruitment, search processes, and incentives designed to increase the diversity of the faculty.
How does the institution ensure that the curriculum provided through distance learning reflects
diversity and prepares candidates to work with all students? How does the program ensure that
candidates interact with diverse faculty and students? How does the program ensure that
candidates work with diverse student populations?

STANDARD VI: Resources

Identify areas in which the faculty (education, arts and sciences, and PreK- 12) as a collective
is noted as scholars, researchers, and service providers. Cite critical publications, ongoing
research, and community work from the past 5 years.

Describe the ways in which the faculty members are involved with practice in preK-12 schools
and efforts to improve preK-12 education. Identify the faculty members involved in this work.
Describe the ways in which the program supports the professional development of the faculty.
What are the institution’s expectations for continued professional development and how are
these evaluated? To what extent do faculty members avail themselves of the opportunities for
professional development? What evidence demonstrates that this leads to a more qualified
faculty?

To what extent does the program have the resources necessary (e.g. facilities, equipment,
library, curriculum resources, educational technology, and financial) to support a program that
meets these standards? Briefly describe the support that programs have received in recent
years and identify areas where added resources are needed to advance the programs. Are there
standards in this document that the programs were unable to address due to the limited
resources? If so, please explain.

Describe the similarities and differences across educator preparation programs at the
institution in terms of their approach to achieving student outcomes, field experiences,
instruction, and assessment. What similarities exist across programs and how do they
contribute to the coherence across programs? Explain differences that exist, why they exist,
and how they enhance rather than detract from program coherence.

To what extent are the design and delivery of distance learning programs consistent with the
mission of the institution and supported by adequate resources?

How are distance learning candidates provided advisement and access to faculty similar to that
provided traditional candidates?

To what extent is the balance of part-time and full-time faculty, requirements for scholarship
and service, and evaluation processes similar for faculty members who teach via distance
learning and for other faculty members?

What technical system is in place to ensure consistent and reliable delivery of a distance
learning program and provide necessary security for testing and assessments (e.g., monitoring
that the person completing assignments is actually the person enrolled in the program)?
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STANDARD VII: Institutional and Program Renewal

e What has the program learned from the graduate and employer surveys? What changes have
been made to the programs as a result of this data?

e How is the institution reviewing and improving the assessment system? What changes have
been made to the system and what was the impetus for the change?

e Based upon the study of the program as documented in this institutional report, what areas
have been prioritized for improvement over the next few years? What is the plan for reaching
these goals? In summary, identify the ways in which programs will be different the next time
they undergo program review and how the programs will ensure that those changes will take
place.
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97



Vermont Department of Education

Appendix E: Sample ROPA Documents

What follows are excerpts from ROPA documents generously volunteered by institutions.
Multiple samples have been included wherever possible. Programs are encouraged to use the
sample documents as a starting point for formatting their own work.

Sample Institutional Portfolios (VC, LSC and SMC)
Sample Five-Year Plans (GC, VC, and UVM)
Sample Visit Schedule (PR)

Sample Factual Corrections (JSC)

Sample Rejoinders (CSC, BC, and SIT)

Sample One Year Update or Focused Report (CC)
Sample Two-Year Report (GC)

Sample Substantive Changes (CSJ)

SAMPLE INSTITUTIONAL PORTFOLIO
Excerpt thanks to Vermont College of Union Institute and University

STANDARD I11: System of Assessment — The institution uses rigorous performance
assessments to evaluate candidates’ growth from admission through recommendation for
licensure. The assessment system ensures that candidates recommended for licensure have met
the standards of performance for beginning educators as reflected in the Five Standards for
Vermont Educators: A Vision for Schooling and the 16 Principles for Vermont Educators.

Indicators

3.01 — The institution establishes and maintains performance criteria for entrance to and exit
from its educator preparation programs.

Narrative

The M.Ed. Program evaluates applicants’ transcripts for the background needed or their
endorsement area. Criteria for admission are published in program materials and include a major
in the liberal arts or sciences, a strong academic record, clearly formed purposes in education,
and competence in the use of information and communication technologies. Students must pass
PRAXIS I, and, where required, PRAXIS Il in order to be admitted. Our criteria for evaluation of
the portfolio are clearly articulated, on both our Portfolio Evaluation form and our Portfolio
Scoring Rubrics; and the principles required for all educator licensure candidates, the
competencies required for each endorsement area competency, the Five Standards for Vermont
Educators, and the degree criteria are published in the M.Ed. Student Handbook for Licensure
Options. In addition, term evaluations and grade equivalency forms indicate to students criteria
for their continuance in licensure.

Suggested Supporting Documentation
M.Ed. Program admissions brochure
M.Ed. Student Handbook for Licensure Options
M.Ed. Student Handbook
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Portfolio Evaluation form
Portfolio Scoring Rubrics
Grade equivalency forms

SAMPLE INSTITUTIONAL PORTFOLIO
Excerpt thanks to Lyndon State College

ANALYSIS AND REFLECTIVE SUMMARY - STANDARD IV: CANDIDATE
KNOWLEDGE, SKILLS AND DISPOSITIONS

ALL LICENSURE PROGRAMS

All education programs at Lyndon State College require students to meet the standards
delineated in Vermont’s Five Standards for Educators: A Vision for Schooling and the 16
Principles for Vermont Educators. These standards are introduced early in the education
programs, and the core of the program is built around these standards.

Data indicate that candidates for licensure all our education programs are knowledgeable
in the content area of their endorsements and have strong pedagogical skills. The programs have
clear criteria for determining candidates’ readiness for licensure. The education programs have
fully implemented the requirement for a B average prior to student teaching; a few rare
exemptions to this rule have been allowed by the Dean of Academic and Student Affairs. Praxis |
and Il are required in all licensure programs. All education programs at Lyndon State College
have integrated the licensure portfolio into the assessment system. All programs have agreed to
use the same portfolio assessment format and a consistent process for portfolio review. While the
development of an assessment format and review process is not yet fully complete, working
together on these tasks has created a culture of improvement over the long term, including more
specific standards, an increase in the rigor of the portfolio assessment, and a method of collecting
data concerning program assessment.

Informally, the education licensure programs are known across campus as rigorous
programs. This is supported by responses to student surveys which indicate that students feel
they receive a good preparation for teaching. Surveys of cooperating teachers, administered each
semester, indicate that most cooperating teachers believe that our students are well prepared for
teaching.

Major goals for the near future include finalizing the portfolio assessment format and
review process. In addition, faculty will assist students in limiting the volume of material in their
licensure portfolios. Students have not been subject to a deadline for submitting the Level I
Licensure Portfolio. Thus, some students who complete student teaching are not immediately
recommended for licensure. Many complete the portfolio months after graduation. The
Education Council’s common portfolio process should alleviate this problem.

At the present time, we have not developed a curriculum map for the teaching of
professional dispositions and attributes. This mapping will be facilitated through the
development of a method of assessing these dispositions and attributes.

ELEMENTARY EDUCATION
Strengths
 The new format for final and mid term evaluations of student teachers and junior
apprentices reflect licensure competencies.

Relative Weaknesses

99
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» Despite the decrease of pedagogical credits allowed due to adding a liberal studies
major, faculty continues to require students to be fully prepared to teach. This
frequently
creates stress and anxiety in students.
» While the catalog indicates that the Early Childhood Concentration deals with children
from infancy to age 8, the emphasis is on preK-3.

Possible Improvements
 The new program will address the stress created by requiting four or five mini-methods
courses in each of two semesters.
* The Early Childhood Concentration should reflect a preK-3 licensure program only.

SECONDARY EDUCATION
Strengths
* The first round of portfolio assessments using the new criteria found our students well
prepared to meet the requirements of the new portfolio.

Relative Weaknesses
» Some need for revision of the Portfolio Organizer (see evidence room) is necessary
based on analysis of data from the first round.

Possible Improvements
» The SEP will make the necessary revisions to the Portfolio Organizer and provide
instruction relating to the new portfolio criteria.

PHYSICAL EDUCATION
Strengths
* The clinical teaching component for junior methods classes provides students with
teaching opportunities prior to student teaching. PETE students are ready to accept full
responsibility for planning and teaching at student teaching sites after only one week of
observation.

Relative weaknesses
* The attainment of physical education content knowledge is limited to 6 required credits
in the secondary core.

Possible Improvements

* The expansion of opportunities to take more classes would assist students in developing
in-depth understanding of physical activities.

Results Oriented Program Approval Process (3/07)
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Excerpt thanks to Saint Michael’s College
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AINT MICHAEL'S COLLEGE
ACADEMICS| =

HOME
ADMISSION =

ATHLETICS ||=

STANDARD VI: Resources

STUDENT LIFE = CAMPUS NEWS = COLLEGE FACTS = CAMPUS EVENTS

The institution provides its educatar preparation programs with the funding,
personnel, resources and authority necessary to prepare guality educators
as described in Vermont's Program Approval Standards.

Home

Standard 1

Standard 2

Standard 3

Indicators

Indicator 6.01 NEASC: The program is part of a higher education
institution that is accredited by the New England Association of Schools
and Colleges (NEASC).

Narrative:

Standard 4

Standard 5

Standard B

Standard 7

St. Michael's College is accredited by the New England Association of Schools
and Colleges. MEASC approval was confirmed on Movember 10, 2000, The
SelfStudy Report generated for this purpose contains a sel-study of both the
undergraduate and graduate prograrms. The report is available in the exhibit room
and is entitled Education Department Self-Study Report (April, 19999, and the

approval certificate is available online.

SAMPLE FIVE-YEAR PLAN

Excerpt thanks to Goddard College

Standard Improvement Action Steps Time Line Persons Responsible
Opportunities | 1.1.01 a. Implement workshops | a. Complete 1/03
for Assure strong liberal with Goddard BA b. Complete 6/05 a. Program Director
Standards- arts studies with major program faculty ¢ .Major revisions h. Licensure Coordinator
based b. Incorporate transcript | complete 11/05 c.PDandLC
Preparation review worksheet with
BA student workshop
c. Continue work with
admissions review
process
1.1.02 a. Review and revise Complete 6/05 a. Licensure Coordinator
Assure alignment of competencies in light of
Goddard competencies | state standard
with state endorsement
standards
1.1.03 a. Identify additional Ongoing

Strengthen learning
opportunities for child
development

resources in the area of
child development

b. Introduce Child focus
study as a means for
understanding
development

a. Program Faculty
b. Program Director

Results Oriented Program Approval Process (3/07)
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Standard

Improvement

Action Steps

Time Line

Persons Responsible

1.1.04

Strengthen our literacy
component, through
attention to current
policy in reading
instruction, review of
research

Convene a work session
with reading specialists
and faculty to enhance
endorsement
competency standards
and resources in literacy

Ongoing/
Design meetings
5/06

Program Director,
Faculty and Consultants

1.1.05 Implement the college’s | Complete 11/05 a. College
Enhance college’s library and technology Ongoing Workshops Administration and
technology resources strategic planning committee

and services

Increase licensure
students’ capacity to
integrate technology into

committee objectives
Identify and provide
technological resources
that support learning in

b. Licensure Coordinator
with consultant

to curriculum that will endorsement area

support student learning

SAMPLE FIVE-YEAR PLAN
Excerpt thanks to Vermont College of Union Institute and University

Standard | — Opportunities for Standards-Based Preparation

Goal 1: Enhance opportunities for candidates to develop technological competence and use in instruction.
(1.04)
Strategies
Decide how to incorporate ISTE National Education Technology Standards into the program.
Timeline, evidence
Fall, 2003 (completed)
Teacher Education Committee minutes

Design and offer workshops on the ISTE standards
Timeline, evidence
Design of workshops, Fall, 2003, Spring 2004 (completed)
Offer workshops to students, Fall, 2004 (completed, ongoing)
Workshop syllabi

Require demonstration of educational technological competence as part of principle 14 in the Portfolio.
Timeline, evidence
Effective with portfolios of students beginning immediately (Fall 2003, completed, ongoing)
Demonstration in the portfolio of entry-level competence in educational technology
Qualifying Portfolio entries, Licensure Portfolio entries demonstrating use of technology in
lessons and units

Evaluate new portfolio entries and refine requirements
Timeline, evidence
Fall 2006
Education Committee minutes

Introduce e-portfolios for both Qualifying and Licensure portfolios
Timeline, evidence
Work with Foliotek on developing templates (Spring 2006, ongoing)
Conference call notes and email correspondence

Pilot e-portfolios with student work
Timeline, evidence

Results Oriented Program Approval Process (3/07)
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SAMPLE FIVE- YEAR PLAN
Excerpt thanks to the University of Vermont

Status Goals Human Resources Products Support
Spring 2005
postponed | Plenary (TBD) AD, AS, GTA, & DAS itinerary
NCATE Review of 2002 NCATE/ROPA Recommendations AD, AS Annual Report-NCATE
complete Bi-Annual - ROPA
ROPAin
progress
complete Articulation with CESS Strategic Plan AD & AS Strategic Plan
In progress | Revisit/Revise Conceptual Framework Dean, AD,AS, Chairs, document
Coordinators
80 % SPA/ROPA AS & Coordinators Scoring criteria for
complete Identify Assessments program assessments
Fall 2005
TBD Review UCTE Purpose and Members of Leadership Dean, AD, & AS Agenda
Team
Complete Unit Assessment Committee AS, AD, & UAC Minutes, Decision, & Unit | Monthly meetings and
Work e Blending in SPA (complete) Assessment Plan retreats
sample o  Measuring effects on student learning (Moved to
dropped A5 taskforce)
e  Synthesizing Data
o Work Samples (Candidate)
Complete Diversity [Unit Diversity Committee] Diversity Committee Chair, | Baseline data - Monthly meetings and
e Program Dialogue AD, AS, & UDC, GA Assessment Instrument retreats
e Assessment Tool Development (fall 2006)
e Review of 2002 NCATE/ROPA
Recommendations (Complete)
All except Develop Scoring Criteria for assessments (SPA/ROPA) AS, Coordinators, program | Standards based scoring | Program meetings
Secondary faculty criteria for program
assessments
Spring 2006
In progress | Fully revised and articulated conceptual framework AD, AS & GA w/Chairs & Written document

(NCATE/ROPA)

coordinator
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SAMPLE VISIT SCHEDULE
Excerpt thanks to Peer Review

Wednesday, November 1

¢ 12:00 -2:00 Orientation of Team Chair
©2:00-2:30 Team Check-in to Hotel
©3:00-4:00 Team Meeting @ South Burlington HS (Rm.201)
¢ 4:00-6:00 Team Observes Peer Review Clinic — SBHS (Rm.226) (PR)
©6:30-8:00 Dinner with Wendy, Linda, Panelists and Candidates (PR)
Vermont Room — Big Conf. Table — 18 people — Country Style Buffet
Panelists:
Candidates:
8:00-8:30- Chatting with dinner guests
©8:30 - 8:45 Evidence Room Overview (Burlington Room ) (PR)
©8:45-9:30 Team Prepares for Thursday & Begins to Review PR Portfolios

Thursday, November 2™
Breakfast: Order from restaurant or evidence room; bill to overnight room
¢ 7:30-10:00 Interviews with Candidates
School Visit - Burlington HS (PR)
9:00 Interview Amy Mellencamp, Prin. BHS

¢10:00-12:00 Team Conducts Phone Interviews with Candidates’ Employers
Zampieri Building (Room 212) or Wyndham Evidence Room
¢12:00 -1:00 Lunch with Partners (Catered by Le Petit Gourmet)

Zampieri Building (Room 212)
1. Jane Goodman, Teacher Apprenticeship Program
(TAP)
2. Christine Booth, Maple Street School Apprenticeship
Program
3. Sherry Carlson, Vermont Early Childhood Educator
Licensure (VECEL) Program
4. Phyl Newbeck, Vermont Teacher Diversity
Scholarship Program

©1:15-3:30 Team Work Time
©2:00-2:30 Check- in (PR) Maria and Wendy
Break Set-up @ 2:00 — Lemon Refresher
©2:30-3:30 Team Work Time
©3:30-4:30 Interviews with Panelists (PR)
¢ 4:30-6:00 Panel Discussion with Candidates
In Person:
By Phone:
©6:00-7:00 Working dinner
(Order off menu and deliver to Evidence Room)
®7:00 - Initial Rating of Standards

Friday, November 3"
©3:30-11:30 Team Collects Evidence and Writes, Administration Interview (PR)
8:30 - Marta Cambra, Director, Educator Quality
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SAMPLE FACTUAL CORRECTIONS
Excerpt thanks to Johnson State College

Standard 1.02

Combined Elementary and Secondary — Music (p. 8)

Correction: K-12 licensure is the only option for Music candidates.

Standard 1.03 (p. 10)

“Dissimilar outcomes may occur for different sections of the same course number taught by
adjunct faculty. This appears particularly true for the human development course.”

Correction: No “human development” course is offered. Rather candidates take either Child
Development for K-6 licensure, Young Adolescent Development for 5-9 licensure or Adolescent

Development for 7-12 licensure.

Standard 1.05 (p. 11)

“Candidates learn classroom management theory through observation and analysis of

cooperating teachers’ classrooms.”

Correction: Classroom management theory is addressed in a number of methods classes as noted
in course syllabi, and especially in Educational Psychology. Please see highlighted areas of the
attached syllabus that was available in the evidence room.

SAMPLE REJOINDER
Excerpt thanks to Castleton State College

Standards I- Opportunities for Standards-Based Preparation

Rating: Emergent

DOE Concern

CSC Response

1. Expectations for the PCK course’s ability to fully
address candidates’ needs for content specific
pedagogy are unrealistic. It is uncertain whether or
not candidates will be able to meet the
endorsement competencies through this course.

See “Endorsement Tables”. Each endorsement standard relevant to
each license will be addressed with a plan that results in evidence. The
table will be filled in by the candidate and mentor. Endorsement
Standard Tables will be reviewed by the CSC PCK Professor. Progress
will be monitored and shared in PCK classes. Experience relevant to
each standard will be gained in the minimum 100 hours of PCK and 60
hours of Models field work.

2. In the absence of complete course syllabi, the
team did not have sufficient evidence that
candidates are assured of meeting endorsement
requirements and that coursework is aligned with
the Vermont Framework of Standards and Learning
Opportunities.

Endorsement requirements: see above and “Endorsement Tables” below
VT Framework. The Vermont Portfolio process insures that students
demonstrate that they can write and execute Standards-based lessons.
The Vermont Framework of Standards and Learning Opportunities is a
central subject of the Curriculum, Assessment and Instruction course and
of Pedagogical Content Knowledge.

3. Admission procedures were either unclear or
missing, indicating that some candidates may not
have the necessary content knowledge. Unless
particular care is taken with this issue, candidates
will graduate the program and fail to be designated
Highly Qualified according to NCLB.

The licensure committee includes the CSC ACT Il Program Director and
Licensure Officer both of whom have been to trainings by Ann Bordonaro
within the past year. Content knowledge is assessed carefully via
transcript review forms (see attached samples, pg. 17-29 and blank form,
pg. 9-11). Field Liaisons contribute their knowledge of HQT. Peter Mello,
former principal of the Neshobe School, contributes his knowledge as a
former principal. See sample Transcript Review forms.

Results Oriented Program Approval Process (3/07)
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SAMPLE REJOINDER
Excerpt with thanks to the School for International Training

MEMORANDUM
Date: March 4, 2006
To: Vermont Standards Board for Professional Educators

From: Donald Freeman, Dean and Francis Bailey, ROPA Coordinator,
School for International Training
Brattleboro, Vermont

Re: Response to the Final Report of the Program Review Team

On behalf of The School for International Training, we would like to thank the Visiting Team, chaired by
Fred Wetzel, for their work on the Results Oriented Program Approval (ROPA) for our institution. The
team’s campus visit of May 8"- 11" resulted in Full Approval for the Programs in English as a Second
Language and the Modern and Classical Languages — in French and Spanish. The Team’s evaluation that
these programs met all seven ROPA standards was a wonderful validation of these Programs and our
nearly forty years of commitment to preparing second language teachers.

We believe the “results oriented” process used in assessing teacher licensure programs played to our
strengths. Four decades of involvement in teacher education has resulted in an innovative and vibrant
graduate education Program. The SIT Program is actually the largest language teacher preparation
program in the country, as measured by the number of graduates. Our graduates are teaching Vermont’s
second language students English, French and Spanish throughout this state and the feedback received
from both graduates and their employers over the years has reflected the fact that we are producing
competent and committed teachers.

We acknowledge that SIT’s commitment to experiential, whole person education and cross-cultural
understanding has placed us somewhat outside the mainstream of teacher educational programs. We were
therefore gratified that the Team, in report, clearly understood these unique program qualities and
endorsed our vision for teacher education. The list of twelve commendations in the report highlights many
of the Program’s strengths and SIT’s overall commitments.

In this report, we want to address three issues raised in the report’s “Areas of Concern.” Our intent is to
clarify the reasoning for our approach and way of working in each of these instances. We would argue
that these concerns need to be understood in the context of the Program’s history and educational
commitments, which are well represented in the overall report.

[...]
Standard I11: 3.08: System of Assessment

3. The Report raises a concern that SIT does not restrict enrollment to students with undergraduate
liberal arts degrees, or their equivalent.

It is true that we do not have a policy to that effect. However, a review of our records shows that
all candidates in the last five years have met this requirement.

We pursue this issue here in order to seek dialogue with the Board about it. We would like
challenge the suitability of this requirement for a graduate program, with a significant
representation of international students. We recognize that the intent is to recruit teachers with a
broad liberal arts background, and we support that intent as our own graduate admissions
processes indicate. However, we see two levels of disconnect with the state requirement as it plays
out in our program.

1) We recruit international students from around the world to our program. While we require
an undergraduate degree, or its equivalent, from these students, the concept of “liberal arts” can be
difficult to evaluate in other countries’ educational systems. The goal of student diversity can only be met

Results Oriented Program Approval Process (3/07)
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if admissions requirements are responsive to the diverse educational backgrounds of these international
students.

2) Our programs are exclusively graduate programs. We have the luxury of recruiting students
with life experiences beyond their undergraduate degrees. Our internal admissions process screens
prospective students for cross-cultural experience — typically, extensive travel and living experience
outside the U.S. and second language learning. The process is designed to admit only students with a
broad knowledge base, based upon their educational history and life experiences.

For these reasons, we believe that the Program meets the spirit of the requirement, although we
find its specific implementation not productive to enforce.

SAMPLE REJOINDER

Excerpt thanks to Bennington College

Standard | — Opportunities for Standards-Based Preparation

Rating: Approaching Standard

DOE Concern

Bennington College Response

Timeframe

1. The reliance on the field work
term for field placements does not
consistently result in intentional,
purposeful field experience in
classrooms prior to the student
teaching year.

Meetings will occur with the Director
of FWT in an effort to create a closer
collaboration between the CCT and the
FWT office. At the same time, we are
exploring the possibility of candidates
applying earlier to the program might
which might allow for planning more
meaningful experiences prior to the
student teaching year.

’06-’07 academic year

2. Vermont regulation 5923.3
requires that candidates complete a
“minimum of twelve consecutive
weeks of student teaching in an
educational setting where the student
shall gradually assume the full role
and responsibilities of a classroom
teacher.” Secondary education
candidates who do not experience
teaching a full day of classes do not
meet this regulation.

Changes to the student teaching
requirement are being considered to
address this requirement. For example,
student teachers at the high school
level will be required to teach full days
of classes for two weeks during each
term in addition to the current
requirement of participating in two
courses for the entire year.

’06-"07 academic year

3. The reliance on the full-year
student teaching experience does not
assure that all candidates have a
strong grounding in specific teaching
strategies and methodologies,
knowledge of resources and
materials, and the assessment of
learning in their respective
discipline.

Candidates’ work during the student
teaching year will be structured by
using the endorsement-area
Performance Standards in order to
assure that they do have a strong
grounding in the range of strategies
and methodologies needed to be a
great teacher.

’06-"07 academic year

4. Candidates are not consistently
getting the opportunity for
knowledge of technology specific to
their content area. They do not
consistently use technology as a
teaching and learning tool.

A plan for how to best integrate
technology will be developed.
Discipline-specific technology needs
will be researched and then the
information will be assessed to
determine teacher candidate needs.

Research of discipline
specific needs - "06-’07
academic year
Implementation of the
plan *07-"08 academic
year
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Standard | — Opportunities for Standards-Based Preparation
Rating: Approaching Standard

DOE Concern Bennington College Response Timeframe
Most recently, the newly created
position of instructional technology
manager has been filled to provide
support for the integration of
technology in classrooms at the
College. This person will also serve as
a resource to the CCT.

SAMPLE ONE YEAR UPDATE
Excerpt thanks to Champlain College

Standard 1V: Candidate Knowledge, Skill and Dispositions
Rating: Approaching Standard

Concerns:
1. There is no clear evidence that all arts and sciences faculty are aware of the impact of Praxis Il testing and the
endorsement competencies on their content areas.

June 2005

Faculty from each discipline will complete Praxis Il exams and report findings to their departments and the
advisory board. An English faculty member is scheduled to take the exam this summer and a faculty member from
the social science department has already taken the exam. We were encouraged to discover that our social science
curriculum is a very close match and where needed, adjustments are being made to accommodate any gaps.

June 2006

e  Full-time faculty from the departments of Social Sciences and English has taken Praxis Il exams and
are assisting their respective departments in revising curriculum as need. Additional faculty are
planning to take the Praxis Il exams during this summer and early fall.

e Endorsement competencies have been shared with appropriate Department Coordinators/Chairs and
will continue to be a focus of attention for faculty teaching students in these programs.

SAMPLE TWO-YEAR REPORT
Excerpt thanks to Goddard College

Standard VII: Institutional and Program Renewal

DOE CONCERN GODDARD RESPONSE EVIDENCE
1. The College did not specify the In light of the progressive and experimental nature of the college, we see Five Year Plan (Revised)
steps that it will take to implementa | self-assessment as a foundational characteristic of the program and an ideal
formal ongoing process of self- way to model our philosophy of education.

assessment based on the Program | The five-year improvement plan along with an update demonstrating
Approval Standards after the current | significant progress is included in our evidence. A revised action plan with a
ROPA-R review is completed. time line that allows us to address the concerns of the team as well as the
growth and development of the Education and Licensure area is still in
process. The feedback was valuable and provides good insight and
direction for improvement
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DOE CONCERN

GODDARD RESPONSE

EVIDENCE

2. The Teacher Education Program
needs to establish and formalize a
regular process for the identification,
collection, and analysis of data from
various sources.

We continue to use our database and plan on extending it to include more
data. We recently met with the college Technology Director who will assist
us in this task as the transition is made to the virtual campus format.
Goddard College has reactivated the position of Alumni Affairs Director. The
Education Program has contacted the alumni office regarding more effective
response to a survey and this work will continue. The alumni office follows
up by e-mail and phone and obtains information about graduates’
employment. These connections will be further developed with every
program on campus including Education.

Licensure Student Data
Base Sample Pages
(also in Standard IV #2)

3. The College should explore
strategies beyond mailing surveys to
graduates in order to increase the
response rates of the graduate and
employer follow-up surveys.

We are planning to solicit alumni follow up by e-mail and phone as well as
obtain information about students’ employment after they leave the program.
In obtaining employer input, school administrators have a work overload that
needs to be taken into consideration. The Licensure Coordinator will bring
this topic up at the VTCE meeting to learn what other programs do in this
area.

ROPA-R Timeline

Considerations for further Program Development: This area in particular has shown immense growth since our review. The
college wide technology platform, SIS, Apply web, and other platforms are just beginning to be fully engaged at the College. The
availability of our library resources have been significantly enhanced since our last visit.

Standard 111 — System of Assessment

SAMPLE TWO YEAR REPORT
Excerpt thanks to Norwich University

Rating: Approaching Standard

Concern

Response

Evidence

5. Despite the efforts the
University is making to inform
candidates, the Team found
evidence that the
communication strategies
currently used may not be
effective for all candidates.
Many candidates do not
appear to have a clear idea of
the assessment system and
how it is implemented.

A more intentional approach to this
concern has been taken. The updated
student manual is used as part of the
ED 101 Foundations of Education |
curriculum. The creation of the pre-
student teaching portfolio has been
incorporated into the courses of study
and must be completed as a
requirement for ED 368 Curriculum and
Methods of the Elementary School
Subjects.

See syllabi for documentation.

6. The Team found no evidence
that the assessment tools and
processes have been
evaluated in order to ensure
their quality.

Exit interviews have been conducted
and will continue to be conducted for
all cooperating teachers, student
teachers, and principals to evaluate the
effectiveness of the student teaching
process. A meeting of principals from
the local area who provide field
experience opportunities will be
conducted to evaluate these
experiences. In cooperation with Barre
Town Elementary and Middle School, a
collaboration has been established for
creating quality field experience for
candidates using Pathwise

Framework Induction Program and
Charlotte Danielson’s Four Domain
Evaluation as a basis for evaluation.

Copy of Letter from Principal
Crowley, Barre Town Elementary and
Middle School. Copies of Exit
Interviews. Copy of invitation for area
principals.
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SAMPLE SUBSTANTIVE CHANGE
Excerpt thanks to the College of Saint Joseph

Revision of Course Description for GSE520 Practicum in Secondary Education

That the course description for GSE520 Practicum in Secondary Education be revised so that it more
clearly reflects field experience requirements.

The current course description for GSE520 is as follows:
GSE520 Practicum in Secondary Education
The purpose of the practicum is to provide the student with additional field experience to develop
the competencies required for initial licensure in secondary education.
Students are required to complete at least 60 hours in the field, devote activities to
preparation and evaluation, and participate in supervisory meetings. Grade of "B" or
better is required. 3 credits.

The revised course description would read as follows:

GSE520 Practicum in Secondary Education

The purpose of the practicum is to provide the student with teaching field experience

to develop the competencies required for initial licensure in secondary education (grades 7-12).
The practicum experience will be at least 60 hours in an inclusive setting, and will include
experience in more than one of the secondary grade levels*, classroom observations, small group
work, and whole class instruction in a developmentally appropriate sequence. A grade of "B" or
better is required. 3 credits.

*|f the practicum does not include experience in the middle grades (7-8), the student’s subsequent
student teaching experience must include at least one of the middle grades.

The Guidelines for GSE520 will be amended in order to reflect the new structure for practica (see
Appendix.).

Rationale
The new practicum course description and revisions to the practicum guidelines and contract will insure a
developmentally sequenced, quality field experiences which allows the student the opportunity to develop
the competencies required for initial secondary licensure. These changes also address the following
ROPA-R concerns:

e The College needs to clearly articulate the purpose and the developmental progression of all
field experiences. Field experiences should be monitored to ensure that candidates have the
opportunity to participate in quality experiences. (LIC)

o There s little evidence of a clearly articulated purpose, developmental progression or
coordination of sequence for all field experiences. [See also 2004 Report] (MATH)

o Developmentally sequenced field experiences (MATH Overall)

Results Oriented Program Approval Process (3/07)
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Appendix F: VSBPE POLICIES

CODE: SB/N1
VERMONT
STANDARDS BOARD FOR PROFESSIONAL EDUCATORS

POLICY FOR STATE APPROVAL AND INTERSTATE CERTIFICATION
RECIPROCITY (NASDTEC) FOR TEACHER EDUCATION PROGRAMS

The Vermont Standards Board for Professional Educators will approve teacher preparation and
continuing education programs according to procedures in section 5900 of the Regulations
Governing the Licensing of Educators and Preparation of Educational Professionals, July 1989,
amended July, 1991; and the NATIONAL ASSOCIATION OF STATE DIRECTORS OF
TEACHER EDUCATION AND CERTIFICATION STANDARDS, 1989 revised edition.

The Standards Board will follow procedures as approved in the Guide For State Approval and
Interstate Certification Reciprocity for Teacher Education Programs in Vermont which is attached
hereto.

DATE ADOPTED: 10/30/92

DATE REVISED:

LEGAL REF: 16 V.S.A. 164, Chpt.59, Sub.Chpt.1, 2041-2049, Sub.Chpt. 2, 2061; 2062;
Lic.Regs: 5900; Memorandum of Agreement: Sec.VII

CROSS REF: N2; N3

ANNOTATIONS/BRIEF HISTORY: Noted in PSB minutes 9/17/90
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CODE: SB/N2
VERMONT
STANDARDS BOARD FOR PROFESSIONAL EDUCATORS

POLICY ON APPOINTMENT OF TEAMS TO
EVALUATE INSTITUTIONS PREPARING TEACHERS

A team to evaluate institutions preparing teachers shall be appointed by the Standards Board for
Professional Educators.

The team will include:

One (1) member of the VSBPE

One (1) member of the professional teacher education community

Two (2) members at large recommended by the VSBPE Higher Education Committee
Additional members may be added to the team at the discretion of the VSBPE.

To facilitate the appointment of teams:

1) The Standards Board for Professional Educators authorizes the Licensing and Professional
Standards Office to manage the program approval process.

2) The Licensing and Professional Standards Office will submit the team members for each
program approval visit to the Standards Board for final approval.

3) The chair of the Standards Board will refer such program approval team membership lists as
are described in paragraph #2 above to the appropriate standing committee to review, either
itself or through a sub-committee, and make recommendations to the full Standards Board.

4) The Commissioner and the Standards Board will enter into an agreement authorizing these
procedures to evaluate educator preparation programs and review this accord as needed so
that the Commissioner or the Standards Board may recommend changes.

DATE ADOPTED: 10/30/92

DATE REVISED: 4/30/93; 4/12/06

LEGAL REF: Lic. Regs: 5920; Mem. of Agr: Sec. VII

CROSS REF: NI1;N3

ANNOTATIONS/BRIEF HISTORY': Adopted by State Board of Ed. 5/14/90 Noted in PSB Minutes
7/30-31/90; 3/22/06
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CODE: SB/N3

VERMONT
STANDARDS BOARD FOR PROFESSIONAL EDUCATORS

POLICY ON FOLLOW-UP VISITS FOR TEACHER EDUCATION
PROGRAMS WHO HAVE BEEN GRANTED LIMITED OR
CONDITIONAL APPROVAL

It is the policy of the Professional Standards Board that follow up visits by the Board are required to
all colleges and universities where the original visiting team for program approval granted
conditional or limited approval because of areas of needed improvement. Exceptions may be
granted by the Board after recommendation by its Higher Education Committee. Requests for such
exceptions may originate with the Higher Education Committee or the institution.

DATE ADOPTED: 10/30/92

DATE REVISED:

LEGAL REF:

CROSS REF: N1; N2

ANNOTATIONS/BRIEF HISTORY: Noted in PSB minutes 7/13-14/92
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CODE: SB/N5
VERMONT
STANDARDS BOARD FOR PROFESSIONAL EDUCATORS

POLICY ON THE SELECTION OF MEMBERS OF VISITING TEAMS
FOR TEACHER PREPARATION PROGRAM APPROVAL VISITS

It is the policy of the Standards Board for Professional Educators (hereinafter "Standards Board™)
to attract the most qualified individuals to serve on visiting teams in the teacher preparation
program approval process.

At the same time, it is essential to the operations and credibility of the Standards Board that a
visiting team not only be independent and impartial and that its recommendations be made solely
on the merits of the institution visited, but that a visiting team is perceived as being free from any
bias or prejudgment as well.

Public confidence in the integrity of the Standards Board may be lessened whenever a conflict,
or perceived conflict, exists between the private interests of a visiting team member and his or
her official responsibilities. Such confidence is also eroded when unqualified persons are
selected to serve on visiting teams.

Therefore, to ensure fairness and impartiality in the visiting team process, while at the same time
attracting those most qualified to serve in that process, the following policy is hereby adopted:

I. INTENT

It is the intent of this policy to establish a procedure for the selection of visiting team members
that is simple to implement, assumes the integrity of those asked to serve, provides both informal
and formal objective reviews of any questions concerning the qualifications or propriety of an
individual asked to serve on a visiting team, and vests the Standards Board with the final
authority on this subject.

I1. PROCEDURE

A. At such time as a visiting team is to be selected, the Licensing and Professional Standards
Office shall develop a proposed list of individuals to serve on the visiting team. The Licensing
and Professional Standards Office shall contact each person on the team and, in addition to
inquiring as to the willingness of each person to serve, shall further inquire in detail about
whether the person is qualified to serve and whether any actual or perceived conflicts of interest
might interfere with the person's service on a visiting team.

B. Upon the Licensing and Professional Standards Office's satisfaction that the team
contains persons who are qualified to serve and would not present any actual or perceived
conflict of interest, the institution to be visited shall be notified of the names of visiting team
members. The institution may request in writing that one or more members be removed from the
team and a substitution be made either because of a lack of qualifications, conflict of interest or
perceived conflict of interest. The underlying reasons for the request shall be included in the
written request. The request shall be submitted to the Licensing and Professional Standards Office.
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DATE ADOPTED: 3/21/94

DATE REVISED: 4/12/06

LEGAL REF: Lic. Regs. 5920; Memorandum of Agreement - Sec.VII

CROSS REF: N1, N2, N3

ANNOTATIONS/BRIEF HISTORY:: Noted in VSBPE Minutes 2/13/06; 3/22/06

C. Upon receipt of such request, the Licensing and Professional Standards Office shall notify the member
or members identified by the institution of the request and of the underlying reasons therefore. The
member or members so identified shall either agree to be replaced or seek further guidance through
informal discussion with the Higher Education Standing Committee.

D. The Licensing and Professional Standards Office shall present the team to the Higher Education
Standing Committee of the Standards Board for review and approval. If any request remains unresolved at
the conclusion of the review by the Higher Education Standing Committee, the matter shall be referred to
the Standards Board for a final decision. The Standards Board shall decide the matter based upon any
written documentation and staff or committee reports. At its discretion, the Standards Board may hear
from the member or members in question and the institution.

I11. DEFINITIONS
For the purposes of this policy, the following terms are defined:

"Lack of gualifications" means the lack of training, education or experience necessary to understand or
evaluate the program under review.

"Conflict of interest" means a significant pecuniary, job-related or personal interest in the outcome of the
review of a teacher preparation program.

"Perceived conflict of interest” means a pecuniary, job-related or personal interest in the outcome of the
review of a teacher preparation program on the part of a visiting team member that might be viewed as:

@) Undermining his or her independence or impartiality of action,

(b) Causing him or her to act on the basis of unfair considerations, unrelated to the merits of
the matter,

(©) Causing him or her to give preferential treatment to another interest, unrelated to the
merits of the matter,

(d) Using visiting team membership for the advancement of personal interest,

(e Using visiting team membership to secure special privileges or exemptions,

0] Otherwise adversely affecting the confidence of the public in the program approval
process.

Results Oriented Program Approval Process (3/07)
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CODE: SB/N6

VERMONT
STANDARDS BOARD FOR PROFESSIONAL EDUCATORS

POLICY ON THE USE OF
RESULTS OF PROGRAM APPROVAL VISITS

If an institution uses the results of its program approval visit in its publications, it must include
program approval status and must ensure that all material presented is accurate, current and

balanced.

DATE ADOPTED: 2/9/95

DATE REVISED:

LEGAL REF: Lic.Regs: 5900
CROSS REF: N1; N2; N3; N4
ANNOTATIONS/BRIEF HISTORY:
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CODE: SB/N7
VERMONT
STANDARDS BOARD FOR PROFESSIONAL EDUCATORS

POLICY AND PROCEDURES ON IMPLEMENTING RECOMMENDATIONS FOR
LICENSURE THROUGH APPROVED PROGRAMS

As a matter of policy, the Standards Board for Professional Educators is committed to a
successful transition for a student completing an approved program to becoming a licensed
educator.

The recommending institution and the Licensing Office of the Department of Education are
partners in this transition and every effort should be made to ensure accurate, consistent, and
efficient procedures for implementing a final recommendation for licensure and issuing a license.

After consultation with representation from educator preparation institutions and the Licensing
Office, the procedures of the recommending institution and the Licensing Office have been
delineated.

Procedures for the recommending institution will include:

e having a shared decision-making process, with institutional appeal procedures, which will
result in a licensure recommendation;

e Having one person, other than the registrar, be responsible for affixing the "caused to be"
stamp to the transcript. The person is the “final checker".

e maintaining clear records on issues of licensure and keeping those records in one
location;

e Providing to the Licensing Office an annual list of all recommendations for licensure.

Procedures for the Licensing Office will include:

e creating applications and providing them to the institutions;
processing applications when all information, including transcripts, is complete;

Only accepting transcripts that have the official recommendation stamp. The wording on
the official stamp shall be the same at each institution.

setting up a file for each individual recommended for licensure;
checking criminal records, oath, child support and tax forms;
issuing the license to the educator;

Reviewing a sampling of applications for accuracy, including but not limited to, program
of preparation, student teaching, and degrees conferred.

DATE ADOPTED: 6/1/95

DATE REVISED:

LEGAL REF: Memorandum of Agreement-Sec.VII; Lic. Regs: 5310; 5900
CROSS REF: A3; N3; N4; N5

ANNOTATIONS/BRIEF HISTORY:
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CODE: SB/N8
VERMONT
STANDARDS BOARD FOR PROFESSIONAL EDUCATORS

POLICY ON INTERPRETATION OF THE MAJOR IN LIBERAL ARTS
OR SCIENCES

Licensing regulations require that all candidates for licensure have completed a major in the
liberal arts or sciences. A major is defined in the regulations as "at least thirty credit hours from
an accredited/approved four-year institution that are organized in a logical developmental
sequence." An interdisciplinary major is defined as "a planned program of study approved by the
institution which includes courses in no more than three liberal arts and sciences disciplines and
at least 18 hours in one of those disciplines."

It shall be the policy of the Standards Board to interpret these regulations as follows:

l. All baccalaureate candidates for licensure, unless otherwise exempted by regulation, shall
document a major in the liberal arts or sciences by:

a. A major listed on a transcript; or
b. Thirty credit hours that fulfill the definition of a major.

Il. All post-baccalaureate candidates for licensure, unless otherwise exempted by regulation,
shall document a major in the liberal arts or sciences by:

a. A major listed on a transcript; or

b. Thirty credit hours that fulfill the definition of a major; or

C. Documentation and evaluation of equivalent learning experiences.
Evaluation shall be done by the recommending institution; or

d. A combination of “b” and “c”.

Il. Each institution with an approved program, the Peer Review process, or other processes
for becoming licensed specified in section 5300 of the licensing regulations shall define
its own process for students to document, and for the institution or process to evaluate,
equivalent learning experiences. Each institution shall document its evaluation in its
Institutional Portfolio for program approval.

DATE ADOPTED: 5/3/96

DATE REVISED: 4/12/06

LEGAL REF: Licensing Regulations: Definitions; sec. 5231; sec. 5900

CROSS REF: N1; N6; N7

ANNOTATIONS/BRIEF HISTORY: Noted in VSBPE Minutes 2/13/06, 3/22/06
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CODE: SB/N10
VERMONT
STANDARDS BOARD FOR PROFESSIONAL EDUCATORS

POLICY ON ALTERNATE TO STUDENT TEACHING IN
APPROVED PROGRAMS

The Standards Board for Professional Educators believes that a supervised, concentrated field
experience in an appropriate setting is a necessary component in the development of competent
educators. The majority of individuals seeking licensure through an approved Vermont Educator
Preparation Program complete a traditional student teaching experience. A candidate, seeking
licensure through an approved program, who has had extensive teaching experience that may
have been in a setting other than a regular public school classroom may apply all or part of that
experience as an alternate to student teaching. The alternate experience is evidenced by the
following criteria:

1. Verification of the equivalent of twelve (12) consecutive weeks of teaching
experience in an educational setting.

2. Supervision by a qualified person (i.e. a certified educator or a professional, who
carries a credential or license appropriate to the occupation, in the field). The
qualifications are determined by a resume review.

3. Documentation of sustained supervised experience in the knowledge and
performance standards as well as any additional requirements in the endorsement
area or field.

4. Documentation of sustained supervised experience at the instructional level for

which licensure is sought.

Responsibility for determining an alternate experience rests with the institution.

DATE ADOPTED: 6/4/96

DATE REVISED: 4/12/06

LEGAL REF: Lic. Regs: Definitions; sec. 5234; sec. 5900

CROSS REF: N1; N6; N7; N9

ANNOTATIONS/BRIEF HISTORY:: Noted in VSBPE Minutes 2/13/06; 3/22/06
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CODE SB/N11

VERMONT
STANDARDS BOARD FOR PROFESSIONAL EDUCATORS

POLICY ON STUDENT TEACHER PLACEMENT
WITH A NON-VERMONT LICENSED COOPERATING TEACHER

In order to place student teachers with non-Vermont licensed cooperating teachers, educator
preparation programs must have a written policy, approved by the Vermont Standards Board for
Professional Educators (VSBPE), for these placements. This policy will be reviewed as part of
the ROPA process.

Each college will submit policies and procedures ensuring the quality of these placements
consistent with Regulations Governing the Licensing of Educators and the Preparation of
Educational Professionals including the 16 Principles for Vermont Educators, and the
knowledge and performance standards as well as any additional requirements for the
endorsement area(s).

Data concerning these placements will be maintained by each program and included in the
Institutional Portfolio for review.

Alternate routes to licensure are also subject to this policy.

DATE ADOPTED: 7/15/99
DATE REVISED: 4/12/06
LEGAL REF: Lic.Regs: 5923.3 b

CROSS REF:
ANNOTATIONS/BRIEF HISTORY:: Noted in VSBPE Minutes 2/13/06; 3/22/06
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CODE SB/N12 (Formerly G6)
VERMONT
STANDARDS BOARD FOR PROFESSIONAL EDUCATORS

POLICY ON STUDENT TEACHING AND/OR PRACTICUM REQUIREMENTS FOR
DUAL INITIAL LICENSURE, ADDITIONAL ENDORSEMENT, OR MULTI-LEVEL
ENDORSEMENT

The Vermont Standards Board for Professional Educators believes that a supervised,
concentrated student teaching experience in an appropriate setting is a necessary component in
the development of competent beginning educators. Regulations Governing the Licensure of
Educators and the Preparation of Educational Professionals (9/03) define student teaching as "a
minimum of twelve (12) consecutive weeks of supervised, concentrated field experience required
for initial licensure, including student teaching, internship, or other concentrated field experience
however named, in which the student shall gradually assume the full professional roles and
responsibilities of the initial endorsement sought (section 5150)." If more than one initial
endorsement is sought, then additional practicum requirements, as specified in the "Additional
Requirements” section for that endorsement, will apply. This is the case if the additional
endorsement is sought after initial licensure as well.

For candidates seeking licensure or additional endorsement in a endorsement area that offers a
PK-12 authorization (i.e., physical education, health education, dance, theatre arts, music, art,
English as a Second Language, and modern and classical languages) the instructional level
granted by the Institution of Higher Education or the Department of Education Licensing Office
shall depend on three factors:

e The span of human development (i.e., early childhood through early adolescent and/or early
adolescent through young adulthood) studied by the student in his/her coursework

e The developmental range (i.e., PK- grade 6 and/or grades 7-12) of the instructional methods
studied by the student in his/her coursework

e The instructional levels of the student teaching and/or practicum placements of the student

For candidates seeking licensure or additional endorsement as a Special Educator or Consulting
Teacher, the instructional level granted by the Institution of Higher Education or the Department
of Education Licensing Office shall depend on three factors:

e The span of human development (i.e., early childhood through early adolescent and/or early
adolescent through adulthood) studied by the student in his/her coursework

e The developmental range (i.e., K- grade 8 and/or grade 7- age 21) of the instructional
methods studied by the student in his/her coursework

e The instructional levels of the student teaching and/or practicum placements of the student

DATE ADOPTED: 3/15/05, moved to Section N 3/28/06
DATE REVISED:

LEGAL REF: Lic. Regs: 5442, 5443, 5444, 5923
CROSS REF: Noted in VSBPE minutes 11/8/04
ANNOTATIONS/BRIEF HISTORY::
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CODE: SB/N13

VERMONT
STANDARDS BOARD FOR PROFESSIONAL EDUCATORS

POLICY FOR REQUESTS FOR APPROVAL OF NEW PROGRAMS

To request a review of a new educator preparation program, a college must follow the following
steps and observe the following timelines:

1.

A letter from the president to request the visit must be received at least six months before the
program review visit is conducted.

Provide documentation of progress existing programs have made toward addressing the
concerns of the visiting team(s). Pay special attention to programs under conditional
approval.

Upon receipt of the letter, documentation, and approval of the Vermont Standards Board for
Professional Educators (VSBPE), the visit date will be established by the Licensing and
Professional Standards Office in cooperation with the college.

A Program Review Team will then be composed by the Licensing and Professional
Standards Office and approved by the college. The Team will then be approved by the
VSBPE.

At least two months prior to the scheduled visit, the Institutional Portfolio for the proposed
program(s) is sent to the Licensing and Professional Standards Office designated staff and to
the approved members of the Program Review Team.

The Program Review Team reviews the Institutional Portfolio and determines if any
additional information is needed.

Visit is conducted.

DATE ADOPTED: 10/14/99

DATE REVISED: 4/12/06

LEGAL REF: Lic. Regs.: Section 5900

CROSS REF:

ANNOTATIONS/BRIEF HISTORY: Noted in VSBPE Minutes 2/13/06; 3/22/06
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CODE: SB/N14
VERMONT
STANDARDS BOARD FOR PROFESSIONAL EDUCATORS

POLICY ON ACADEMIC COMPETENCE FOR STUDENT TEACHING

Statement of Purpose. This policy is to provide guidance to approved educator preparation
programs on the application of Vermont State Board of Education Rule 5923.2 (c), establishing
academic standards for candidates for student teaching. The VSBPE interprets Rule 5923.2 (c) as
follows:

Policy.

1. An approved teacher preparation program is not required to use a particular minimum grade-
point average (e.g. 3.0 on a 4 point scale) when determining whether a student has attained
the B average required to begin student teaching. However, an approved program must apply
the same grade-point standard to student teaching candidates as is applied by the program'’s
host institution to determine other academic honors, such as its Dean's List or Honor Roll.

For example, a student with a 2.8 grade-point average will qualify for student teaching if a
2.8 grade-point is treated by his or her institution as a B average for all other purposes.
Accordingly, if an institution equates the attainment of a 3.0 grade-point average with a B
average, a student must have achieved a 3.0 average at that institution before entering student
teaching.

2. Inaccordance with Rule 5923.2 (c), a student who has not attained academic competence as
attested by an overall B average and a B average in field of major studies as defined by the
institution, prior to beginning student teaching may be placed in a student teaching position
on written assurance of intellectual competence by the institution's academic dean.

DATE ADOPTED: 7/31/01

DATE REVISED: 4/12/06

LEGAL REF: Rule 5923.2 (c)

CROSS REF:

ANNOTATIONS/BRIEF HISTORY': Noted in VSBPE Minutes 2/13/06; 3/22/06

123

Results Oriented Program Approval Process (3/07)



Vermont Department of Education

CODE SB/N15
VERMONT
STANDARDS BOARD FOR PROFESSIONAL EDUCATORS

POLICY ON APPROVAL OF POST-BACCALAUREATE AND NON-
DEGREE GRADUATE LEVEL EDUCATOR PREPARATION
PROGRAMS

Post-baccalaureate programs are educator licensure programs that are based on approved
undergraduate educator preparation programs and designed for candidates who possess an
undergraduate degree and seek only to complete the program’s licensure requirements.

Non-degree graduate level programs are based on approved graduate level educator preparation
programs and designed for candidates who possess either an undergraduate or graduate degree
and seek only to complete the program’s licensure requirements.

Institutions seeking to recommend candidates for educator licensure via completion of a post-
baccalaureate or non-degree graduate level preparation program shall be required to obtain
approval for these programs from the Vermont Standards Board for Professional Educators.

When these programs are the same as or part of the programs to which they are attached, they
will be reviewed as part of those programs. In the case of post-baccalaureate programs, the
approval process will include review of the program’s entrance requirements and process for
review of applicants’ academic credentials. In regard to non-degree graduate programs, when an
endorsement requires a graduate degree (e.g., school counselor), the program’s criteria for
determining which graduate degrees are comparable to the graduate degree required for licensure
shall be reviewed. When post-baccalaureate or non-degree graduate programs’ structures,
processes, or content are different from the programs to which they are linked, they must provide
documentation of how they ensure that candidates meet the licensure and endorsement standards
for Vermont educators. The standards and performance criteria for exit from the post-
baccalaureate and non-degree graduate programs shall be the same as the standards for all
approved educator preparation programs in VVermont.

Institutions of higher education with approved post-baccalaureate and/or non-degree graduate
level programs shall, during their full Results-Oriented Program Approval (ROPA-R) reviews,
describe their entrance and exit criteria for all programs in the Institutional Portfolio, and provide
documentation (e.g., candidate portfolios, sample admission reviews) from candidates in these
programs during the review process.

DATE ADOPTED: 11/8/04

DATE REVISED:

LEGAL REF: Lic. Regs: 5931

CROSS REF: Noted in VSBPE minutes 1/15/04, 2/5/04, 3/8/04, 3/29/04, and 10/15/04
ANNOTATIONS/BRIEF HISTORY:
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APPENDIX G: Low Performing Institutions

The Vermont State Board of Education adopted revised criteria on June 23, 2006 in order to
identify and assist low-performing programs of teacher preparation in compliance with HEA
Title 11, Section 208(a). These criteria, if not met, will result in a program being identified as
“low performing:”

1) PROGRAM COMPLETERS’ ACADEMIC BACKGROUND
A. Program Completers’ licensure portfolios meet all performance standards.
B. The majority of program completers (>80%) in the cohort meets state passing scores on
the Praxis I.
C. The majority of program completers (>60%) in the cohort meets state passing scores on
any required Praxis Il tests.
D. All candidates for licensure as secondary teachers have a major in their endorsement area.

E. All program completers have an overall average of B or better in the major of their
endorsement area and in student teaching.

2) PROGRAMS’ STATE APPROVAL STATUS
A. The program shows progress towards meeting the Results-Oriented Program
Approval (ROPA) standards and the goals of its ROPA Five-Year Plan at the
time of its full-program review.
B) Programs have addressed the concerns and stipulations of the ROPA review team
as indicated in the Visiting Team Report in the Two-Year Report following a full-
program review.

The necessary data for this assessment is generated by the state's Title Il Institutional Reports
(e.g., program completer test scores) or as part of the revised Results-Oriented Program
Approval process.

According to the Vermont plan for this effort, the Department of Education, in collaboration with
the VSBPE, identifies any program that does not meet the criteria. Such a program is identified
as "at risk.” The Department will work with "at risk™ institutions to develop a Technical
Assistance Plan that specifies goals and action steps for improvement of the "at risk" program.
The Department will provide support to assist the program in meeting its goals.

The VSBPE will monitor the progress of the institution and program and determine on an annual
basis whether to continue the program's "at risk™ designation. The maximum number of years a
program can be designated "at risk™ is three years. After three years the VSBPE will designate
the program as "low performing™ and withdraw state approval.
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APPENDIX H: Approved Programs in Vermont

College or
University

Programs
Approved
Through

Preparation Programs Leading to Certification (as of winter of 2007)

Bennington
College

2012

PK-12 Programs: Art, Modern and Classical Languages, Music, Theater Arts
Early Childhood Education

Elementary Education

Secondary Programs: English, Mathematics, Science, Social Studies

Castleton
State College

2009

PK-12 Programs: Art, Music, Modern and Classical Languages, Physical Education, Theatre
Consulting Teacher

Elementary Education

Special Educator

Secondary Programs: English, Mathematics, Science, Social Studies

Reading Language Arts Coordinator, Reading Language Arts Specialist

Administrator Endorsements: Principal, Director of Special Education

Champlain
College

2010

Early Childhood Education

Elementary Education

Middle Grades

Secondary Programs: English, Social Studies

College of St.
Joseph

2010

Elementary Education
Special Educator
Secondary Programs: English, Mathematics, Social Studies

Goddard
College

2009

PK-12 Program: Art

Early Childhood Education

Elementary Education

Middle Grades

School Counselor

Secondary Programs: English, Mathematics, Science, Social Studies

Green
Mountain
College

2010

PK-12 Program: Art

Elementary Education

Special Educator

Secondary Programs; English, Social Studies

Johnson
State College

2012

PK-12 Programs: Art, Dance, Music, Physical Education,

Consulting Teacher

Middle Grades

Reading/English Language Arts Coordinator

Reading/English Language Arts Specialist

School Counselor

Special Educator

Secondary Programs: English, Mathematics, Science, Social Studies, Theater Arts

Lyndon State
College

2011

PK-12 Program: Physical Education

Early Childhood Education

Elementary Education

Reading/English Language Arts Specialist

Special Educator

Secondary Programs: English, Mathematics, Science, Social Studies

Middlebury
College

2008

PK-12 Programs: Art, Modern and Classical Languages

Computer Science

Elementary Education

Secondary Programs: English, Mathematics, Science, Social Studies

Norwich
University

2010

PK-12 Program: Physical Education
Elementary Education
Secondary Programs: English, Mathematics, Science, Social Studies

Results Oriented Program Approval Process (3/07)

126



Vermont Department of Education

College or
University

Programs
Approved
Through

Preparation Programs Leading to Certification (as of winter of 2007)

Peer Review

2012

Alternate routes to licensure

Saint
Michael's
College

2011

PK-12 Programs: Art, Modern and Classical Languages, Theater Arts
Consulting Teacher

Educational Technology Specialist

Elementary Education

English as a Second Language

Middle Grades

Reading/English Language Arts Specialist

Special Educator

Secondary Programs; English, Mathematics, Science, Social Studies
Administrator Endorsement: Principal

School for
International
Training

2012

English as a Second Language
Modern and Classical Languages

University of
Vermont

2009

PK-12 Programs: Art, Modern and Classical Languages, Music, Physical Education
Consulting Teacher

Early Childhood Education

Early Childhood Special Educator

Educational Speech/Language Pathologist

Elementary Education

Family and Consumer Sciences

Intensive Special Needs

Middle Grades

Reading/English Language Arts Coordinator

Reading/English Language Arts Specialist

School Counselor

Special Educator

Secondary Programs: English, Mathematics, Science, Social Studies
Administrator Endorsements: Principal, Superintendent, Supervisor

Vermont
College of the
Union
Institute

2011

PK-12 Program: Physical Education

Early Childhood Education

Elementary Education

Middle Grades

School Counselor

Special Educator

Secondary Programs; English, Mathematics, Science, Social Studies
Administrator Endorsement: Principal
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Appendix I: Glossary

Concerns - These are items that the Review Team has identified as needing attention as the
institution/program continues to develop. It is expected that the concerns will be addressed in
any follow-up report from the institution.

Consideration for Further Program Development - The Review Team may make suggestions
in relation to the ROPA Standards that provide an opportunity for team members to share their
expertise with programs or institutions.

Commendations - The Review Team includes in its report comments regarding those
practices/materials that are noteworthy of recognition and praise.

Design Document - This document has been prepared by the institution as part of its new
program proposal.

External Review - The review of an educator preparation program that is conducted by a team
of people not connected to the institution.

Focused Visit - The VSBPE or Review Team may require a follow up visit to determine if
concerns and/or stipulations identified by the Review Team are being adequately addressed by
the institution.

Grade Expectations - This document provides more specific and detailed benchmarks for
Vermont’s Framework of Standards and Learning Opportunities. A complete copy of the Grade
Expectations can be accessed at the following address:
http://education.vermont.gov/new/html/pubs/framework.html.

Institutional Portfolio - The document prepared by the educator preparation institution as a
result of its self-study. It addresses the entire program approval standard and serves to provide a
basis for the work of the Review Team.

Interim Report - A report from the institution between scheduled reviews that may be requested
by the Review Team or VSBPE if it is determined that closer monitoring and/or support of the
educator preparation program is needed.

Level I Licensure Portfolio - The portfolio prepared by all candidates for initial licensure.
Specific directions/information about this portfolio is included in the ROPA manual. Portfolios
from various levels, as well as completed final portfolios with evaluations (scores and
comments), must be available for the Review Team’s perusal during an approval visit.

NEASC (New England Association of Schools & Colleges) - A regional accrediting
association for all levels of education, from pre-K to the doctoral level.

Rejoinder - After receiving the final report from the Review Team, the institution may prepare a
document that responds to the concerns of the Review Team. Challenges to specific findings of
the Review Team as well as concerns about the visit may be part of the rejoinder. (See Appendix
E for samples.)
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Review Team - The group of educators who review the Institutional Portfolio and visit the
institution for the ROPA visit. The composition of the team is determined by the VTDOE) with
approval of the institution and the VSBPE. VSBPE policy provided specific guidelines for the
selection of team members. (See Appendix F)

ROPA (Results Oriented Program Approval) - An outcomes-based program approval process
instituted by the VSBPE to evaluate and approve educator preparation programs at the
undergraduate and graduate level and alternate routes to licensure.

VT SBE (Vermont State Board of Education) - This board has supervision over, and
management of, the department of education and the public school system, except as otherwise
provided by law.

Self-Study - The internal program review conducted by the higher education institution or
alternate route to licensure.

Stipulations - The Review Team may recommend stipulations for the improvement of the
institution or individual programs. Stipulations are issued when the team has a serious concern
(s) that needs be addressed a particular way within a particular time frame.

Strength in the Endorsement - The Licensure Portfolio requires that candidates demonstrate
strength in their endorsement area. It should be noted that this refers to both content knowledge
and pedagogy for the specific endorsement.

Substantive Change - Any significant changes to the practices or policies of the educator
preparation program and/or the institution must be submitted in writing to the VSBPE. If there is
a question as to whether or not a change meets the criteria of “substantive change,” consultation
with the VTDOE is recommended.

Two-Year Report - Within two years of the acceptance of the full program report of the Review
Team by the VSBPE, the institution is required to submit a Two-Year Report. This report
describes progress relating to each of the program approval standards that were determined to not
meet standard in the full-program review. Additional specifics regarding this report are
described within the Design Document.

VSBPE - The Vermont Standards Board for Professional Educators is responsible for overseeing
the program approval process (ROPA). The Higher Education Committee of this Board reviews

all program review reports, meets with Higher Education and Review Team representatives, and
then makes recommendations regarding approval of programs to the Standards Board.

VTDOE - The Vermont Department of Education works closely with the VSBPE and the higher
education institutions throughout the ROPA reviews and follow-up. The ROPA Consultant at the
VTDOE plays an important role throughout the process.

Vermont’s Framework of Standards and Learning Opportunities - The Vermont Framework
is meant to improve student learning by providing a structure from which standards-based
district, school, and classroom curriculum can be developed, organized, implemented, and
assessed. A complete copy of the Framework can be accessed at the following address:
http://education.vermont.gov/new/html/pubs/framework.html
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