VSBPE
Date: Nov. 19, 2020
[bookmark: _Hlk25579822]Item: Castleton’s Substantive Change to Music Education Program

[bookmark: _Hlk56064573]Shall the VSBPE approve Castleton’s Substantive Change to their Music Education Program?
AGENCY RECOMMENDED ACTION: That the VSBPE approve Castleton’s Substantive Change to their Music Education Program.




Background: 
[bookmark: _GoBack]Castleton sent the substantive change documents shown below to the AOE on Oct. 21. The office sent some questions to Castleton, and received the answers in red, below.



Supporting Documents: 



[bookmark: _MON_1667147656][bookmark: _MON_1666694837]  

  Email exchange, below.




1. Per VSBPE Policy, you as the licensure officer will still need to ensure all requirements are met prior to the recommendation stamp being added to the transcripts:
Every institution must identify a licensure officer whose responsibilities consist of reviewing transcripts or the equivalent to confirm that each educator has met all licensure requirements including the endorsement requirements. The licensure officer should be an administrator or faculty member who works closely with each program area (elementary, counseling, administrator, etc.) and delivery model (undergraduate, post-baccalaureate, graduate, alternative routes) at the institution and is knowledgeable of the curriculum of the program(s). Institutions are responsible for confirming that the licensing officer can accurately verify that candidates have completed all requirements for entry to the program, for student teaching, and for a final recommendation on the transcript.
This issue will easily be dealt with given the changes we have already made based on our ROPA review from last October. We no longer have PE, Health and Music coordinators contacting the registrar indicating that their students have met all licensure requirements- all of those student names now come to me. I work with my department senior staff assistant, Kate Spaulding, to check on GPA, Praxis, and all other requirements, connect with the seminar leader, Dr. McEnerny on portfolio progress, and then I make the connection with our Senior Assistant Registrar, Heather Morrison, requesting that the appropriate recommendation be affixed to a student’s transcript. She typically responds the same day indicating that the transcript has been updated. For those who graduate still needing to meet a requirement, I am the contact for that and when evidence comes in that a Praxis II is now successful, I notify Heather. This process will work very well for music even when they are operating away from our own program.
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Music Education Program Map 

Connecting the Vermont Core Teaching Standards and ROPA



		New ROPA Standards for Teacher Preparation Programs

		MUS 

1041 -  1042

Piano



		MUS 

1080

Global Music;

2031-2032

W. Music

A/B

		MUS 

1091 2092

Aural Skills

1231-2232

3015

4015

Theory

		MUS

1210, 1220, 1230,

1520 and upper level

Ensembles

		MUS

1xxx

3xxx

Applied lessons



Perf. Lab;

Juries

		MUS 2051-3052

Conducting

		MUS 

2120,

2130, 2140, 

2240;

2115

Methods

		MUS 

2060

Spec. populations



		MUS

1090

Found-ation

Music 

Educ.

		MUS 3450

Computers

		MUS 3165;

3166;

3315;

Literaciespedagogy

		 MUS  4720

Senior Recital





		MUS

     4610

4871

4872

Seminar;

Student Teaching; 

Field Exp

		PSY 1050, 3265, or 2110





		ROPA Standard 1: Content Knowledge, Pedagogy, and Professional Dispositions

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		1.1 Candidates have the necessary content and pedagogical knowledge and understanding of learner development and differences to meet the Core Teaching Standards as evidenced by the successful completion of the Vermont Licensure Portfolio. 

		

		

		

		

		

		

		x

		x

		x

		

		x

		

		x

		x



		1.2.1 Candidates demonstrate the use of technology to instruct and assess learners and to improve student outcomes. 

		

		

		x

		

		

		

		

		

		

		x

		x

		

		x

		



		1.2.2 Candidates demonstrate the ability to guide learners to use technology in safe, appropriate, and effective ways. 

		

		

		

		

		

		

		

		

		x

		x

		x

		

		x

		



		1.3 Candidates demonstrate the ability to engage students and involved adults in the planning, assessment, and reflection required to identify developmentally appropriate personalized learning goals. 

		

		

		

		

		



     x

		

		

		x

		x

		

		x

		

		x

		x



		1.4 Candidates demonstrate the ability to nurture, maintain, and restore relationships with students so that they can recognize and respond to those who have been impacted by adverse life experiences and help them develop resiliency. 









		

		

		

		

		







		

		

		





x

		





x

		







		





x

		

		





x

		



		New ROPA Standards for Teacher Preparation Programs

continued

		Piano



		Global & Mus History

		Aural Skills

Theory

		Ensemb

		Applied 

		Conducting

		Methods

		Spec. pops



		Found-ation



		Computers

		Literaciespedagogy

		 Senior Recital



		Seminar;

Student Teaching

		PSY 





		Standard 2: Systems of Assessment

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		2.2 Programs ensure that candidates are knowledgeable about the program’s assessment system, including its policies and criteria for entrance to the program, continuing in the program, entrance to student teaching, and successful completion of the program. Candidates should be knowledgeable about the Core Teaching Standards, Educator Quality Standards, and all licensure requirements. 

		

		

		

		

		









x

		

		x

		x

		x

		

		x

		

		x

		



		2.3 Programs regularly and systematically use data from assessment measures to inform programmatic decisions. These assessments must include surveys of recent graduates and employers who hire them as teachers. 

		

		N/A for substantive change

		

		

		

		

		

		

		

		

		

		

		

		



		2.4 Programs have made measurable progress toward meeting a majority of the goals from their Continuous Improvement Plan, addressing the concerns noted in previous ROPA evaluations, and addressing licensure rule and policy changes as documented in their Annual Reports. 

		

		N/A for substantive change

		

		

		

		

		

		

		

		

		

		

		

		



		Standard 3: Field Experiences

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		3.1 Programs collaborate with their field partners to design, implement, and evaluate field experiences to ensure that candidates develop effective teaching practices that support every student in meeting rigorous learning goals. 

		

		

		

		

		

		

		

		

		

		

		x

		

		x

		



		3.2 Programs collaborate with their field partners to ensure that candidates are aware of and adhere to the expectations of the profession as well as the relevant laws and policies, including those related to flexible pathways, personalized learning plans, and proficiency-based learning.

		

		

		

		

		

		

		

		

		

		

		x

		

		x

		



		New ROPA Standards for Teacher Preparation Programs

continued

		Piano



		Global & Mus History

		Aural Skills

Theory

		Ensemb

		Applied 

		Conducting

		Methods

		Spec. pops



		Found-ation



		Computers

		Literaciespedagogy

		 Senior Recital

		Seminar;

Student Teaching

		PSY 





		3.3 Programs, with their field partners, ensure that candidates participate in systemic collaboration with special educators, related service providers, and specialists to assume shared responsibility for supporting all students. 

		

		

		

		

		

		

		

		

		

		

		x

		

		x

		



		3.4 Candidates complete a sequence of high-quality field experiences that include a diversity of educational settings and educators which represent the range of grade levels, content, and requirements of the endorsement. 

		

		

		

		

		

		

		

		

		

		

		x

		

		x

		



		Standard 5: Diversity, Equity, and Inclusion Practices

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		5.1 Candidates create welcoming learning environments that are inclusive of all students.

		

		

		

		

		

		x

		x

		x

		x

		

		x

		

		x

		



		5.2 Candidates are aware of and reflect on their own biases and of how implicit biases affect them as educators. They have learned techniques for mitigating the effects of biases on their teaching practice.

		

		

		

		

		

		x

		

		x

		x

		

		x

		

		x

		



		5.3 Candidates have learned techniques for addressing prejudice, cultural bias, and oppression in teaching materials, educational practices, and learning communities to ensure equitable access to meaningful learning opportunities.

		

		

		

		

		

		

		x

		x

		x

		

		x

		

		

		



		5.4 Candidates have learned techniques to engage students in critical thinking across the curriculum regarding the history, contributions, and perspectives of historically marginalized populations and the systems that created them.

		

		x

		

		

		

		

		

		x

		x

		

		x

		

		

		



		5.5 Candidates demonstrate and communicate a commitment to equity and learner-centered, personalized approaches.

		

		

		

		

		

		

		

		x

		x

		x

		x

		

		x

		








		Vermont Core Teaching Standards

		Piano



		Global & Mus History

		Aural Skills

Theory

		Ensemb

		AppliedPLab 

		Conducting

		Methods

		Spec. pops



		Found-ation



		Computers

		Literaciespedagogy

		 Senior Recital

		Seminar;

Student Teaching

		PSY 





		VCTS Standard 1: Learner Development

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		Performance Criterion 1.1: Candidates use an understanding of learning theory (in areas such as cognitive, linguistic, social emotional or physical) to design appropriate learning experiences.

		

		

		

		

		

		

		x

		x

		x

		

		x

		

		x

		x



		Performance Criterion 1.2: Candidates use an understanding of developmental theory (in areas such as cognitive, linguistic, social emotional or physical) to design appropriate learning experiences.

		

		

		

		

		

		

		x

		x

		x

		

		x

		

		

		



		VCTS Standard 2: Learning Differences

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		Performance Criterion 2.1: Candidates use an understanding of individual differences to design 

Inclusive learning experiences.

		

		

		

		

		

		

		



x

		



x

		



x

		



x

		



x

		

		

		



		Performance Criterion 2.2: Candidates use an understanding of diverse cultures and communities to design inclusive learning experiences.

		

		x

		

		

		

		

		

		x

		x

		

		x

		

		

		



		Standard 3: Learning Environments

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		Performance Criterion 3.1: Candidates design learning environments that support individual learning marked by active engagement.

		

		

		

		

		

		x

		x

		x

		x

		x

		x

		

		x

		



		Performance Criterion 3.2: Candidates design learning environments that support 

collaborative learning marked by positive social interaction.

		

		

		

		

		

		x

		x

		x

		x

		x

		x

		

		x

		



		Standard 4: Content Knowledge and Pedagogical Content Knowledge

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		Performance Criterion 4.1: Candidates accurately communicate central concepts of the discipline.

		

		

		

		

		

		x

		x

		x

		x

		

		x

		

		x

		



		Performance Criterion 4.2: Candidates accurately address common misconceptions of the 

Discipline.

		

		

		

		

		

		[bookmark: _GoBack]x

		x

		x

		x

		

		x

		

		x

		








		Vermont Core Teaching Standards

Continued

		Piano



		Global & Mus History



		Aural Skills

Theory

		Ensemb

		Applied 

PLab

		Conducting

		Methods

		Spec. pops



		Found-ation



		Computers

		Literaciespedagogy

		 Senior Recital





		Seminar;

Student Teaching



		PSY 





		Standard 5: Application of Content for Transferable Skills

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		Performance Criterion 5.1: Candidates engage learners in applying perspectives from varied disciplines in authentic contexts (such as local and global issues).

		

		

		

		

		

		

		

		x

		x

		

		x

		

		x

		



		Performance Criterion 5.2: Candidates integrate cross-disciplinary skills (such as critical thinking, creativity, and collaborative problem solving) to help learners demonstrate their learning in unique ways.

		

		

		

		

		

		

		x

		

		

		x

		x

		

		x

		



		Standard 6: Assessment

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		Performance Criterion 6.1: Candidates plan and implement multiple methods of assessment over time and use the results to inform their instructional practice.

		

		

		

		

		

		x

		x

		x

		

		x

		x

		

		x

		



		Performance Criterion 6.2: Candidates analyze an individual learner’s work products over time using multiple means of assessment, in order to adjust instruction for that student.

		

		

		

		

		

		x

		x

		

		

		x

		x

		

		x

		



		Standard 7: Planning for Instruction

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		Performance Criterion 7.1: Candidates plan instruction by drawing upon knowledge of content areas to meet rigorous learning goals.

		

		

		

		

		x

		x

		x

		

		

		

		x

		

		x

		



		Performance Criterion 7.2: Candidates plan instruction by drawing upon knowledge of learners to meet rigorous learning goals.

		

		

		

		

		x

		x

		x

		

		x

		

		x

		

		x

		



		Standard 8: Instructional Strategies

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		Performance Criterion 8.1: Candidates use a variety of instructional strategies to make the discipline accessible for diverse learners.

		

		

		

		

		

		x

		x

		x

		x

		x

		x

		

		x

		



		Performance Criterion 8.2: Candidates use a variety of instructional strategies to encourage learners to build skills to apply knowledge in meaningful ways.

		

		

		

		

		

		x

		x

		x

		x

		x

		x

		

		x

		








		Vermont Core Teaching Standards

continued

		Piano



		Global & Mus History



		Aural Skills

Theory

		Ensemb

		Applied 

PLab

		Conducting

		Methods

		Spec. pops



		Found-ation



		Computers

		Literaciespedagogy

		 Senior Recital





		Seminar;

Student Teaching



		PSY 





		Standard 9: Professional Learning and Ethical Practice

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		Performance Criterion 9.1: Candidates are prepared for self-directed, continuous professional learning.

		

		

		

		

		x

		x

		x

		

		x

		

		x

		

		x

		x



		Performance Criterion 9.2: Candidates are prepared to practice in a legal and ethical manner. (required evidence for Peer Review)

		

		

		

		

		

		

		x

		x

		x

		

		x

		

		

		



		Standard 10: Leadership and Collaboration

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		Performance Criterion 10.1: Candidates are prepared to collaborate with stakeholders (such as learners, families, colleagues, other school professionals, or community members) to ensure student learning.

		

		

		

		

		

		

		x

		x

		x

		

		x

		

		x

		



		Performance Criterion 10.2: Candidates are prepared to advance the profession through advocacy, leadership and/or action research.

		

		

		

		

		

		

		x

		x

		x

		

		x
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Proposed MUSIC EDUCATION - GRADUATION CHECKLIST



Name:	_______________________________________	         Year Start: _________



Advisor:  ________________________________



Music Courses:



Course #		Class Name					Credits		Term Taken

MUS 1041 	Class Piano I 	(spring)				2 cr		______________

MUS 1042 	Class Piano II 	(fall)				2 cr 		_____________

MUS 1080 	Global Music 					3 cr 		______________

MUS 1091 	Aural Skills I 	(spring)				2 cr 		______________

MUS 2192 	Aural Skills II 	(fall)				2 cr 		______________

MUS 1120L	Performance Lab  (every semester)			0 cr		______________

MUS 1231 	Music Theory I 	    (spring)			3 cr 		______________

MUS 2232 	Music Theory II 	    (fall)				3 cr 		______________

MUS 2110 	Vocal Pedagogy 	(spring even)			2 cr 		______________

MUS 3015 	Music Theory and Aural Skills III 	    (spring)	4 cr 		______________

MUS 4015 	Advanced Music Theory and Arranging	    (fall)		4 cr 		______________

MUS 2031 	Hist of Western Music: Ancient to Baroque (fall odd)	3 cr 		______________

MUS 2032 	Hist of Western Music: Classical to Modern (spr ev)	3 cr 		______________

MUS 2051 	Conducting I    (spring)				3 cr 		______________

MUS 2052 	Conducting II   (fall)				3 cr 		______________

MUS 2115 	Jazz Pedagogy (encouraged, not required)		2 cr		______________

MUS 2710	Class Guitar (encouraged, not required)		2 cr		______________

MUS 4720 	Senior Recital 					0 cr		______________

	

At least three of the following methods courses (6 cr):

MUS 2120	String Teaching Methods   (spring even)		2 cr 		______________

MUS 2130	Woodwind Teaching Methods  (fall odd)	 	2 cr 		______________

MUS 2140	Brass Teaching Methods (fall even)			2 cr 		______________

MUS 2240	Percussion Teaching Methods   (spring odd)		2 cr 		______________

								[45 cr required]

---------------------------------------------------------------------------------------------------------------------------------

ENSEMBLES (7 credits total needed) 

MUS 1210/2610/3610/4210	University Chorale 	1cr					______________
MUS 1220/2620/3620/4620 	Wind Ensemble 	1 cr			7 cr		______________

MUS 1230/2630/3630/4630 	Jazz Band 	1 cr					______________

MUS 1520/		Athletic Band (up to 1 cr encouraged) 				______________

------------------------------------------------------------------------------------------------	---------------------------------

APPLIED LESSONS

MUS 1XXX	Applied Music (4 semesters)				

MUS 3XXX	Advanced Applied (3 semesters)			7 cr total		______________		 

								[14 cr]

Licensure Courses: 

MUS 1090	Foundations of Music Education (fall)	(10 field hours) 	3 cr		______________

MUS 2060 	Intro to Exceptional Populations in Music Ed		3 cr		______________

MUS 3165	Teaching General Music Methods (15 field hours)	3 cr		______________

MUS 3166	Choral Music Literacies and Pedagogy (10 field hours) 	3 cr		______________

[bookmark: _GoBack]MUS 3315	Instrumental Music Literacies and Pedagogy (10 field hours) 3 cr		______________	         MUS 3XXX	Field Observation Practicum (15-30 field hours)		1 cr		______________		

MUS 4871	Student Teaching I (first 7 weeks)			6 cr		______________

MUS 4872	Student Teaching II (second 7 weeks)			6 cr		______________

MUS 4610	Seminar in Teaching				2 cr 		______________



One of the following: 

PSY 1050 Human Growth and Development

PSY 2110 Educational Psychology

PSY 3265 Child and Adolescent Psychology				3 cr		______________

								[33 cr]

						

TOTAL    	92 credit



Students must also complete the General Education requirements for Castleton University 
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Castleton University Substantive Change – Music Education Department

We are proposing this change, which is in essence a return to the curriculum we followed until 2018, for a number of reasons. The initial change and “merger” with the EDU department was made under pressure from the administration due to financial concerns at a time when our longtime PT faculty member in charge of music education was retiring along with one of our FT tenured faculty members who taught music education courses. Since then we have rebuilt music education student numbers, and filled the empty tenure track music education faculty line with a Director of Music Education tenure track faculty position. 

While there are many benefits to the shared curriculum currently in place, and we enjoy working with our Education colleagues, it has become apparent over the last two years that the EDU courses do not provide music education students with enough directed content to adequately prepare them for music education licensure. In discussion with the Education department and Director of Education, we came to the conclusion, that it would be most beneficial to students to return to a music education focused curriculum that is adjusted to further address the Vermont Teaching Core Standards and ROPA Teaching Standards. We recognize this puts the onus on the music department to fill these courses, but by scheduling them every other year, we feel this should not be a problem. 

A great benefit of this experience is that we have had the opportunity to work more closely with our Education colleagues. We will continue to do so by discussing methods of meeting the Teaching Standards, and ways to connect our licensure students outside of the classroom. We strongly believe those connections will be of benefit to both faculty and students. 

		Current Curriculum

		Proposed Curriculum

		



		Music and Music Education Courses

		Music and Music Ed Courses

		



		MUS 1041 Class Piano I 2cr

		unchanged

		



		MUS 1042 Class Piano II. 2cr

		unchanged

		



		MUS 1080 Global Music. 3cr

		unchanged

		



		MUS 1091 Aural Skills I. 2cr

		unchanged

		



		MUS 2192 Aural Skills II. 2cr

		unchanged

		



		MUS 1120L Performance Lab. 0cr

		unchanged

		



		MUS 1231 Music Theory I. 3cr

		unchanged

		



		MUS 1232 Music Theory II  3cr

		unchanged

		



		MUS 2110 Vocal Pedagogy 3cr

		unchanged

		



		MUS 3015 Music Theory and Aural Skills III 4cr

		unchanged

		



		MUS 4015 Advanced Music Theory and Arranging  4cr

		unchanged

		



		MUS 2031 Hist Western Music A. 3cr

		unchanged

		



		MUS 2032 Hist Western Music B  3cr

		unchanged

		



		MUS 2051 Conducting I. 3cr

		unchanged

		



		MUS 2052 Conducting II. 3cr

		unchanged

		



		Technology (encouraged)

		Technology and Jazz Ped (encouraged)

		



		MUS 4720 Senior Recital

		unchanged

		



		At least three of the following methods courses: (2cr each)

MUS 2120 String Teaching Methods  

MUS 2130 Woodwind Teaching Methods  

MUS 2140 Brass Teaching Methods

MUS 2240 Percussion Teaching Methods   

		Unchanged but we will offer and encourage participation in Guitar Class/Methods

		



		Ensembles (7 total Credits Needed)

MUS1210/2610/3610/4210

University Chorale

MUS1220/2620/3620/4620 Wind Ensemble

MUS1230/2630/3630/4630 Jazz Band

MUS 1520 Athletic Band

		unchanged

		



		APPLIED

MUS XXX Applied Music (7 semesters)

		unchanged

		



		

		

		



		Education Licensure Courses: 

		Education Licensure Courses:

		Explanation



		PSY 1050 Human Growth and Dev.;

PSY 2110 Educational Psychology;

 OR 

PSY 3265 Adolescent and Child Psych

		unchanged

		



		MUS 1090 Foundations of Music Education 3 cr



OR



EDU 1012  Education Inquiries 3 cr

		MUS 1090 Foundations of Music Education (15 field hours)



Course is unchanged and was offered F2019, F2020. Moving forward it will be the required course rather than offering EDU 1012 as an option. 

		Foundations of Music Education has been the introductory course for music endorsement educators since before the merger with EDU, when we began also allowing students to take EDU 1012 Education Inquiries. We quickly realized that Foundations is a more appropriate course for music education students as the content covers the same philosophical and historical basis, and core teaching standards as EDU 1012 Education Inquiries, but with a focus on the development and needs of music education. The ROPA team advised Castleton to move forward with MUS 1090 as the foundational course for Music Education students. 



		EDU 2013  Disciplinary Literacies. Sec Classroom (15 field hours) 3 cr



MUS 3166 Secondary Music Pedagogy (30 field hours) 3 cr

		MUS 3166 Choral Music Pedagogy and Literacies (15 field hours)  3cr	



MUS 3315 Instrumental Music Pedagogy and Literacies (15 field hours). 3cr

		Currently the MUS 3166 Secondary Music Pedagogy attempts to cover choral, instrumental, and general secondary music, assessment, and administrative aspects of running these music programs. This is far too much material for one three-credit course. Prior to the merger, we had separate Choral and Instrumental secondary courses. We feel that returning to this model we can incorporate the core teaching standards and themes addressed in EDU 2013 Disciplinary Literacies, while giving music education students the content they need. 



		EDU 2032  Special Education: Secondary Classroom (15 field hours) 3 cr

		MUS 2060 Intro to Exceptional Populations in Music Ed 

		[bookmark: _GoBack]MUS 2060 Intro to Exceptional Populations in Music Education was the 3-credit course in place before the merger. The course covers special education concerns for prek-12, with attention to their role in music classrooms. This is more directly appropriate to music education students, while still offering the core standards and elements of EDU 2032 Special Education: Secondary. 



		MUS 3165 Methods of Teaching General Music. 3 cr

		unchanged

		



		EDU 4031 Educational Collaboration 

(60 field hours). 5 cr

		MUS 3XXX Field Observation Practicum (30 Field Hours) 1 cr

		The music education Student Teaching semester is set up so students spend 7 weeks at the pk-elementary level, and 7 weeks at the secondary level. Our final Field Observation Practicum will allow students to focus in whichever area they need, and to begin teaching experiences.



		EDU 4871 Student Teaching I 

(first 7 weeks).  6 cr

		MUS 4871 Student Teaching I 

(first 7 weeks). 6cr

		This is the same course as previously, but now back under an MUS heading. Currently student teachers are placed in consultation with music education faculty and observed by a music faculty member, so it makes more sense to have the course under the MUS heading.



		EDU 4872 Student Teaching II 

(second 7 weeks). 6 cr	

		MUS 4872 Student Teaching II 

(second 7 weeks).  6cr	

		This is the same course as previously, but now back under an MUS heading. Currently student teachers are placed in consultation with music education faculty and observed by a music faculty member, so it makes more sense to have the course under the MUS heading.



		EDU 4720 Student Teaching Seminar 

(1 class/full-time field). 3cr

		MUS 4610 Student Teaching Seminar (1 class/full-time field). 2cr

		Student teachers are placed and observed by music education faculty so it makes the most sense for the Student Teaching Seminar, where the portfolio is created, to be conducted by the Music Education faculty. The faculty will work with EDU faculty to provide opportunities for concurrent student teachers in all areas to connect and learn from each other. 
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1)   I didn’t see any mention of the VLP. Now that the senior seminar will be led by Music  faculty, not Ed. Dept., who will score the portfolios?     Will those people have attended  EPIC training and calibration sessions?   Heidi will be scoring the portfolios as the students shift to the Music seminar. She has  participated in previous EPIC work and has met with us in the department to review scoring  criteria  and   practices. She knows the program well and  understands   the “uniq ueness” of  the music students. Moving forward, she will continue to be involved with the portfolio  work through EPIC.  In fact, she has expressed that she is particularly fond of the reliability  and validity work on the portfolios which I honestly have to s ay is not yet the rule with our  faculty!  She is involved as well in acting as the university supervisor for the music students  when they complete their student teaching experience. This spring, she will be acting in that  role for all of the music students.     2)   It looks like the student teaching is split into two 7 - week sessions, which is ok as long as  they are with the same group of students for the full 14 weeks. Per VSBPE Policy:   It is generally understood and common practice that the full student teaching  i nternship is ideally with the same cooperating teacher for the thirteen weeks.  However, there are situations in which this may not be considered best practice,  or even possible.        From time to time, secondary candidates may need to be placed in more than  one classroom setting to experience a full range of 7 - 12th grade students,  different content areas within a licensure area (i.e. geometry and algebra, U.S.  history and government, etc.), and a range of students. Such placements are  permissible as long as c andidates complete the required thirteen weeks of  teaching with a group or groups of students from the inception of their student  teaching. That is, candidates may divide their day between different cooperating  teachers. The thirteen -   week requirement cann ot be met by placing student  teachers in one classroom for six weeks and then transitioning them to a second  setting.     Approved programs that determine it is appropriate to divide the  student teaching experience among different placements must have a writt en  policy regarding the institution’s rationale with supporting documentation.  Documentation should detail how candidates will meet the intention of the  student teaching requirement through the split placements. Such placements  and the supporting documenta tion should be submitted as part of the full - program ROPA review process.   The plan for the music students will be to move in and out of various grade levels across the PK - 12 continuum as many music teachers do. Rather than carving out 7 weeks in elementary   followed by 7 weeks in secondary, they will be with the same students across the entire time  following the schedule established by the mentor teacher and school. This will preferably  happen in the same PK - 12 building (West Rutland) or district (Rutland)  y et   could be done by  moving back and forth (again, like the itinerant music teacher) between , say,   a Proctor  Elementary (PK - 6) and Proctor Jr/Sr High School (grades 7 - 12). By the end of the 14 - weeks they  will have worked with students across the PK - 12 conti nuum but not have split that experience  up in a 7 -   week followed by a 7 - week format.   
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1. [bookmark: _GoBack]I didn’t see any mention of the VLP. Now that the senior seminar will be led by Music faculty, not Ed. Dept., who will score the portfolios?  Will those people have attended EPIC training and calibration sessions?

Heidi will be scoring the portfolios as the students shift to the Music seminar. She has participated in previous EPIC work and has met with us in the department to review scoring criteria and practices. She knows the program well and understands the “uniqueness” of the music students. Moving forward, she will continue to be involved with the portfolio work through EPIC. In fact, she has expressed that she is particularly fond of the reliability and validity work on the portfolios which I honestly have to say is not yet the rule with our faculty! She is involved as well in acting as the university supervisor for the music students when they complete their student teaching experience. This spring, she will be acting in that role for all of the music students. 

1. It looks like the student teaching is split into two 7-week sessions, which is ok as long as they are with the same group of students for the full 14 weeks. Per VSBPE Policy:

It is generally understood and common practice that the full student teaching internship is ideally with the same cooperating teacher for the thirteen weeks. However, there are situations in which this may not be considered best practice, or even possible. 

 

From time to time, secondary candidates may need to be placed in more than one classroom setting to experience a full range of 7-12th grade students, different content areas within a licensure area (i.e. geometry and algebra, U.S. history and government, etc.), and a range of students. Such placements are permissible as long as candidates complete the required thirteen weeks of teaching with a group or groups of students from the inception of their student teaching. That is, candidates may divide their day between different cooperating teachers. The thirteen- week requirement cannot be met by placing student teachers in one classroom for six weeks and then transitioning them to a second setting.  Approved programs that determine it is appropriate to divide the student teaching experience among different placements must have a written policy regarding the institution’s rationale with supporting documentation. Documentation should detail how candidates will meet the intention of the student teaching requirement through the split placements. Such placements and the supporting documentation should be submitted as part of the full-program ROPA review process.

The plan for the music students will be to move in and out of various grade levels across the PK-12 continuum as many music teachers do. Rather than carving out 7 weeks in elementary followed by 7 weeks in secondary, they will be with the same students across the entire time following the schedule established by the mentor teacher and school. This will preferably happen in the same PK-12 building (West Rutland) or district (Rutland) yet could be done by moving back and forth (again, like the itinerant music teacher) between, say, a Proctor Elementary (PK-6) and Proctor Jr/Sr High School (grades 7-12). By the end of the 14-weeks they will have worked with students across the PK-12 continuum but not have split that experience up in a 7- week followed by a 7-week format. 

 

1. Per VSBPE Policy, you as the licensure officer will still need to ensure all requirements are met prior to the recommendation stamp being added to the transcripts:

Every institution must identify a licensure officer whose responsibilities consist of reviewing transcripts or the equivalent to confirm that each educator has met all licensure requirements including the endorsement requirements. The licensure officer should be an administrator or faculty member who works closely with each program area (elementary, counseling, administrator, etc.) and delivery model (undergraduate, post-baccalaureate, graduate, alternative routes) at the institution and is knowledgeable of the curriculum of the program(s). Institutions are responsible for confirming that the licensing officer can accurately verify that candidates have completed all requirements for entry to the program, for student teaching, and for a final recommendation on the transcript.



This issue will easily be dealt with given the changes we have already made based on our ROPA review from last October. We no longer have PE, Health and Music coordinators contacting the registrar indicating that their students have met all licensure requirements- all of those student names now come to me. I work with my department senior staff assistant, Kate Spaulding, to check on GPA, Praxis, and all other requirements, connect with the seminar leader, Dr. McEnerny on portfolio progress, and then I make the connection with our Senior Assistant Registrar, Heather Morrison, requesting that the appropriate recommendation be affixed to a student’s transcript. She typically responds the same day indicating that the transcript has been updated. For those who graduate still needing to meet a requirement, I am the contact for that and when evidence comes in that a Praxis II is now successful, I notify Heather. This process will work very well for music even when they are operating away from our own program.
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